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Section One
The Process of Handing over the Brief to Handing over the Stick: 

Analyzing The Training Component

In Participatory Use Of Video In Nairobi, Kenya
Summary

The fact that conventional wisdom accepts knowledge as a form of power makes its constant interrogation as a socio-political and academic discourse an imperative.  The interest of this dissertation is to analyze and critique how individuals within a group and groups amongst each other create knowledge with the assistance of “outside agents,” using the socialized production techniques of video and the participatory mode of production as the fulcrum of the pedagogy.

In the creation of collective knowledge, it is recognized that there may be at least are two forces at play; one is centripetal and manifests in group dynamics, while the other could be centrifugal and manifests as the influence of the society, its values and features. Tim Dant (1991) says, “it is the sociological features of the group that in large measure determine the content of knowledge and in even larger measure determine its form.” How this translates itself into practice is also the interest of this dissertation.

In addition, the dissertation will look into the learning forum created and the factors that influenced choices made for the creation of the forum and the role of the facilitator.  Finally, it will examine the translation of the power positions within and between the group members and the outside agents.  Unfortunately, due to limitations imposed by institutional and logistical parameters, the translation of the group's handling of their knowledge within their community can only be projected and recommendations made for further research.

Introduction
If material deprivation and collapse of socio-economic structures, as well as marginalization of the majority from the decision-making process(es), are indicators of poverty and under-development; then many developing countries in their present state will have a lot of lessons to teach.  (Booth, D., 1998, p.1)  The transition from a local, agrarian and subsistence economy to a colonialist-driven enterprise and now to a global, exclusionary market-oriented economy, has not only impoverished the people, it has affected their capacity to produce and promote indigenous knowledge.  In effect, “the western model of development espoused and adopted by Third World elites has locked Third World nations deeper economically, financially, technologically and culturally into the world economic system.  In the process, indigenous self-reliant models of development have been destroyed leading to increasing immiserisation of farmers, fisher folk, forest dwellers, indigenous communities and the urban poor.” (Hong, E., in Arigbede, M.O., 1997, p.7).

Many scholars argue that the present development crisis in Africa should not only be located within the narrow confines of global economy and the imbalance of information and communication (in) capabilities but, that attention should also to be focused on the impoverishing effect of what Paulo Freire rightly terms the “culture of silence” (Freire, P., 1970, p.61) and the local/national power relations. Godfrey K. M'mwereria, asserts that “development should be seen from the perspective of power.” (M'Mwereria, G.K., 1991, p.1) The pertinent development questions for Africa are therefore: Who and what are the centers of power? 

In this work, the principal area of interest is the relationship between the salient power of “outsiders” (as represented by funders/facilitators) and the nature of community representation it produces.  This will be examined through a case study of a participatory video project undertaken in collaboration with Oxfam, an International Northern NGO, registered under the Charity Trust in the United Kingdom.  The project was implemented as part of a strategic review of its poverty programme.

The question to confront is: To what extent does the agenda of funders and/or research students (pre) condition the responses of the project benefactors? In addition, how does this determine the choice and composition of the audience that may participate in the semi-public space created?  It is one thing to voice one’s opinion; it is another to get it heard within the local space in which it was created. John Fiske, 1993, equates a culture of power with a culture of representation and goes on to distinguish between imperializing and localizing power.  “A localising text is one which confines itself to a specific social formation, and functions to identify the communal identity for its own members.” (Fiske, J., 1992, p.147)

This position imposes complex and diverse issues on a funder-driven participatory video project.  How, for instance, does the objective of delivering predetermined video outputs to the funder affect the process of production and the eventual sustenance of the project?  Most of these issues will be analyzed against the backdrop of the rationale behind the selection of a group of trainees within the community, as opposed to training the members of the community directly.

The praxis of true representation demands that the communities being “spoken on behalf of” or, whose “image of” is constructed, must not only be seen to be participating as subjects, but must somehow take control of the process.  They must be allowed to determine their boundaries of representation or contestation.  The notion of participation in most developing countries has been the concern of development scholars. Jules Petty (1995) identifies seven variants of the concept, ranging from “manipulative participation to self-mobilisation” and M'Mwereria (1991) defines Participatory Action-Research as a collective search which has “the aim of discovering the community truth, its culture, knowledge, science, history, institutions, organisations, ontology and praxis.” 

(M'Mwereria, G., Ibid, p.27)

The Context of the Project

The Brief
One area of funder/research-driven participatory engagement, which is also receiving attention in the literature, is the issue of agenda-setting and its implication for transparency, partnership and negotiation of power positions. In this case study, there were multiple agendas set at different phases of the project cycle. As expected, the early planning stages excluded the student researchers and the participants (those selected for the training and the groups at the community level). The consensus arrived at during the planning meeting marks the commencement of focus in this dissertation. It also forms a part of the brief that was handed over to the research students and to the chosen trainees.

The strategic review for poverty alleviation was interested in three basic questions:

· How do the people define their situation and quality of life?

· What do they feel is most effective in improving their quality of life?

· What do they feel their quality of life will be in 10 years?

Oxfam’s agenda was to ensure that the voices of people excluded from such discourse were heard directly.  Consequently, participatory use of video was selected because of its potential to record and present sound and vision without the mediation of external voices or opinions of experts.

The Training Component
Training in this context means a structured learning forum with set objectives to impart skills and knowledge of a particular nature. The portion of the whole project referred to as the training component will be divided, for convenience, into the first three days of “semi-formal classroom-like” activity, three weeks of field engagement at different locations in Nairobi, and the on-going self-discovery among the participants. Greater attention shall be given to the first three days of the semi-structured sessions, as this fits more into the scope of this dissertation.

During the first phase, it would have been ideal for the trainees to have a say in the content and scope of what was to be learned. Can it be argued that the sessions were not participatory just because the trainees did not negotiate the content and choice of what they wanted to learn?  Probably, one should ask how effective what eventually evolved became in practice. In conceptual terms, this can be referred to as “guided participation,” where initial decisions on the direction of the activities were made on behalf of the participants. Will this concept of “guided participation” reproduce itself during the research phase on the field?  In the context of participatory action research (PAR), the philosophy is to establish, as quickly as possible, an “egalitarian, authentic participation among those involved. To participate essentially means to have meaningful influence (control) on how decisions are made...” (Smith, S.E., 1997, p.178)

The location - Nairobi, Kenya

Kenya, according to the 1993 census, quoted by the United Nations Development Programme (UNDP) Human Development Report, 1996, has a population of 26.4 million people with an annual population growth rate of 3.1 percent.  The country occupies 583,000 square km and has a high adult literacy rate of 75.7 percent.

The project took place in early January, shortly after the December general elections that saw President Arap Moi back into power after more than 20 years in office. The political climate prior to the trip was one of uncertainty brought about by the vociferous disagreement of members of the opposition. It appears in hindsight that Kenyans have no established public channel of registering their grievances, except through public demonstrations, which has resulted in deaths, misery and pain for many families. This may be indicative of a lack of alternative, non-threatening avenues for representation, even for the elite in Kenya. It will not be far-fetched therefore, to assume that the elites and people in urban centres will be interested in finding avenues for making their stories/grievances heard. In the light of the above assumption, it could be said that the agenda of the funders/researchers seems to be co-terminus and imperative for the community groups.

Participatory Use of Video in Perspective: A literature review 

The arrival of affordable video camera generated considerable enthusiasm among proponents of participatory research as it allowed for subsequent replay of moments that occurred during the interactions and also freed the researchers from the chores of recording fieldwork data. It, however, introduced other complexities because in front of a camera people often tend to "overreact" or get intimidated by the technology. Furthermore, there is the danger of researchers sliding into a storytelling mode instead of maintaining an objective stance and recording the reports. This section uses Oxfam’s participatory video project in Nairobi to examine how participatory video works out in practice. 

There was a time when the methodologies at the disposal of social scientists in most developing countries weighed down by colonization and its more recent avatar, neo-colonization, were mainly Western templates. A 1977 UNESCO report "identified dependency as the general situation which characterizes Third World social science" (cited in Gareau 1986, p.176). In the 1960s and 70s scholars started questioning the relevance of Western social science for developing countries. Their interrogation extended beyond social scientific methodology to the institutional role and relevance of universities in generating authentic knowledge for social change. Subsequently, there was a concerted effort to expand the research agenda to include non-Western-ideas and ideals. According to Tsing (2000), "[s]ocial science theories no longer take Western genealogies for granted, but require fluency with a wider range of perspectives, from Latin American dependency theories to South Asian subaltern studies" (p. 328). Accompanying this re-orientation vis-à-vis Western social science, there has been a growing unease with the imported educational models operating in developing countries. 

Over the last few decades, there has been increasing sensitivity to the fact that the educational systems created by former colonial masters were basically imperialistic tools of domination. They served imperial purposes rather than uplift the masses. According to Fals-Borda (1998), "Since the 16th century, culture bearers from Europe have imposed Christian beliefs and capitalist principles that in most regions were counterproductive or destructive to the local" (p.225). This destruction of the local culture was systemic and sustained through educational and religious institutions that appeared natural to the uncritical (Gareau 1986, Cunningham 1993). Ogunyemi (2002) observes that the "experience in Nigeria, and indeed, other colonized countries, is that formal education had its roots in external needs and not those of the target learners or their society" (online document). It was the practice for traditional school systems to receive externally developed curricular and set goals or what Butkus (1989) calls "pre-packaged curricula." There is thereby a top-down imposition of ideas, which are more often than not imported from the West. Scholars have therefore expended considerable thought on how to make education an empowering experience for the marginalized peoples (Butkus 1989, McTaggart 1991, Hall 1992, Goldin 1999). 

Paulo Freire, in his celebrated book Pedagogy of the Oppressed, makes a distinction between learning that is teacher-dependant, which he calls the, "banking approach" and the other which is learner-centred, which he refers to as "problem posing approach" (Freire 1972, p. 45). In the banking approach the pupils think that the teacher possesses all the information needed by them. The problem posing approach, on the other hand, challenges the learner, not only to know how, but also to show interest in "why" a technique or tool performs the way it does. Furthermore, he sought to generate in the students a critical self-reflection on their everyday lives. In addition to acquiring reading and writing skills, he wanted the students to embark on an "assessment of themselves and their environment" (Sanders 1968, p.7). He believed an empowering education experience could be achieved only when the people themselves are involved in the curriculum development process. Subsequently, other scholars further developed these ideas. Budd Hall, who was a key figure in the 70s at the Institute of Adult Education of the University of Dar es Salaam, Tanzania (where a lot of the experimentation took place), highlights the work of scholars who built on Freire’s groundbreaking work (Hall 1992). In particular Hall commends Larufa (1973) and Beltran (1976) for exploring various alternative communication modes that allow for community participation. He also mentions Fals-Borda (1980) who used theatre as a vehicle for transformation and empowerment of poor communities. According to him, the struggle at a cerebral level "benefited from an interdisciplinary development drawing its theoretical strength from adult education, sociology, political economy, community psychology, community development, feminist studies… and more" (Hall 1992, p. 16,).

The initial agenda of participatory research proponents was to replace the conventional hierarchical approach, which set researchers apart from their subjects. They privileged dialogue and oral reconstruction based on the "epistemological assumption that knowledge is constructed socially" (Hall 1992, p.20). In effect, they contested the sole authorship model. To achieve wide participation they devised and experimented with various techniques. Techniques such as community drama, drawings and construction of murals, photo-novels, story telling and any other form of interaction that would allow for free flow of repressed information (Hall, 1992,). Most researchers agree that participatory methodology works well in yielding problem description and generation of new perspective and ideas through visualization and group analysis (Johansson 1999). Its main weakness is that the analysis is based on information drawn from the memory of community groups or notes and diagrams provided by them. Within this context, the introduction of cheap, portable, and user-friendly video camera was a godsend. It quickly became an integral part of the tool-kit of participatory action researchers as a record making devise with capability for instant feedback and subsequent replay of moments that occurred during the interactions. In effect, it freed the researchers from the chores of recording fieldwork data. It, however, introduced other complexities because in front of a camera people often tend to "overreact" or get intimidated by the technology. Furthermore, there is the danger of researchers sliding into a storytelling mode instead of maintaining an objective stance and recording the reports (Johansson 1999). The production values of the videos produced in course of participatory action research are also a matter of concern. While Criticos talks about the "messiness" of production, Rocha refers to the participatory action research videos as "films of discomfort" (as cited by Tomaselli, 1989, p.12). The proponents of high technical quality argue that poor sound quality and "wobbly pictures" do not accurately represent the participants. On the other hand, the experience of Michaels and Kelly (1984) with the Walpiri aboriginal group in Australia shows that when people are left to discover their own filmic lexicon we learn more about their worldview. 

During participatory use of videos, participants are both the objects and subjects of production; their reception is as pertinent an issue as the style of production. As Braden (1998) observes, "the audience and the producers are often the same people, working in the same local context where the viewing takes place" (p.9). Reception theorists have observed that individuals/families react differently when collectively viewing television images compared with when they are viewed alone (Lull, 1990, Morley, 1992). We see a similar phenomenon in the case of self-generated images in participatory situations. One primary reasons for this, as Braden (1998) suggests, is the convergence of a number of factors including the familiarity of image, location of viewing, and subject matter. The members of the production team can then stand back to review their own actions and draw personal or collective conclusions that could lead to further action. However, exposure to professional production techniques on everyday television can interfere with how the participants read their own video productions.

In spite of problems associated with the participatory use of video, there are many examples of the technique’s usefulness. Canadian "challenge for change" experiments in 1967 are said to mark the beginning of participatory video technique. In Fogo Island, a small fishing community, participatory video technique was used to help the poor articulate their experience of poverty. Their perspective turned out to be in opposition to the official position. Thereafter the participatory video technique has been used in a number of different contexts. Okahashi (2000) lists various countries in which participatory use of video was adapted as part of the process of community empowerment and education. The Philippines, Columbia, and Vietnam are mentioned as countries where the technique was particularly effective. One often cited project is Banchte Shekha women organization in Western Bangladesh (Bery and Stuart 1996, online document).

Participatory methods are based on the phenomenological paradigm, which accepts that "knowledge is the result of an interaction between people" (Kane, 1995, p.22). It also accepts the premise that the "researcher is part of this construction (of facts), not independent of it" (Kane, 1995, p. 22). The binary opposition of researcher-and object/subject of research is thus ruptured leaving the terrain for collective participation. Whose voice is heard and whose knowledge counts becomes a struggle that defines the participatory project. Craig and Porter (1997) argue that there is an irresolvable contradiction between participation, (which proposes to allow marginalized people the free space and control to discover and disseminate their potentials), and effective management, which "requires meeting certain objectives, many already established long before the project begins" (p. 50). They use the access people have to the project resources as an indicator of their control over the research process. 
The nature of the project/research carried out in Nairobi, Kenya, involved the use of video for social inquiry about the people’s condition. One objective of the research was to empower a select group of trainees with techniques and materials for “investigating the circumstances of the(ir) place; reflecting on the needs, resource and constraints of the present reality; examining the possible paths to be taken; and consciously moving in new directions.” (Willms, D.G., 1997, p.7) 

The local group of trainees included two post-graduate students who were involved in the project in a dual capacity. They participated both as research students and as part of the team to implement the project.  Therefore, by the unique nature of the study, a phenomenological paradigm which accepts that “knowledge is the result of an interaction between people” (Kane, 1995, p.22) had to be considered as the research philosophy. We also accepted the premise that the “researcher is part of this construction (of facts), not independent of it.” (Kane, 1995, ibid) By research, we mean the “process of discovering and recreating personal and social realities.” (Willms, D.G., Ibid).

Our interaction raised some critical issues concerning the process by which the inquiry was carried out. The specific issues revolved around: the method and duration of training of the select group, the role of “outside agents” in such a project, and the appropriateness of using certain research techniques among individuals considered non-literate. By “outside agents” we mean the project initiators and implementers who live outside the experienced realities within the chosen location of intervention. By stakeholders we mean people or institutions that are involved in any way, directly or remotely, with the project or its outcome(s). In the context of this study, Oxfam, (the funders) and the University of Reading could be said to be initiators/stakeholders of the project. The student researchers, the select group of participants at the training workshop and members of the communities where the fieldwork was performed will be regarded as stakeholders. Their claim to co-ownership is validated by our research ethos, which made all the individuals involved factors that have the potential to influence the outcome of the project/research. Each stakeholder had his/her own set of agenda and expectations from the initiative, notwithstanding the point of entry into the process. Later chapters will review how these factors affected the outcome of the project.

Role of the facilitator in a training forum 

This section will consider corollary viewpoints as it relates to the role of a facilitator in a training forum. There is the view expressed by Russian developmental psychologist Vygostsky (1930) that “it is in the course of interaction between children and adults that young learners identify effective means for remembering.” He states further that, the learning capability of less advanced learners is socially facilitated. This implies that learning is not just cognitive but a social process that is aided by the presence of someone more advanced. (Cole, M., et al, 1979, p.125) However, David Wood and others, suggest an explanation for the role of an adult assisting the young learner. They posit that the support, (which they say is comparable to scaffolding) “consists essentially of the adult controlling those elements of the task that are initially beyond the learner's capacity, thus permitting him to concentrate upon and complete only those elements that are within his range of competence.” (Wood, D., et al, 1976 p.90) The views, though based on how children learn, help to highlight a basic premise for how learning takes place within a social context.  However, Paulo Freire (1970), makes a distinction between learning that is teacher-dependant, which he calls the “banking approach” (Friere, P. 1972, p.45) and the other which is learner-centered, which he refers to as “problem posing approach.” Friere, P., Ibid)  In the banking approach, the teacher is regarded by the pupils as possessing all the information needed by them. It is not like laying support to assist the learner, but one in which the learner expects to be given the required information. On the other hand, the problem-posing approach challenges the learner, not only to know how, but also to be interested in “why” the technique or tool performs the way it does. 

Defining the term video

The term video as seen in literature seems to represent one of two things. On one hand, it represents the hardware; the camera as a device. It is sometimes referred to as a tool or a conduit through which various ends can be achieved. Su Braden, (n.d.), says “video as a tool for development may sound almost fanciful, or at least a fancy tool to use with poor communities...” Corroborating Braden's position, Jackie Shaw (1998) outlines four broad areas of the use of video within development practice. These are; “Traditional video production in a development context, playback of pre-recorded tapes as part of an educational training or development process, the use of video to research and gather information..., the use of video as a participatory tool for group development.” (Shaw, J., 1998,p.5)  On the other hand, David Campbell (1998) refers to “videos that tell the audience how to do something ...” (Campbell, D., 1998, p.12) There is evidence to show that video has been used purely for entertainment and for the “stimulation of participation, mutual aid, awareness and action.” (Heller, C., 1978, p.133)  It has also been used for psychotherapy, and for the promotion of self-learning, either by individuals or groups. It appears that usage of the term connotes different things to different people.  Video in this study shall be used in both senses with an understanding that video as a tool is not culturally and ideologically neutral.

Information technologies in perspective 

The industrial revolution took people out of their homes with the introduction of mobility, creating new communication and information possibilities. (Gerbner, G., Source www.cemnet.arg/aboutcem/fgg.html)  It encouraged free flow of peoples, cultures and capital.  Presently, the “electronic revolution” with the introduction of computers and the Internet seems to be redefining information spaces at the global and local levels.  Between 1968, when the first portable camera hit the market, and today, there have been many changes in the technology, complexity and cost. “Video and audio technologies have become smaller, cheaper, more reliable and easier to use, making them usable in many different contexts by a wide range of people.” (Norrish, P., 1998, p.2) The relative cost notwithstanding, many people were (are) still excluded from the opportunity of owning or operating a video camera. The rapid development of the electronics technology was in the first place in favor of the global television industry. In addition to portable cameras, sound and lighting facilities, transmission and reception appliances were also undergoing rapid changes. This made programs and news of events from around the world a reality in time without the constraints of space. But this was not without its problems. “It has become a commonplace assumption that television [transmission] is shrinking the world, homogenising its cultures, evening out differences.” (Dowmunt, T, 1993,p.1), but to the advantage of the technologically and economically buoyant nations.

To re-address the apparent information imbalance, some leaders in developing countries called for a New World information/communication order that would see to the flow of information, programs, and other cultural products from the developing countries to the industrialized countries as well. While the idea at the governmental level has been frustrated by the economic strangulation of debts and structural adjustment, a grassroots movement of video activists has attempted to provide a counterforce to the mainstream national media.

Video production in perspective

The grassroots video activists appealed more to people at the local level in terms of their programmatic focus and relevance of themes and sometimes language. 

There are still criticisms on the form of the video products. Critics talk about the “messiness” of the production, while Rocha refers to the product as “films of discomfort.” (as cited by Tomaselli, K., 1989, p.12)  Their observations were based on the level of competence of the “producers,” the filmic language available to them and their understanding of visual image construction. There are various arguments in support of high technical quality of video products if in essence they are meant to truly represent the image of the participants. Some may even want to argue that poor sound quality and “wobbly pictures” do not in any way communicate the ideas intended and as such, do great injustice to those it purports to represent. The experience of Eric Michaels and Kelly (1984) with the Walpiri Aboriginal group in Australia makes the point that if a people are left to discover their own filmic lexicon, it may reveal more about their view of the world in relation to their cultural context and narration. “If we provide an experimental opportunity for such people to become their own producers, and observe how they organize production to create culturally useful meaning, much about their expectations can be clarified.” (Michaels, E, and Kelly, F.J., 1984, p.26) On this premise, the “messiness” and/or “discomfort” become valid production statements by those who have claim to the ownership of the outputs.

Concepts of participatory use of video

 Jackie Shaw (1998) describes the participatory video process as “a group-based approach that develops participants’ abilities through teaching them to use video equipment to record each other and the situation around them.” (Shaw, J., 1998, p.5)  In participatory use of video, the process can be described as socialized productions, with no separation of roles into directors/producers and audience. It has been discovered that a large percentage of what gets produced in this form may not be of high broadcast standard. It is important to state that the issue is not one of production for a mass viewership, but a production that is sensitive to the culture, language and economic conditions of the viewers. They became both the objects and subjects of production. This introduces collective viewership, which can easily transform into a social event. This mode of viewing has space within the social formation and reality of the people in that “the audience and the producers are often the same people, working in the same local context where the viewing takes place.” (Braden, S., 1998, p.9) Reception theorists (James Lull, 1990, David Morley, 1992) have observed that individuals/families react differently when collectively viewing television images compared with when viewed alone. This observation is also valid for groups watching self-generated images on a television monitor. One reason for this, as Braden suggests, is the convergence of familiarity of image, location of viewing, and subject matter. The viewers who might have been part of the production team can stand back to review their own actions, draw personal or collective conclusions which may lead to actions. Exposure to global/local media production techniques and consumption can interfere with the personal and collective meaning read from the images and may, to some extent, hinder the process of reflection. Should this be the case, when the audience is more pre-occupied by the form and quality of recording than on the substance, it may be a sign that the viewers have an understanding of how the global/national media works.  This case study proposes that viewer expectation and the quality of the video output can also be influenced by the following institutional/pragmatic factors, namely:

(a) Funder/researcher negotiating skills

(b) The mode of introducing the community to the camera device

(c) The composition of the audience as decided upon by all the stakeholders, and finally

(d) The availability of user-friendly equipment at the location.

Issues in funder-driven participatory use of video project 

Setting targets: It can be established in this case that the funder/researchers' influences were to ensure that the outcome of the intervention was specific, measurable, and accountable. These points introduced elements of contradiction, the resolution of which shall be discussed in later chapters. Craig and Porter (1997) (in Eade, D., (ed.), 1997, p.50) argue that there is an unresolved contradiction between participation, (which proposes to allow marginalized people the free space and control to discover and disseminate their potentials), and effective management, which “requires meeting certain objectives, many already established long before the project begins.” They (Craig and Porter) chose the access of the people to the project resource as their indicator of control of the project initiative. This case study accepts understanding (a process, technique etc.) as a prerequisite for effective control and as a tool for deconstructing power relations within and beyond the private/public continuum. In other words, knowledge is taken as a legitimate form of resource. The knowledge referred to here is that “produced as the people who make up society, work out their lives together.” (Dant, T., 1991, p.3)

Perspectives on training: Concepts in practice

Since the focus of this case study is on the training component in a participatory video context, it is pertinent to look at some theoretical frameworks that help define how individuals learn within a group as opposed to how individuals learn in isolation. The foundation of learning theories is derived from “Pavlov's work on classical conditioning and from Thorndike's work on instrumental (trial-and-error) learning.” (McLaughlin, B., 1971) In developmental studies, Pavlov's “connectionistic, associationistic approach” comes across as a manipulative model. Alan Rogers (1992) defined learning as “a process of making changes in knowledge, skills, understanding, attitudes and value systems and in behaviour.” (Rogers, A., 1992, p.21) This definition belongs to the group Eric Sotto (1994) refers to as “the Behaviorists” who believe that “the only evidence (that learning has taken place) on which we can rely is observable evidence.”(Sotto, E., 1994, p.29)  The behaviorists’ position may not be problematic for long-term projects where changes in behaviour can be recorded and compared. On the other hand, Marion Williams (1997) suggests that there are two likely routes to learning, one is to assume that knowledge is somehow like a parcel which can be “transmitted in a linear fashion” (ibid) to learners, while the other is a “constructist view of learning.”(Williams, M., 1997. p.2) This latter perspective assumes “learners are all individuals who bring a different set of knowledge to the learning process.” (Williams, M., ibid)  This is in line with Paulo Freire's “problem-solving approach” where “the critical capacity of the pupils grows out of dialogue about meaningful situations in their life.” (Sanders, T.G., 1968, p.3) In Freire's case, he was not referring to a “tell and listen” forum where an all-knowing teacher tries to impart knowledge as if it were a parcel to be delivered. Freire's model, though in the context of adult education classes, was to simultaneously help the pupils acquire skills of reading and writing and also to an “assessment of themselves and their environment.” (Sanders, T.G., 1968, p.7)

This case study intended to help the participants acquire, in the shortest time possible, the skills to operate a video camera, to use it in a creative way and also to acquire participatory action research (PAR) techniques. It was obvious that a short-term training program could only help the participants learn the basics of the device.  It was difficult to “provide learners with the basis for understanding why and how new knowledge is related to what they already know.” (Novak, J. D. & Gowin, D.B., 1984, p.xi) The duration of the training component seemed a crucial parameter that would subsequently determine the relationship between the participants and teacher-agent. That limitation notwithstanding, a look at how people construct knowledge, or “come to know” within a small group situation may enable us to understand how individuals learn within a participatory context. It has also been pointed out that the way a people know cannot be at variance with how their society knows. In effect, the knowledge constructed with this group may help us understand and interpret the larger society's method of knowledge construction.  The experience of working with the selected group in Nairobi shows how a group can actually be seen as a “small social system.” (McCaughan, N., 1972, p.15)  McCaughan stated that the group can be defined by three concepts, namely; boundary, task, and role. “A system is defined by a boundary, which is permeable in terms of admitting the ideas, attitudes and feelings which the members carry with them from other meaningful groups.” (McCaughan, N., Ibid)  From the foregoing, it is evident that identities and personal histories of everyone involved in the training are a necessity for the forum created to achieve its set objectives. The next chapter looks at the training forum created with a group of individuals who live and work in Kenya, and all but one of whom are Kenyans. The common bond of Swahili as the language of communication helped a great deal during the field interaction. However, the three-day workshop was conducted in English since the facilitator and student researchers could not speak Swahili. 

Training Component: Concept, Context and Content of the Short Program

Introduction
A training forum can be evaluated and analyzed as a purely communicative event and understood as such. In that regard, the imperative would be to apply semiological analytic tools in explaining the main features of verbal and non-verbal communication. A good reason for this is because “at the heart of semiotics is the study of language and how it is the dominant influence shaping human beings' perception of and thoughts about the world.” (Lacy, N., 1998, p.56) In that regard, a textual analysis (of randomly selected contribution) of all the actors concerned (both learners and the facilitators) would likely reveal the perception of the actors about their world as it is and how transformation can be brought about. This knowledge as baseline data is essential in establishing if any noticeable changes will occur in the learners and the facilitator.

It appears that there are certain unconscious factors that may also shape the content of a training forum. Ross James (1996) points attention to one such factor. He noticed the “disorientation and misunderstanding that can occur when participatory training methods are applied in cross-cultural training environments with learners who are familiar with more instructor-centered methods.” (James, R,W., 1996, p.1) By instructor-centered methods, he means “more formal, hierarchical, content-oriented education systems which primarily rely on lecturing and rote-learning.” (James, R.W., Ibid) In effect, how can the educational foundation of individuals determine the kind of teaching methodology that will enhance their learning as adults?  In addition, how effective is a participatory approach in a training workshop aimed at passing on technical skills and helping trainees to assess their present and future needs using PAR techniques?

Since it’s been established from the outset that this study accepts the phenomenological paradigm as its research philosophy; the worldview and cultural backgrounds of the project initiators and that of the implementers and participants at the training sessions, must be accepted as integral parts of the “sociological features of the group that in large measure determine the content of knowledge and in even larger measure determine its form.” (Dant, T., 1991, p.3) On this premise, the interplay of different educational systems, from which we all received our instruction and the cultural context that defines education in Britain, Philippines, Nigeria, Kenya and Somalia, (from where those involved in this training come) became critical factors in analyzing the choice/form of the learning forum created. Additionally, the general attitude of the learners to this teaching method will also be considered. Though it should be accepted that some country-specific behavioral expectation as projected and reinforced in literature, media and popular knowledge may not contribute to the conscious identity of any of the group members, it nonetheless should serve as a form of guide. In the absence of qualitative data to account for the attitudinal influence of the group on the content of the training sequence, a personal account of nationality, educational status and experience will be used as the baseline data for the group's composition.  A brief sketch of the people involved in the training is presented below.

A brief sketch of the participants

· The facilitator/lecturer, Dr Susi Arnot, is British, and is a trained film-maker with years of experience in development/PAR techniques. She has been involved in this type of student field work over the last four years.

· Ms. Christina De-Leon is from the Philippines and is a graduate of communication/media studies. A post-graduate student/facilitator's assistant, she also worked at the International Rice Research institute (IRRI in the Philippines), where she produced training videos. 

· Kole Ade-Odutola, also a post-graduate student/facilitator's assistant, is from Nigeria. He once worked for the media in Nigeria as a photographer/reporter and as a producer/director of television documentaries on environmental/development programs. 

· Tom Mboya Odhiambo is from Kenya and is a self-employed carpenter who trained under his father. He is a volunteer for a community-based group in Korogosho, a slum settlement outside the city centre. 

· Ms. Immaculate Kagendo is from Kenya and was unemployed at the time of the training. She is also a volunteer for a community-based women's group in Korogosho. 

· Lawrence Appiyo is a Kenyan who trained as a community organizer for six months and now works for various community groups in Nairobi. He has his roots within the church mission that offered him accommodation. 

· Caleb Muchungu, from Kenya, is a university graduate who has worked in various capacities in the media. He also has worked in areas as diverse as human rights, land, poverty, etc. He has worked with young people in Kenya and Tanzania. He referred to his use of the video camera as “process media, which can either be shown in the community or on state television.”

· Ms. Carolyne Ongito hails from Kenya. She was unemployed at the time of the training commercial. She has completed the Ordinary Level school certificate exam and is looking forward to her admission for higher education, preferably in Development Studies. She is a member of Mungano Wanauijiji (a community-based network of villages). 

· Ezekiel Remois is also a Kenyan. He sells vegetables at the Kibera Open Air Market. As a representative of Mungano Wanauijiji, he was part of a team that visited a self-help housing NGO, based in South Africa. The team’s schedule involved visits to some slum areas, and members were informed about various self-help projects put in place by the people in collaboration with the Government of South Africa. He is an executive member of Mungano. 

· Ms. Zahra Guled is a Somali, with refugee status in Kenya. She is a graduate of agronomy and worked in the Ministry of Agriculture in the state capital Mogadishu before the civil war started in Somalia. Presently she coordinates an agri-based women's group.

· Ms. Shukri Mohamud is a Somali-Kenyan. She is also a community worker, working for the displaced and women at risk around the Kenya-Somali border. 

The make-up of the group was quite diverse in many respects, including educational achievement, experience and expertise. The facilitator, who is British, represents another level of difference. There is evidence in the literature to show that a marked difference in educational philosophy exists between Europe, North America, Australia and the developing countries from where majority of the trainees come. (James, R.W.Ibid; Epskamp, K. P., 1994) It can be safely deduced that as products of colonization and a legacy of hierarchical educational systems, there should be a common identity that can link the group. If this is accepted as a premise, then the observation by Leo Dubbeldam (1995) rings true that “people with similar backgrounds tend to have the same scale of values and, consequently, perceive the world the same way. Their images of reality are alike and they not only communicate easily but they form a group that can create its own social reality.” (Dubbeldam,L.F,1995, p.7) 

Goals of the training

As stated earlier, Oxfam was conducting a strategic review of its poverty program. As part of a multi-disciplinary approach, Oxfam decided to support a participatory research project into the perspectives of “marginalized’ people on poverty. The training workshop and subsequent learning experience was to help this select group of Kenyans/Somali learn how to use the video camera to conduct research in their locality. The idea was not just to extract the needed information, but to also help the trainees assess their current situation and needs for the future. Subsequently, it was expected that the trainees would be able to use the skills acquired during the first phase of the training component within their localities in Nairobi. The assumptions here are two-fold. One is that; the participants will be able to internalize the new knowledge within the short time and be able to deploy their skills as a team in line with the goals of the funders. The other assumption is that while carrying out the task, the trainees and local residents will not only participate in constructing messages to be taken to locations of their choice but that the process can be transformative in a fundamental way.

The set-up of the training workshop

The training workshop space was semi-formal. Chairs were neatly arranged along two long tables and audio-visual materials (flip charts, a television monitor, cameras and sound equipment) were placed at conspicuous spots in the medium-sized room at the Oxfam, Nairobi, office complex. The atmosphere was everything but formal from an insider's perspective and reading. There appeared to be a three-layered group at the outset, namely: the facilitator, the student-researchers (doubling as facilitator's assistants) and the eight participants. At this initial stage, we were still strangers to each other. Informal small group introductions commenced to “break the ice” and curiosity became the first stepping stone for the creation of the group. There was a task to be performed and a team to be built, and each of us present had a role to play. But whatever the role, it had to be discovered and fulfilled within a conceptual framework.

The trainees are considered in the same category as adult learners who are attending the sessions of their own free volition and a desire to acquire new skills or knowledge. This implies that they must have come with personal expectations, knowledge, ideas, and experience.

The training process

Day One

The first day started with an overview of the project, stating the broad outline of Oxfam's intention. This led to a historical account of Oxfam, the funders of the project, and the rationale behind Oxfam’s interest in finding out directly from those suffering from poverty and how results of the research, of which this project is a part, will help Oxfam review its program on poverty alleviation. In the same manner, the master’s course at the University of Reading, was used as the vehicle to explain the presence of the two post-graduate students, who were also trainees and would assist the facilitator during the workshop. Once the formalities were over, a plan for the next three days was then clearly defined. When that was over, personal introductions using the video camera followed. There would be a playback of the trials as soon as the exercise was over.

Camera operation exercise: Trainees learned how to switch the camera “on” and “off” and other basic camera operations. (Zooming in and out, how to focus, white balance...etc). 

Instructions: Each trainee told the group what brought him/her to the course and his/her hopes and fears during the workshop. 

The Outcome: Each of the trainees had a turn with the camera, first learning from a colleague and then teaching the next person. The novelty of handling a camera was very visible.  All, except Caleb who seemed so confident, were a little reluctant at first. Peer group encouragement and the immediacy of the image on screen seemed to supply the needed motivation to overcome the initial reluctance.

From what each person shared, it was evident that they all believed that video could be used as a vehicle for passing messages from one point to another. Caro said: “By knowing more about the media, at least I'll be sending cassettes to the leaders, president, our community and also the cassette will reach donors, press, and they can help our communities.”

Though there seems not to be a connecting thread about their fears, a few samples from the trainees may point attention to their expectations from the workshop.  Lawrence said: “I don't have any fear, but the problem is; now I'm going to be trained. But after the training, where will I get one (equipment) to use.”

On the other hand, Caro's worry was not about equipment, but about the implication of their activities in their localities. She said: “My fear is that by video-taping (video recording)...the people who oppress our community will be (shown as) enemies and (I'll) have enemies.”

Furthermore, the projection of each person's image on the screen created another dimension. Tom remarked that: “I felt excited; it’s my first time of seeing myself on a screen. If my friends at Korogosho have the opportunity we will be able to do many things.” In addition, when asked how he felt behind the camera, Tom expressed an inner feeling about what he wanted out of the training. “Behind the camera I feel I can be a good reporter. I felt great. I felt excited.”

Some had difficulties with the viewfinder either because of their use of prescription glasses or just nervousness. One of the trainees, Zahra, said, “I could not see the person very well. Focusing was difficult...I'll like to try again.” The tea break after this session gave enough time for informal exchanges and the opportunity to ask or clarify personal questions.

Once the break was over, the facilitator introduced the focus of the research. It was supposed to be a discussion about defining the target group in the locality where the research would be carried out, but the trainees needed time to gather their materials.

Mapping Exercise: The training sequence now moved from skills to one of the 'Participatory Learning and Action' (PLA) techniques; mapping. The facilitator gave clear instructions. “Can you show Ade and Christina what happens where in Nairobi?” With this introduction, the trainees decided how best to represent where they live. The two post-graduate students operated the camera and sound equipment. During this exercise, the trainees discussed how to map where they live in relation to a chosen reference point. This was the first group exercise and active participation was mostly by those who were familiar with thinking in such concepts. There were no serious disagreements. It was fun trying to decide how to make a good presentation. But what was the essence of the task?  None of the trainees asked and no explanations were offered.

The Outcome: The trial produced a fair representation of their various locations and it highlighted a certain pattern of these in relation to the city center. It was this outcome that prompted the facilitator to ask what the exercise revealed that a questionnaire might not have brought out. In tandem with the discussion, the playback also helped the trainees to review the process. Shukri said, “We concentrated on what makes Nairobi great and not on the bad sides.”

This statement was unchallenged by any other member of the group. It pointed to those of us who listened that a selective and deliberate choice accompanied the process of mapping. Why did the group show only the good sides of Nairobi?  Lawrence, in his contribution, said, “Mapping can be used to know where things are or the nature of situations, like the street boys we can see (them) at a glance where they are concentrated or the children themselves could show us with maps.”

But Caleb, reviewing the playback, observed that the images on screen showed them as they were.

“It captures one’s mood unknowingly, without looking staged,” he said. “See how we all concentrated.”

Here again, the experience of Caleb as to the different ways of manipulating the camera to produce different meanings came in useful. He seems to be hinting at the fact that recording of events could be stage-managed for the camera.

The process now moved back to camera skills and participants learned how to operate the camera using a battery or connected to the electricity power supply.  This time the focus would be to understand the different types of pictures a camera can produce if manipulated correctly.  It highlighted how to compose shots.

The Exercise:  The facilitator explained with the aid of prepared diagrams the various types of shots available: close up (CU), 2-shot, Pan (Left/Right), and Tilt (Up/Down). In addition, the trainees were to try panning with movement in a wide shot, and to try an “over the shoulder” shot. The trainees were divided into four pairs, and each pair had a turn with the camera to frame shots of his/her partner. While each pair worked, the others were shown the various parts of the equipment and how they are connected. This lasted until lunch time.

As can be seen from the foregoing, the teaching process alternated from lecture, to skills, to techniques and then rounded off with camera skills. After lunch, the group tried a game to emphasize teamwork.

Touching of shoulders:
This exercise allowed the participants to move around and also totry out the group's perception of leadership. All the trainees, including the two research students, formed a circle. The facilitator asked everyone to close their eyes while she moved round the circle. She said one of us had been touched, and by dialogue and questioning we should try and find out who was touched. This was done one more time. Instead of trying to work out who was touched, or not touched, the group felt Caleb should be put forward as the leader. The exercise was meant to discover the leader by consensus and dialogue. The verdict was then communicated to the facilitator. The process and the significance of the exercise brought about a discussion on team roles. This time the trainees listed key words that they felt described likely roles; interviewer, learner, watcher and video operator. The facilitator then added other roles and qualities needed to make a team function properly. The last activity for day was another PLA technique, “River of Life,” a concept developed by American psychologist George Kelly and based on the personal construct theory.

River of Life

The Exercise: The trainees, including the research students, were paired and each person was asked to tell the story of his life, choosing a certain period that will tell the story in a specified time. To aid the process, writing materials were provided to each pair to illustrate highpoints of their story.

The Outcome: Most trainees were reluctant or could not find appropriate symbols to represent their stories. The presentations were done in various combinations. In one, the individual told his/her story; in another the partner retold the story. Caleb had rechristened the “River of Life.” He said he felt more comfortable with “Street of Life.” After recounting the story, two of the trainees observed that of all the stories, it was only Caleb's that had no “downs,” it was only smooth, straight and no curves. This account generated a lively discussion about the content of stories and the right of individuals to tell the part with which they are comfortable. Drawing the strands together, the facilitator suggested that if Caleb chose to tell that aspect of his life, we should not deny him that right. In the same spirit, we should be prepared to listen and accept what the people have to say.

The day's session ended with each participant writing three things that were learned and three things they wished to know.

Things learned: Most people emphasized the technical aspects of the training as both things they had learned and things they wished to know. To reinforce what was learned during the day, participants were given a set of four questions to guide their field research.  They were to look around their areas for suitable answers.  Presentations of their observations were to be part of the next day's activities.

Review of Day One: In practice, an egalitarian training forum cannot be taken as a given, it can only evolve through a gradual process of dialogue, and an acceptance of partnership between the facilitators and the participants. The first task for the facilitator was the establishment of authority and control.  A stand had to be taken to limit the number of the trainees. It was obvious that a decision had not been taken as to the upper limit that could attend the workshop. Once the facilitator had decided upon the number of trainees that could be handled, it clearly established her as an authority figure in a positive way.  As of the first day, the facilitator was in control of the content and direction of the agenda. 

Day Two: The next day built on the foundation of camera skills. For instance, much time was spent learning how to record and edit in-camera. The trainees by now were willing to try their hands on the camera and learn as much as possible. The presence of Caleb in any group was a morale booster. There was an exercise on how to record and edit in-camera the making of a cup of tea.  This was used to raise issues about group communication while in the field, especially the individual behind the camera and those around.  The making of a cup of tea afforded the facilitator the opportunity to show how collective production works. The idea of working differently from a conventional television crew was gradually presented within the context of the group's activities, which discouraged specialization and obvious division of labor as found with most TV crews.

The next major segment of the day focused on how to select the group(s) with which to work in different areas. Each trainee was given five minutes to make a presentation. The facilitator’s questions were:

· Who are the people you will like to work with? Who are they?

· Who do you think Oxfam should be listening to?

· What do they need to know about us?

· Where and when could this work happen? 

The responses were recorded on tape and played back to aid discussion. This sequence takes the process from the unknown (camera skills, PLA techniques) to the known. Here trainees showed their understanding of structures and groups within their communities. They discussed the abstract idea of individual identity and tried to crystallize an identity for the group. The consensus was that work should be done with the slum dwellers, where help is needed the most. There was a general understanding of the political context of the situation, the choice of mode of intervention appeared to be apolitical. Most of the trainees wanted to interview, to teach, and give advice. One of the participants even wanted to tell the street children she had identified the problems they may have in future “if they continue as parking boys and girls” (referring to street children). This suggestion bore no semblance to the fundamental question of why people are living in slum areas in the first place, and what factors may be responsible for their poverty. The trainees accepted the guidance without question. As far as they were concerned, the facilitator asked questions and answers had to be supplied.

Day Three: The final day was spent working out the modalities for working in the different locations. The issues considered included, language barriers and how to handle translations, and when and how transcribing would be done. As if to pull the learning sequences together, the group agreed on guiding principles for the field work. The collective identity states that: “People most affected by problems need to be heard. We are from different villages and organizations, trying to make video messages with people that describe their lives and how they might change, so that other people can understand and see the need for change.”
After reviewing the map of their locations and the presentations about to whom Oxfam should be listening, the group decided that Magengo, a settlement that has since evolved into a slum, should be the first place to start work. The decision was based more on its proximity to the city-center than on any other factor. 

Personal views and evaluation: As can be deduced, the training process did not insist that trainees make decisions about what they wanted to know. A decision on the content and context of that aspect of the project was established long before the trainees were known.  However, as can be seen, one of the trainees had enough liberty to adopt a concept as it made him feel comfortable. Caleb’s rechristening “River of life” as “Street of Life” simply shows his level of critical awareness and possibly knowledge of the concept.  He was initially alone in this category, and later dropped out from the project after the third day.  However, the training sequence and concept lends credence to Vygotsky’s observation that learning is a social phenomenon carried out better in a group, more so when aided. Though his observation was in reference to children, (Cole, M., 1998, Ibid) it still has relevance in explaining how individuals learn. On the other hand, Paulo Freire's adult education concept seems to lay a lot of responsibility on the learners themselves. The role of the facilitator is to assist the group develop critical insights into their situation. Even the issue of skills acquisition was meant to be a means to an end, but in our case, it seems to be the dominant issue. The next chapter, details how this “new knowledge” was transferred into practice on the field.
Outline of the Initial Fieldwork at Magengo 

Introduction

The three-day training workshop provided a certain level of information and helped the trainees acquire basic skills on how to operate a video camera. In addition, the emphasis on team-building was designed to make the forum a shared experience for the trainees. On that basis, a detailed outline of the team's first trial on the field may lend credence to Vygotsky's postulation on the “internalization of the process of knowing.” He was credited to have believed that “an individual has the capacity to externalise and share with other members of her social group her understanding of shared experience.” (Cole, M. et al, 1979, p.132)

The sharing of the trainees’ experience with members of the larger community will be considered as the second phase of the training component of this project. This training is non-structured and more learner-centred. Each of us had to learn by active involvement as the process unfolded. It was expected that by active participant observation, and reflection on what was happening and why, each trainee would be able to construct his/her own knowledge. The expertise of the trainees and their knowledge of the local history, the peculiar mode of communication and the geography of the locations became highly valued resources for the group as a whole. 

For convenience, the second phase of the training component shall also be sub-divided into two parts. The first  will be the period when the facilitator was present and the second, the period during her absence. It is for this reason that the focus shall be solely on the activities at Magengo and, in particular, that of the parking boys, or street boys, at the Solidarity Base. 

Magengo: A brief account about the location as given by Ms. Caro Ongito

This peri-urban settlement, now categorized as a slum, had been in existence since 1897. Most of the people who presently live in the area are tenants who depend on “absentee” landlords for the maintenance of the structures. The introduction of land title deeds, (a legal instrument) by the government, as proof of land ownership, was identified as one of the major reasons why there are few inhabitants in the area who now own their houses. Most of the poor landowners had to sell off their land to richer individuals who could afford the required legal fees for obtaining such documents.  Apart from the condition of the houses, and the general state of infrastructural decay, Magengo appeared as a relatively peaceful area. A high level of economic activity was also evident. However, Caro identified a group of persons who fit the definition of marginalized, as set by the funders. She listed the following:

· Single parents who make a living at open air market in Magengo (Gikomba Market). 

· Parking boys and girls, some of whom are Caro's contemporaries.

· Self-employed youth groups who formed income-generating co-operatives.

Furthermore, Caro identified these two institutions based in Magengo as potential sites for a visit or involvement in the fieldwork, should the need arise.

· The Slums Information Development and Resources Centre, (SIDAREC) a community-based group established sometime in 1996 by a group of local youth group. 

· Community Center. 
Main features of the group work at Magengo

Planning meeting (pre-visit preparations)

The group met at a previously agreed location at Magengo and discussed how to effectively work with the people of the area. A few ground rules were suggested, and these were based on what to do when the team runs into a difficult group who may not want to get involved with the fieldwork. In addition, the team reviewed attitudes, alternative modes of inquiry and self-comportment while interacting with the target groups. Explanations were to be kept short and simple. Clarity of the team's objective and especially the team identification should be properly defined.

Courtesy Visits: Two members of the team, Caleb and Shukri, did not show up, Caleb. This meant that nine people (including the facilitator) were present at most of the locations visited. Most of the time, communication was in Swahili, with the trainees taking turns to translate summaries of what was been discussed to the three non-speakers of Swahili. At each place, the basic pattern of events was the same; introductions by each member of the team and a short discussion on the team's mission, ending in promises to call back again. Things took a slightly different turn at the location of the parking boys, also known as street boys. Here, the team had to convince the boys that we were different from a group that had worked earlier with them. Furthermore, the group felt it would only be humanitarian to provide the boys with something to eat each time we engaged them in our activities. 

Post-visit meeting/observations: At this session, we freely discussed our observations from the three places we visited. One obvious finding was the interpretation given to the self-introduction agreed upon as a way of establishing the team's mission. It was explained that there was a problem translating the original text from English to Swahili. Some of the words in English seemed not to have equivalents in Swahili. The team decided that we must bear this in mind while constructing future messages. From the feedback and collective analysis, it was agreed that the parking boys at the solidarity base and single parents at the market should be the focus of our attention at Magengo. The other groups that were visited were regarded as possible sources of additional information, should the need arise. The criteria for selection was based on which group could best provide answers to the three Oxfam research questions: (reference page 4).
To find answers to these questions, the group agreed that asking them directly would not furnish us with “truthful” answers. We had to come up with a way to interest people in looking at the conditions of their life and coming to a personal or collective conclusion about how to improve it. Using the video camera at our agreed location was one problem we had to face. There were also the logistics of transporting the equipment from place to place, and experiencing suitable weather conditions for filming. Furthermore, we had to find answers to explain why we chose to use video cameras to film such negative places, what would happen to the recordings, and how would the people benefit from the project. These questions revealed to a great extent how much our colleagues (fellow trainees) understood the essence of the project. The trainees thought the project was a media production course to teach them how to manipulate the video camera. Later, it became obvious that the project was much more than that. They then thought it could be a video documentary, whereby people would be interviewed about poverty. Working with the parking boys at the solidarity base provided some answers to the questions.

The Process of Work with the Parking Boys

Pre-visit contacts: A team member (in this case Caro) made advance visits to the boys informing them of the time our team would come to interact with them. The essential factor here was the credibility of the contact person and ability to create a good impression without raising unnecessary hopes. The feedback obtained from the contact helped us fashion a sequence of activities that we assumed was perceived to establish confidence in us, and be relaxed enough in our company encourage frank dialogue.

Sequence of activities: On arrival, we engaged the parking boys in a round of singing and dancing. They sang their own songs, and we improvised with sounds that were simple to follow. This was followed by a “mime and tell” game. The idea was to create a friendly atmosphere, and at the same time, encourage them to think about what they were doing. This activity linked non-verbal and verbal communication. It showed us how imaginative the children could be. It also showed us that they have the ability to link images with words by association. This was necessary to establish because most of them seemed addicted to a form of “cheap drug.” They all had containers from which they sniffed glue and appeared partially drunk, or easily excited.

The physical exercises allowed them to move their limbs before they were arranged into groups based on size and age. The smaller ones, whom we assumed to be between 8 and 13 years old, and the older ones, from 14 to 22 years old, were each put in different groups to allow for maximum participation. We asked them to construct individual daily routines using large brown pieces of paper and color markers. Each daily activity was represented with a symbol to link the activity with the event. Once the drawings were completed, the two groups were brought together to listen to the presentations and see if there was a common pattern in their activities. Trainees facilitated the activity. The discussions were carried out in Swahili with occasional translations for our benefit. Christina and I recorded the activities of the boys and the trainees. The shots included the interviewer, interviewee and the other boys. This method was in line with one of the clarifications that was made about the difference between the way the team chose to record and the way professional television crews record their programmes. The camera was not to be used as a device “peeping” into the people's activities. Those behind and in front of the camera must constantly communicate and be part of the activities. The day's activity ended by midday; just in time for the snacks that we had promised the boys.

Show-back of unedited recording: The boys indicated that they would like to see themselves on screen as we had earlier promised. They also decided upon the location where they would prefer to view the video. The room was tiny, dark and stuffy, but the boys felt at home. They informed us that the owner of the place was one of the few people that allowed them into his premises without looking down on them. This was the first indicator of what they thought about their self/group identity. Based on this, it can be assumed that they were not unaware of the larger community's perception of them.
While the tape was running, it was possible to observe that each of them was in search of portions of the recording in which they appeared. The effect was magical, and they all showed appreciation at the end for the opportunity to appear on screen. At this stage, it seemed premature to ask them to reflect on what they just saw. This screening, which was not part of our own plan, was used as a continuation of building trust.

A walk with two of the boys:  While the other boys stayed behind at the solidarity base, we chose at random two of the younger boys to show us the different places they go on a daily basis. They showed us where they slept and told how they had to bunch up in groups at night to sleep in abandoned shacks. The walk was not just about locations. They also recounted stories about each place as they came to it. We were informed of the people who assisted them with food and the kinds of income-generating activities in which they engaged for their survival. On the whole, this presented us with a picture of their lives.
Focus group interviews: Meanwhile, the other boys were being shown how the video camera functions. The opportunity was also used to make them tell stories about how they came to the solidarity base. One of them said, “I look like an old man. My father died a long time ago. That’s why I came here to stay with my friends. My life is not so bad. I get money.”

Each of them was later asked to think about: (a) three things that make them happy; (b) three things that make them unhappy; and (c) places they'd like to go but can't.

Most of the responses to the question of what made them happy had to do with money found or earned. They also said they’d either want to go back home or be assisted to go back to school. There was a distinction made between functional education and literacy. They preferred the former. 

Role Play: Once a pattern of work with the parking boys was established and some form of camaraderie developed, interacting with the boys became fun and informative. The facilitator used the lunch breaks to point attention to various observations that might have missed our attention. The trainees also took turns operating the video camera, monitoring the sound input, and making suggestions on possible activities based on the daily routine, the personal histories given by the boys and the result of the walk with two of the boys.

The next activity was a “role-play.”  Each boy was asked to imagine and mime what they thought they would be in 10 years.
After the individual presentations of what they hoped for the future, the parking boys were asked to meet and discuss among themselves what they thought would best represent their collective future expectations. One of the older boys was put forward as the spokesperson to present their views. He pointed out the various skills among them. He said in Swahili (later translated into English), “We are members of solidarity; we stay here; we've got nowhere to go. We've got many problems...among us we've got different talents...it is just that we've not got opportunity to be employed...if we can get a plot like this one (the solidarity base where the activities took place), we can do different activities there. This one we are not being allowed to do anything here...from the activities we can get money to buy clothes, buy food. You can see we have no money, others are staving, others no clothes. For now you can see we have no future.”

The boys are very conscious of their identity. As he said, “We are members of solidarity.” This is anissue that came up prominently during the course of our interaction with them. They were very conscious of the kind of image they were presenting to us.  During one of the activities, one little boy said that they sometimes snatch people's bags at the bus stops as a way of earning some income. He was threatened by the older boys never to say such a thing. Unfortunately, it was not possible to probe deeper because of a threat to the boy’s safety.

Editing process/editorial control: Since most of the discussions were conducted in Swahili, the tapes had to be reviewed and transcribed into English to allow the non-speakers the opportunity to gain access to the materials. The sessions were also used for group review of tapes, especially the portions that were filmed by the trainees. Some of the noticeable flaws were the focusing and constant camera movements. In addition, there were occasional technical problems with sound or picture quality because one of the procedures of adjusting the amount of light entering camera had been missed, or forgotten. Once the tapes and the translations were reviewed, the trainees, with the assistance of the facilitator, drew up a list of possible issues that could be included in the video-story. The idea of editing the recordings was to summarize the lengthy recording into a compact form that could tell the life story of the boys in a short and acceptable way. By acceptable, we meant that the story should reflect the realities of the boys the way they presented it. A system of story construction emerged from the editing trials. Once the tapes were reviewed and transcribed, the team then collectively marked out relevant segments on the transcripts. Based on the choice of each trainee, including the research students, discussions were then held on how the storyboard should be put together. Most times, the team could not reach a consensus till the actual footage was viewed to see if it fit with a preceding one. There were times shots were rejected because the images were not in focus, or the sound quality was not good enough. Once these checks were made, we began to produce the rough-cuts. This involved transferring the chosen shots from the video camera to a video cassette recorder (VCR). These editing steps required both technical skills and a good knowledge of Swahili in order to cue out at the right points. Log sheets showing the cue-out points were recorded for both the dialogue and the editing cues. The completed edited version was then shown back to the boys for their comments and additions.
Show-back of edited versions: This stage of the video product was regarded as a rough cut that could still be corrected or reworked should the solidarity boys say so. After the rough-cut was shown to the boys, one of the trainees facilitated a group discussion to find out from the boys what they thought about the video of themselves. And in addition, the sessions also sought to inquire what the boys thought their future holds in ten years. One of them said he would be a “car wash boy,” and that the money he makes from the venture would be enough to support him and his grandmother. But most importantly, he concluded by saying, “I'll open a kiosk and sell maikaimati and cigarettes and soda, and the business will grow and at last I’ll be rich driving a Mercedes with tie. People will not believe that I was sniffing glue (when they see) my tie and suit helping others the way I was helped.”

It was obvious that the boys were concerned about what people thought or did not think about them. This was an issue that recurred each time they had the opportunity to comment. So how did the larger society see them? And what could be done to help them move from their present situation to another level of understanding?  There were other issues, like their need for education, financial assistance and the willingness to stop sniffing glue.

Since our mission was not to proffer solutions, the boys were asked if they would want the tape shown to some elderly persons in Magengo and also to their parents. They all seemed to agree, except one dissenting voice of protest. During the post-activity meeting, it was suggested that the dissenter should be approached alone. The negotiation yielded positive results and arrangements were made to invite parents or guardians of those around. 

Cross-reference show-back: The edited version, which was shown to the boys, was also shown to their parents and guardians. After the screening, one of the trainees facilitated a discussion on what the parents thought were the issues of concern. The following issues were discussed: (a) factors responsible for the increasing number of children living on the streets; (b) how to curb the boys’ glue-sniffing habits; (c) rehabilitation and the institutional bottle necks; (d) the state of the various reform schools; and (e) likely community solutions to the problem of glue sniffing and why children run away from home to the streets.

From the exchange of ideas, and what looked like an emerging camaraderie among the parents, it may not be out of place to suggest that a sense of solidarity had been forged amongst them and the team. The presence of the parents deepened our appreciation of the problem of the children and provided further insights into their plight. Before the showing with the parents, none of the team members were aware of how caring and emotional the solidarity boys could be. One of the parents recounted a story of how the boys picked up an abandoned child during one of their scavenging forays in the city garbage dump. They decided to take care of the baby girl from the meagre resources they made from picking. The boys later confirmed the story. What this shows in hindsight is that we needed more time to understand the boys better.  However, as a way forward, the parents requested that the trainees should help them arrange for a community screening where the issues concerning their wards could be raised for further discussion and action.

Completing the cycle: The interaction with the solidarity boys went through different phases, including the team’s first contact, followed by trust-building activities, and later, the full participation of the boys in the various activities which were recorded and then played back. The edited tapes were then presented to the boys and their parents at different times.

The cycle of activities was completed by returning to the boys with a set of both edited and unedited versions of all their recorded activities, including that of their parents. The tapes formed the tangible documentation of our interaction with the boys. The undocumented but equally important aspect was the level of learning that occurred on both sides. We gained a lot from them and hopefully they from us. As the tapes were handed over, one of them asked where they could watch the tapes after the team's departure. In addition, they also asked if the team could help them facilitate the showing of the video to the provincial chief, from whom they wanted to request a piece of land.

Additional activity at Gikomba Market: In between the activities with the parking boys, the team also went to Gikomba Market, which was a few meters away from the Solidarity Base. The process of work followed the same basic pattern as established earlier. There were of course, certain changes that had to be made in the choice and sequence of the PLA activities for this largely adult group. For instance, the initial participant observation could only be carried out at selected individual stalls, and the uncleared garbage reduced chances of suggesting a role-play, or any other activity that may demand space to perform. Unlike the boys, the traders were divided along ethno-linguistic lines, a fact that the team discovered rather late. The situation was compounded by the fact that our contact person, Caro, during her preceding visit, seemed to have approached the “wrong” camp. This became noticeable mid-way into some activities that demanded collective participation. Despite this problem, it was still possible to get a few interested traders to take part in some of the activities, including a transect walk around the open-air market. The major problem appeared to be the lack of legal documents to support their use of the space as a market. 
As part of the team's post-fieldwork analysis, a few observations were made, which were later presented to the traders during the viewing as discussion points:

(a) How to resolve the constant threat of eviction posed by the Local Council. This situation defined the present status of the traders and made planning for the future an uphill task.

(b) How to clear the heap of garbage which every trader felt was responsible for the increase in illness and the noticeable decrease in patronage by their customers.

The team, using the same process as described above for editing of the boys' tapes, looked at the recordings, chose segments that best reflected the situation of the traders and their main interest areas, discussed individual submissions and finally produced a rough cut. The entire footage and edited tapes were sent to the market a few weeks after the team's departure.

Conclusion: Although there were marked differences in the outcome of both engagements, a methodology of using the video camera seemed to be emerging. The interaction with the parking boys gave the team the motivation to continue the search for a better understanding of the process. Furthermore, the team sought to come to terms with the stated objectives of the project. This phase was concluded with a de-briefing session with Oxfam, Nairobi. This debriefing session, with the video presentation, also coincided with the departure of the facilitator. The session was the first, semi-public presentation of what the trainees had learned, how they had re-processed the information provided and their reflection on the various activities.
The comments made by Oxfam’s staff members remain the only parameter available for the judgement of the trainees' performance at the de-briefing session. The staff members and the country representative felt that much ground had been covered in the short time the team had been together. The fact that some parents of the parking boys took such an active part during the video review, and called for community-based solutions to their problem, was commended as a ground-breaking initiative, which must be followed up.

The next chapter will look at what happened at two other locations after the departure of the facilitator and how the team as a whole had to take charge of planning and implementing the field activities.

Taking Over and Thinking Over the Process

Introduction/background: In chapter three, the focus of the description was more on the sequence of activities that happened during the fieldwork in Magengo. In addition, it analyzed the implication for self-discovery learning that resulted from the unstructured training incidences. The team worked under the supervision of a facilitator/lecturer. 
This chapter shall take a brief look at what happened at two other locations after the departure of the facilitator and how the team had to take charge of planning and implementing the various activities. 

As expected, the departure of the facilitator created a vacuum, and the team simply looked to the two research students for leadership, motivation and direction. To avoid dependency on any person on the team, there were a series of informal lunch-hour discussions to establish a new premise for the team's relationship and also allowed each team member to explicitly state his/her weaknesses, strength, and scope of experience, which might be useful to the team in carrying out the remaining tasks. 

Though the intention was to break down any psychological barrier that may prevent true partnership from being established, it took almost the remaining period of our stay for a form of partnership to unfurl. The nature of the responses from the solidarity boys, their parents and the Oxfam staff became a real source of motivation, while the procedure of work with the Solidarity boys became a model for the next fieldwork with refugees from Somalia.   

Fieldwork with Somali refugees: As stated earlier, a few team members thought the project was a video documentary. This misunderstanding became evident by the time we were preparing to start work with the group of refugee women who live and work at Eastleigh Community Estate in Nairobi. 

The contact person, Zahra, who happens to be the only speaker of Somali language, had arranged for us to meet different groups of refugees who had pathetic stories to tell.  After a series of attempts, we mostly met traders who appeared so busy we had to stop and evaluate our activities for the day.  The team then decided to work with the young refugee women who made a living working in saloons owned by Kenyans.    

Sequence of activities: In our first visit to the part-commercial/part-residential complex, we looked around and introduced ourselves to the women. Since only Zahra could speak Somali, we all relied upon her for our communication. Our meeting with them produced some very useful background information about their situation in Nairobi. Life in the camp, which was outside Nairobi, was horrible and life within Nairobi was lived under the constant threat of harassment by the law enforcement agents. 

Bearing this background in mind, the team decided to starting from the past, i.e. the life at the camp and gradually get the women to focus on the present.

Mapping Exercise: In this exercise, we started by asking the women to mentally re-construct the past. They were asked to draw a map of the entire camp area where they first stayed, with particular emphasis on the facilities and resources. The rationale for this was to encourage group discussion. In addition, it was assumed that it could help in rapport building and “ice breaking.”   
We decided upon this PLA technique due to the space available at the saloon where the women worked and also the limitation of direct interaction imposed by language. Mapping was thought to be fun (from the team’s three-day training experience) and to require little intervention from the facilitator.

During the drawing, team members took turns to operate the camera and monitor sound. Also, Shukri, one of the two trainees who had been absent, showed up at this location.  

Outcome of the activity: In graphic details, the women presented the deplorable situation of life in the camp. Their presentation featured the trauma, the torture by bandits from surrounding villages and the scarce resources in the camp for the large number of refugees. There were a few personal stories of rape, death of children and situations of starvation and looting in camp. This led to the next activity. 

Card game simulation activity: Small pieces of cardboard were handed to each of the women, and they were asked to make notes about their past and compare it to that of the others. Each was asked to write three bad things they did not like and three good things they liked. They were each given six cards on which to write or draw. Thereafter, all the cards were laid on the floor for the whole group to see and discuss the items that appeared common in all the cards.   

Main negative issues from the card game:   

· The top issue was harassment by the Kenyan police.

· The second most common issue was living as single women without their families. 

· Finally, they all agreed that they had no future in Nairobi or back in war-torn Somalia.  

On the positive side, when they were asked how they hoped the situation could be changed, one of them said: “We can change...the problem of the police if we get legal documents. It depends on the government of Kenya or the United Nations High Commission for Refugees (UNHCR)...the second one we can solve if we get back our families...the next one (about future) we can overcome this if we get jobs that can improve our lives and if we can get help...”   

Editing/show-back: The editing of the tapes followed the same format as that used with the Solidarity boys.  The team members decided upon a storyboard, but this time with Zahra as the facilitator, playing multiple roles. The other Somali speaker who could have helped to crosscheck the translations once again left without reason. The resulting rough-cut had individual stories of pain interwoven with a strident cry for help. It was difficult at this location to decide upon a plan of action that could allow the community of refugees to support themselves. The agenda of the women, it seems, was to present heart-rending stories that would prompt the funders to provide assistance. 

During the Nairobi-briefing sessions, the research students were presented with what looked like an administrative/legal dilemma that the Oxfam-Nairobi office faced in setting up a programme of intervention for refugees outside the government-approved camps. How much of this Zahra (the facilitator) knew was not clear, but the final rough-cut was the result of the team's negotiation to present a balanced point of view.   

The edited tape/show-back: The story started with a nostalgic song about Somalia and the plight of refugees in a strange land. It was a call to Somalis to wake up, and be of assistance to each other:    

“Wake up Somalis wake up.  

Depend on each other, help the weak ones.

The reason I'm crying, my tears are falling 

we are not slaves, we are not slaves 

wake up Somali...        

“long live Somali”         

 The story then advances to the former camp where most of the refugees stayed when they arrived. Most of the footage for this segment was taken from the mapping activity completed on the first day. When the story reached the point where the women had recounted their ordeals in the hands of the Kenyan police, telling how they were raped, tortured and locked up, the atmosphere in the saloon where the video was being watched changed. The women could bear it no more; they broke down in tears. For the team, this was a very touching moment, which became a topic for discussion after the show-back ended. 

Meanwhile, the women decided to title their video, “We want a future.” The title raised more questions than answers. From whom were they demanding a future? The warring lords in Somalia? The people and government of Kenya? Or from the UNHCR? These questions could not be addressed, but we asked the women to whom they would like to show the tape. They identified Kenya-Somali parliamentarians in the State Assembly as their first choice. This request, like others, was left with the members of the team to include as possible follow-up actions.   

Outcome from this show-back:  The activities at Eastleigh Community Estate lasted about five days before we moved on to the next and last location. The process and difficulty of working outside of one’s linguistic comprehension had a lasting impact on the Swahili speakers. For the first time since the project started, they were able to stand outside of the currency of activities, due to the language barrier. They were able to appreciate the process and psychological impact of the technique. They saw a facilitator's role played differently by Zahra, and appreciated what the two research students accomplished to follow the proceedings from their translations. Finally, the show-back seemed to have raised some critical questions, which we all had to address.  

Post-activity evaluation: While planning for the next phase of the project which was to take place at Korogocho community, we took time out to reflect on the project to date. At the evaluation, we identified one of the main issues as the inherent limitation of language as a vehicle for understanding real intention and meaning of any person or group of people. We also discussed the usefulness of the screening of edited versions at show-back sessions. It was considered a better option if rushes are the only tapes screened before discussion is started.  The edited version should be screened only when the video participants voiced the target audience to whom they would want the tape shown. One of the reasons given for this suggestion was that some portions not deemed important to a summary or structured version are usually left out, and this makes some who participated feel that they have been left out. Also, such people feel dejected and may not feel motivated to fully participate in the group discussion that may follow. Furthermore, the edited version tended to leave out people who are not articulate or, seem not to speak and make sense at the pace of the editing. 

Finally, the team started to show concern about what would happen after the departure of the two research students.   

Planning for field work at Korogosho:

(Last week for the two research students to stay with the team)  

After two days of the show-back to the refugees, we reviewed the tape at our hotel using the style we had used to encourage the participants of our activities present their thoughts. We observed certain flaws and decided to try an exercise that might help us probe deeper. Each team member was asked to put together objects that they thought could give others a clue about what they had in mind. Tom, the carpenter, put together a comb, a hard hairbrush and a pair of scissors as his objects. 

The rest of us had to guess what we thought the objects may represent or what Tom was trying to communicate. We identified the objects as those used in a hair salon. We considered why Tom put the objects together. Comments were made about why Tom would have thought about a vocation apart from his. Someone suggested that Tom might be looking for an income-generating supplement. This exercise led us into a discussion about alternative sources of income by skilled and unskilled persons. The questions led to what usefulness artisans like Tom, have in communities aside from profit motivation? We probed further. Are workers, farmers, and laborers not just pursuing their own self-interests? Can there be any community benefit in what self-employed persons do or not do? 

We were amazed at how much information and differences of opinion we all shared on the subject matter which was brought about by objects.  

This pre-location exercise shaped the development of the sequence of activities for Korogosho. The team on its own decided to work with a group of boys who were self-employed as fine and creative artists, making Batik and small carvings. The team drew up a list of activities, which included:   

a) Asking the artists to pick anything of importance to them in the workshop, 

b) Asking why the selected object is important?    

c) Asking how important the object is to the community and how their work/vocation benefits the community?

d) Asking the artists to draw their “tree of life” (using seeds, branches and the stem as different phases of life).

e) Playing the “what makes you happy?” game with cards, which will have nominal monetary value. 

f) Mapping skills, i.e. where what is, in terms of skills in Korogosho.     

g) Creating an income/expenditure tree. 

Brief description of Korogosho:  

Korogosho is a slum area with modern amenities. The location is served by the large commercial Transport Company and a motley group of smaller private transporters. It is about two hours from the city’s center, and is serviced by fairly good roads. It is only about a 10-minute walk from the bus terminal before one is confronted with a shanty town with houses built from cardboard and an almost non-existent drainage system. If the area is in want of infrastructural development, not so for the many development agencies that have outposts or have projects in Korogosho.  

The process of work with the Batik Boys:  

At the location on day one, our colleagues decided, (through reasons which shall be discussed later) that they would like to carry out the agreed sequence of activities alone.  They carried out the recording and facilitation work with the Batik boys.  It was only on their return that the two research students were able to see how the activities went.

In line with the pattern set at the other locations, the tape was reviewed, transcribed and a story line decided upon.
Review of the video materials recorded over three days:  

On reviewing their recording, it seems the self-employed boys were more interested in certain 'political' issues like land grabbing, who represents the area in the local council, matters of security and the value of education. 

As it turned out, three of the boys in the exercises were once “parking boys” like the ones we met at Magengo. They explained how the priest helped them and gave them a place to stay, taught them how to draw and read the Bible. 

As far as the team was concerned, our absence made a big difference. They did not have to explain who we were and convince the artists that the exercise was first and foremost for their benefit and that the videotape was also theirs to do with as they wished. Though this did not come with mere words, they had to sign an agreement that the recording would not be used for any commercial purpose.  

The edited tapes/show-back: The editing was done in almost the same way as the others, but this time the two research students had little input into the story line. The show-back was fixed for the day we were to depart.  

Examining the take-over: There were two other issues that were not discussed as freely as the others. One was the pay for our team members, which was handled by the Oxfam Nairobi office.  The other was the long explanation they had to make for our presence at all the locations.  The fact that we were seen as research students implied that we had only come to gather information for our own personal use; without any immediate or long-term benefit to them.  Though we tried many times to explain the mutual benefit in our interaction, it was difficult to convince both our colleagues and the people we encountered. This likely was the reason the team thought the two research students should stay behind and not accompany the team to the Batik boys.  In addition, they felt that there would be no need for translation which sometimes interferes. There was no need for disagreement, we left them to try out what they had discussed with us the previous day. 

The concluding chapter shall be a personal reflection on the whole project from the perspective of training/learning.    

Person Reflection and Recommendations

Introduction 

One objective of this project was to find out the perspectives of “marginalized” people on the socio-economic parameters that define their present state of poverty. In addition, the project also sought to inquire from them how they foresaw their future in 10 years. One of the tangible outcomes of the project was to be used as input into the Oxfam Strategic Review on poverty. It was also to be used to stimulate discussion at the Oxfam Assembly.  

As far as presenting a tape at the Oxfam Assembly for discussion, it can be stated that the objective was met. A re-edited tape containing portions of the story of the solidarity boys and that of boys from Korogosho was presented. This was created using sophisticated editing facilities in Britain. To help the delegates of the Oxfam Assembly comprehend the video, an audio sub-title was edited over the Swahili voice of the boys and their parents. The final tape was eventually titled “Listen for Real.”  

Judging from the comments from those who saw it, the edited version was well received by the Assembly. Due to time constraints, it was not possible to stimulate immediate discussion at the plenary sessions. What cannot be ascertained is if by the act of re-editing, and dubbing audio-sub titles, the Assembly learned anything about the difference in producing video materials with people and not about them. It would have been nice from a research point of view to observe the attitude of the audience to the reception of the field-edited tapes that not only showed various activities of the boys, but made statements about the level of competence of those who made the videos. If we had been able to screen the roughly edited tapes as we brought them from Nairobi, poverty of filmic technique may have further reinforced the material poverty on screen.  

In my opinion, we had a choice between refining the tape to allow the substantive issues the boys were presenting take precedence and allowing the ideological statement of “crude” form of production stand alongside the “crude” way of life. We chose the former. Unfortunately, there is no data, qualitative or otherwise, to test the effectiveness of one over the other.

The benefit to the trainees: It should be stated that benefits should not only be construed to mean tangible gains alone. The outcome of development intervention goes beyond the visible material alone. The educational dimension of development interventions can hardly be measurable in the short term.  Suffice it to say that the trainees derived specific benefits from our engagement, in terms of acquiring video camera skills, teamwork and the ability to construct video messages..  

The funding for the project was provided solely by Oxfam, and the video equipment purchased for the project was left behind at the Oxfam office in Nairobi, with the hope that the trainees could have easy access to the equipment whenever the need arose. 

In addition, the possibility that the Oxfam office in Nairobi could help bring to fruition some of the follow-up actions identified by the groups with which we worked would serve as a spiritual benefit that cannot be quantified but must be recognized as a valid benefit for time spent on the project.  

Representation as benefit -- issues and problems: As earlier stated, material poverty should not only be seen from the perspective of what people lack, but should also be seen from the inability of the people to make their voices heard. It was not difficult to observe how new levels of self-awareness were created while taking part in the activities that led up to the edited tapes. As Jacquelyn B. Carr (1979) suggests, “becoming fully aware of what we already know allows us to choose our direction in life instead of simply drifting along or allowing others to choose for us” (Carr, J,B.,1979, p.7). This, of course, is one of the aims of development: to present people with options, which can lead to informed choices. The point above becomes obvious when the situation of the Solidarity Boys is contrasted with that of the boys at Korogosho, both of whom knew what their present situation of life entailed. They also had a notion of the future, but what was (is) lacking were the resources to get them to their zones of desire.  

The question I seek to confront is if true representation by itself can lead to liberation from poverty and from ignorance and want.   

The other dilemma of representation is that once video material leaves the context within which it was constructed, it tends to take on new meanings if viewed by audiences far removed from the realities of the makers' experience. That notwithstanding, one major site for the struggle for poverty alleviation is the international forum, where more voices can join in advocacy with the people who directly suffer from the effects of global capital flow and market-induced poverty. The tape of the boys had such an opportunity. Their cry for help went beyond their immediate environment to a gathering of more than 300 people. It is hoped that feedback will get back to them when many voices take up their case(s).

However, as Craig Ash (1998), head of Oxfam Campaigns, says “campaigning can be a slow business. Poverty isn't going away overnight, and usually the things that must change to bring about improved lives for poor people are the policies and practices of governments and corporations. And we know how resistant to change they can be.” (Ash, C., 1998, p.1) This statement introduces other dimensions to this project and relocates the real site of change to governments and corporations. There is no doubt that in the long term, people can begin to become aware about why they are poor and why solutions to their problems do not lie solely in assistance to start income-generating activities. There are more fundamental structural problems that may never be addressed by short-term interventions that show no promise of self-sustenance and critical reproduction of its main basic assumptions, i.e. representation and critical self-awareness.  

Therefore, the rate at which change, in whatever form, gets to the people should be the real measure of success of this project. 

At a personal level, positive changes might have occurred to the participants’ self-awareness and self-esteem. The short contact with the team might have given them a new perspective on how the world around them functions. The only way in which change can be monitored is if is a proper channel of communication is established between the project initiators and the implementers after their departure. This is a flaw tghat I believe will be addressed as the project goes through reviews and evaluations.  

Research findings: Our engagement with the team members went through various phases. We discovered from the outset that they had a totally different notion of the project and that of the training. The team members thought that the training was a media production course that could enhance their reporting and video camera skills. The first day of the training was used to clarify the funders’ aims and objectives.  

The introduction of the video camera at the early stage of the meeting encouraged peer-group learning, which served the dual purpose of introducing the trainees to the device and bringing their assumptions into the open for group analysis.   

The open clarification and negotiation notwithstanding, some individuals within the group were still suspicious of the real motive of the project. Though the doubt did not manifest in total rejection, it made participation somewhat mechanical.   

During the time we worked with the Somali refugees, team members who did not understand the Somali language, became “outsiders” due to our inability to communicate directly with our participants. At this point, the project entered a critical phase. The Swahili speakers, who had translated the proceedings to us, also became recipients of translation. For the first time, they “saw” the process unfold. Questions were asked, and disbelief gave way to reflection based on their own first-hand experience.

By the time we encountered our first disappointment with some elderly women who promised to work with us, but later reneged on their promise, it became easier for the team to take daily evaluation seriously. As the time of departure approached, pent-up frustrations started to show. Issues that were unclear were brought in the open for discussion. The review sessions, as expected, were stormy. We looked again at the process we had used. We wanted to know if language was a true vehicle of inner thoughts, particularly for a group of people that had suffered many years of marginalization. Were we disempowering the inarticulate by using words, speech and drawing? The resolution we reached was to find a means of expression that will reveal “what I'm thinking” in a non-threatening way. We wondered if codes and symbols could play the same role as mapping, time lines, etc.  

The innovative phase: A frank discussion as partners moved the trainees into the innovative phase. They tried out new ideas by chance and modified some of the concepts we introduced to suit their own understanding. For instance, the “River of life” activity became the “Tree of life.” The root represented the foundation or genesis of life, the branches represented the various engagements or concerns of the individual, and the fruits represented the achievements or milestones in life. Once these new perspectives were understood and tried by the group, they felt comfortable that the exercises might work out, and they accepted the concepts.  

There had been hints and suggestions that our presence at the various locations was distorting the response of the participants. Some saw us as “development officers” and some saw us as representatives of  “money-bags” Oxfam, while others knew we were students with no capacity to change their material condition. The last group of participants at Korogosho was the test case for the group where recording and negotiation were practically carried out by the trainees with little technical support from us.  

The overall result was better than what we would have expected from people who were just setting out for the first time alone, unaided and unguided while the process was unfolding. They made mistakes, they came back with burning anger we had to quell, but in the end had a product that everybody was happy about.  

In conclusion, it can be said that the group understood the process (or parts of it), they could explain it, took control and finally appropriated the technique for their use in one of the locations.  

Issues of knowledge and power:             

“We cannot change the world successfully unless we understand the way it works: but neither can we understand fully unless we are involved in some way with the process that change it” (Edwards, 1989 as cited by Edwards, M., 1996, p.22).  Though we did not set out to change the world, one of our objectives was to at least understand how part of the world functions, how people learn and the difference it makes if people are allowed to have their voices heard. To achieve our aim, we had to train a group of people representing various interests and backgrounds. The initial intention was to select them all from one or two organizations with grassroots contacts. The justification for this was that their institutional structure and program may be convergent with our own objectives. This was not to be and we worked with a group of individuals who represented four different organizations. They became a layer between us and the people. In a way, they could be considered “intermediaries.” The only difference is that they were not “recipients of grants ...who carry responsibility for delivering the project to the intended population.” (Mosley-Williams, R, 1997, p.75) They were also beneficiaries of training with aspirations that they would become resource people enabled to continue the work.

The alternative would have been to train the solidarity boys directly and have them carry on the task of training others in their locality. The result of such an action is difficult to predict, but it is an option worthy of consideration for future projects.  

Our involvement with the project imposed certain pressures. As a research student, I was interested in investigating the process of how the theory is translated into practice and how the PRA technique works in the field. I wanted to discover how knowledge is created in small groups and how perceived identity alters partnership in what should be a participatory forum. There is no doubt that knowledge can be constructed from information made available to an audience. The nature of the knowledge created is both a product of the past as represented by the dominant information in the society and the present as determined by what is communicated during a training session. In addition, the knowledge derived by each individual can be transformed into power, and put at the service of the community as a group. 

During this study, it was not difficult to observe the relationship between knowledge and power. It seems that knowledge about a technology or how certain things are performed confirms a definite advantage. The value placed on knowledge is determined by the need of those who want to learn and be proficient in the skill or technique. Unfortunately, in their quest for knowledge, the trainees did not think that their own knowledge was important, and so did not attach any importance to what they knew. There was just one exception to this observation, and he (Caleb) did not continue with the rest of the project soon after the three-day workshop. 

A personal observation from the training workshop may illustrate the inferences above. The facilitator, an educated British woman, had the responsibility of training a group of Africans and one Filipino. Each of us at the training forum recognized her wealth of experience in the subject matter. The trainees from Kenya and Somali came with a rich knowledge of the language, the people and the geography. But because at that time, learning how to operate a camera was paramount, knowledge in every other area seemed of little value. The danger of conducting a training forum whereby one form of knowledge appears superior to the others is that the trainees in turn may reflect such relations in their dealings with people with whom they work.  Within the group, it was evident that the trainees found the notion of partnership amusing.  The informal discussions I had with them made me feel they could not see how technical knowledge could be of equal importance with language skills and competence.  

For knowledge to transform into power, there must be a re-evaluation of personal knowledge against other forms of knowledge. One of the ways to help the trainees transform their knowledge into power in the service of their community is for the training to have been conducted in an atmosphere of true partnership. The dilemma in essence lies with the participants, the choice of accepting control or 'accepting the stick' should start from the training workshop because “learners would be handicapped in further inquiry if the way they came to know was at odds with the way they would themselves eventually engage in inquiry.” (Young, R., 1992, p.14)    

Part Two: The Genesis

Learning Diary: Training and Working with local partners in Nairobi, Kenya, in the use of participatory video and techniques for self-analysis and socio-economic equity.

Introduction to diary:

"We are forever drawing on our past experiences to guide the ways in which we interpret our present experiences." -- Daniel Chandler, "The Active Reader," lecture notes ED10510.

There are lessons learnt in both the keeping of the last diary and the project on which the diary was kept.  The event was reported as it occurred, without subjecting the various situations to analytical interrogation. Why did we use the methods we chose with the refugees? Did the interviewing sessions work? What other things came out right, even if unplanned?  The lessons learned also raised a series of personal questions related to research and ethics of research. The project remains suspended in hope that someday we will have the time to revisit it.  It also introduces the time element into this mode of working. It is true that as the research unfolds, the irreversibility of change and self-discovery is ongoing and cannot always be seen to its logical conclusion. Strategies for self-perpetuity must be worked in at an early stage if this same mistake is not to be repeated.

A series of lectures on culture and media provides a good theoretical premise for understanding issues from psychological and development studies. We all see and construct meaning differently. An understanding of how the refugees see and relate to us would have been helpful. Now I know, and the theories will guide us as we move into the different socio-economic/cultural space.

Impressions: This diary therefore serves as a memory aid, to help read “in between the shots,” since we approach the use of the camera device like a pen is for writing.  We offer a new literacy that validates inscription of "images and sounds" by those who are excluded from the written word. What is "written" is as important as when it is written, but in this case what is said and performed has a context that must be preserved.  So this diary will help to fill the gap of what happened before the camera was switched on and what transpired when it was switched off.

It has often been said, (sometimes I think it is mere rhetorics) that the production of video is not the ultimate product of the concept of participatory use of video. What then is the evidence of this participatory engagement?  Our involvement with the refugees has only footage to show. How do we gauge if the events had other impacts on the participants? It probably was not a good one, but its effect wears in and out of my mind. 

In reading to see what other disciplines say about process(es) whose end cannot be fore-told, I read Trinh T Minh Ha's (page 158) "Framer Framed." I soon discover that she is more than a film-maker (visual anthropologist but a Vietnamese who is a poet as well). She says of her efforts, "Since my films are not materializations of ideas or vision that proceed them, the way they take shape entirely depends on what happens during and in between the process(es) of producing them.  Therefore what it is about can never be separated from what I look forward to.”

Lectures of Weeks 7 to 10 (Autumn Term) Communication and Understanding:  

There is no doubt that these lectures are teaching a lot. But I am learning very little, because the concepts are too far ahead of my senses.  The lecturers make certain assumptions that one already has a foundation in the humanities.  There is no doubt that most of the theories will find space in what we are going into the community to practice.

Nov. 10, 1997, Participating Learning and Action

Learning points:  "Good PRA enables people, rural and urban, to undertake their own appraisal, analysis, action, monitoring and evaluation and give them more control over their lives." This appears so familiar and practical it will be nice to question the control factor in PLA. How come a technique empowers them? There must be more to this. It is interesting how this whole course is gradually unfolding - process documentation. This concept is new to me but definitely useful, if I can come to terms with it, same with participatory evaluation and monitoring.  We have always done the two as a questionnaire kind of activity.  Can we also carry out participatory monitoring and evaluation during our fieldwork? 

I will review the fears mentioned by the class. The list is very revealing, but for me the dilemma of identity is most important.  Are we student researchers also wearing the real cap of social change agents? Once I can resolve or that of making mistakes, or if there will ever be enough time to come to terms with what we are supposed to be doing.  Will we be able to really understand the power structures and our position in it?

To wrap all these up, I came up with the acronym PLAN, meaning: Participate, Listen, Analyze, Note. On second thought, I think it should be PLANNED: Participate, Listen, ANalyze, Note Extensively, Discuss.

Nov. 11, 1997:  A PLA exercise in our class looking at issues of communication facilities around the campus. How does it pulls together all the theories and techniques of previous lectures.

The two groups were created on the basis of sponsored and self-sponsored students. Unfortunately, the two women are in one group, and their map came out neat. Ours was as chaotic as the personality of the three of us.  One thing the map (i.e. the finished product without the discourse) screams is that the three of us in the group are very different characters.

Reading the maps: An interesting aspect of the exercise is that it brings about such heated debate about how unresponsive the university authorities are to the plight of international students. Is this not a mere class exercise? The direction of thought is going along a serious path. Can something concrete come out of this?  Can this be carried to its logical conclusion? How can our suggestion of de-centralizing the serving of lunch be made known to the university authorities?  May be it is too premature. The previous lecture talked about triangulation. How do we do that in this case? Does this view represent that of the majority? Which majority? Questions, questions and more questions.

Learning Points:  The process: (a) statement from person; (b) role of facilitator, why are you putting that in; (c) deduction from statement; and (d) teaching the map.

Conclusion:  PLA is a very useful fool if understood. The question to address is if facilitation is “acting” a role or “being” a role. 

Nov. 17, 1997:  We enter another subject with Culture and Media: Perspectives on communication as representation.  The concepts simply can be followed; "an image of"" and "speaking on behalf of," the difficult one is Habermas.  Even the basic principles of communication come out as a validation of my practice; but creation and interpretation of signs i.e. semiotic is new to me (this is so technical, help must be sought).  But to fully appreciate what is being taught about interpretation, meaning at one must come to terms with semiotics!, for instance a statement such as "meaning does not belong to signs" still goes ahead of my senses.

Learning points: These issues may resonate on the field:

(a) One reason we may have problems with communication is that different levels of interpretation may be ascribed to the images.

(b) Making and maintaining relationships is one of the reasons for communication.
(c) Knowledge is socially constructed. How can events be structured to bring about knowledge 

         or new learning?


(d)
Language changes the nature of communication in the context of development.

Nov. 21, 1997:  There seems to be a pattern evolving with the structure of these lectures. “Culture and the Media” focuses on the boundaries for the public sphere of information and communication.  Habermas again comes up. While searching the Internet, I came across a text on how context and inter-text is dealt with in literary studies:

"In the final analysis, they have to negotiate a way back to the world, the rude reality of

poverty, of consumption of venality, of disease, deprivation and death that haunts our

people.  In short, literature may be discourse and signification all right but it is still

discourse and signification about the world." (Garuba,H., 1998)

So the discourse on public sphere, on transparency, and on meaning is taken in the light above. It will translate itself in the field as we work with the people.

Learning point: "A problem not always addressed by those who adopt a participatory approach to development is the definition by local people of the boundaries of representation of their own findings about their needs and the action required.


Nov. 28, 1997:  The lecture moves from issues of setting the scene to the scene proper. One high point of the lecture is about the stages of talk by Merie (1995):

(a) Step one is characterized by argument and decision-making. 

(b) Cumulative talk in which a speaker begin to build critically on what people have said.

(c) Explanatory talk is where speakers begin to engage each other in a critical way. Put knowledge in a public area. When considering the place of video, these points emerge: who is involved in the interactions; who is excluded; and the kind of literacy involved. Don't forget that reading landscapes demands a certain kind of literacy.

Learning points:  Aana Robinson questioning visualisation; people are not born to visualise. "Visualisation is something rendered in the mind and translated into symbols, pictures or codes."

Question:  Should we build on inside literacy or use the ones we brought with us and with which we are familiar?

Conclusion:  An overview of the lectures shows that many principles were expounded, and it was a basis of the preparation for field work. 

Part II

First formal briefing by Chris Roche, an Oxfam representative who has worked in Mali, Bukina-Faso and four years in the Oxfam Policy Department.

Beyond his stated mission, the manner and paraphernalia speaks volume about him and his organization.  He has a high-tech computer, complete with a projector. He must come from an organization where money talks or money is not a problem.  But he has to talk to us first.
Oxfam's Policy Department is interested in learning what is done by the organization, and where the organization intends to go in the next 10 years (2007 A.D.?? so distant), but first they would like to know where they are, in terms of their vision and mode of operation.

The history of Oxfam recounted to us reads like that of a radical organization that challenged the status quo. In a nutshell, Oxfam is presently undergoing a review/strategic planning phase, looking at poverty in different contexts and new stakeholders in poverty alleviation programs. They want authentic perspectives that are south-based and southern-rooted.  The survey as presently considered involves multilateral/British agencies involved with poverty alleviation.

Please Note:  The video project is a survey of the primary stakeholders to help people to tell their story.

There are various definitions of poverty. World Bank, for instance, says Chris Roche, defines poverty along income, i.e. those that can earn or live on one dollar per day. There are difficulties with using income as an indicator.  Brazil's growth rate increases, and so does poverty. He reels out more data and arrives at the African Continent, "Africa comes out the worst", he says. 

Learning points:  As simple as the terms “poverty,” “the poor” and “suffering” may appear on paper, from the discussion so far it is obvious that defining poverty may not be simple after all.  The brief on this aspect is very comprehensive and seems to fall in line with the development, people and change module.

There are different ways to think about poverty, distress and suffering. You may consider not just the level of incidence, but how serious the vulnerable group are.  In these the state, governance and power relations all come into play.  Most especially the powerlessness that comes from the inability to express ones views either due to gender oppression or dislocation caused by conflict.

Oxfam's identify: Oxfam is more of a facilitator that not an operational interferon. It works best by linking activists who are doing work at the local level.  Oxfam has a set of core values.  Oxfam is also what you can call a learning institution that is always interested in how things work, why they work?  Evaluation is taken seriously. There are some subjective assessments that have to be made, the only condition is to spell out the criteria.

In summing up, Oxfam tries to link micro with the macro as a model for change.

Focus on project site:  Kenya

There is increasing political exclusion in Kenya, with massive growth in organization.  The dry northern area of Kenya Ticana has problems of environmental dimension. One of our project sites is identified as Wajir, a land of pastoralists near the wartorn Somali - border. The project there was designed as a 10-year project.  Whereas in Nairobi, the focus could be on credit, small income generation activities, slum improvement, good governance, land rights, peace and conflict resolution. Most of the projects and concerns of Oxfam are expressed through partners, but the Wajir project is a semi-operational zone.

Issues that relate to this research and projected findings:
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Structure of Oxfam as an organization - the machinery
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How decisions are made
SYMBOL 183 \f "Symbol" \s 12 \h
How country offices function

SYMBOL 183 \f "Symbol" \s 12 \h
Where Oxfam obtains funding
SYMBOL 183 \f "Symbol" \s 12 \h
Strategic planning/organizational planning

SYMBOL 183 \f "Symbol" \s 12 \h
How Oxfam relates to PRA

Oxfam
(insert organizational chart here)

Council

Council Meeting Team

Trading Shops, Executive Director

Corporate Human Resources

Marketing Development
Organization Aims:


(1)
Respond to conflict


(2)
Access to health and education action. Strengthen the people to demand for basic services.


(3)
Supporting livelihood: employment, labour Rights, linking Labour sector to 
development.  Influence corporate organisations. 


(4)
Food security - access to land and market, land reform issues.  Even the esoteric area of

biotechnology and Consumer Rights are not left out.


(5)
Participation of Civil Society 

These are the broad issues. How are the various operational zones of Oxfam able to contribute to the strategic reviews against this backdrop?
How decisions are made:  Though the Oxfam Assembly meets every two years, the deliberations and recommendations are only advisory.  Chris Roche thinks this makes for efficiency and cites Green Peace as an example.

How Oxfam obtains funding - major donors:
· One third of the money comes from the shop outlets

· One third from donations/endowments

· One third from British Govt. and European Union

Strategic review, planning of this research:
The output of this research will be looked at by a research ethics committee who will act as ethical guardians. The rough cuts should be presented as is, and should include what the people at the village/community level think is important for review.

There are two levels of reply: 1) taking seriously what is coming out from the field as primary data, and 2) the change in lives.  This is not just an extractive process; Oxfam is interested in knowing what the people learn from their own self-representation.

How Oxfam relates to PRA:  This can be seen from how Oxfam worked on the ground at the country offices. There were no set frame-works for country officers. Program focus changed as individuals changed, abd there was no planning process. Nine years ago, every country had to come with three broad areas of planning.
Oxfam does not run on a participatory mode, it is sympathetic to the outcome of PRA projects and will encourage grassroots groups to function along PRA lines in its programs, but the choice is theirs to make. In conclusion, Oxfam has come to realize "how wrong we have been, when we thought we were right!"  This underscores the importance of a thorough review process.

The reading list sent by Chris Roche on Nov. 14 will be useful.  There is a publication by Oxfam on "The Poverty Report" (1995 Jean Dreze Amarty),  Sen's Hunger and Public Action Chapter 13 "The economy, the State and the Public.” 

Pre-departure Preparations: Unlike the previous project, it was not possible to do any pre-visit. We were not even sure exactly where we were headed.  I made enquiries from the Kenya High Commission based in London about the requirements for a visa.  The official promised to send visa forms later in the week.  He did, and I still have it. The University Health Centre gave a long appointment date for the immunizations.
Debate continues as to where each of us will go.  As far as I was concerned, Africa is definite, and Kenya or Tanzania would be the eventual destinations. So I prepare for both countries making contacts on the internet and with students. We soon discover that a female student from Kenya is interested in using Wajir as her location for field study. We were brought together with her and discussions and description on the place, the people.
As part of the course, we refer to the Module on Management of participatory media projects, this is the voice of the project coordinator in her absence.  It makes sense that the three projects can be scientifically related or connected by a coordinating thread.

Dec. 8, 1997
The aim of the module is to stimulate awareness on the issues of management of practical participatory media projects.  My mind goes to Jacqueline B. Carr's book on communication, which says, "Becoming aware is not creating a new state but the recognition of what always has been."

The only things that have “been” for me, happen to be projects I managed while I was in Nigeria, the first part of this present project and the various lectures and seminars since my arrival for this course.  An important one was the Professor's perspective on power. (Nov. 24, 1997)  In this lecture, she talked extensively about her Vietnam projects. We learn from the success. Nothing seemed to have gone wrong! Maybe it did, but I was too carried away by the smoothness of the transmissions, the acceptances and the resolution of conflicts.  One phrase stands out in my mind while talking about the domination of project, "The founders set time scales and lock us in, 'ask only the question we ask you or do it our way".  During the Vietnam project there was a great deal of negotiation.  In ours too!

"Voices of the Poor," was soon negotiated for us by our teachers to "Global Voices."  They present us with the arguments and the final product. How in God's name do you achieve such a titleas  "Global Voices?"  I wonder what I would have called it.  I guess my views are limited on matters like this.

Details of three-day Introductory Video Workshop:

We go through the document in a painstaking way. Nothing is left unturned, even the timing of coffee breaks, logistics, and the kind of support personnel is suggested.  A team minder who will travel with us to all our locations is to be suggested or demanded? The rundown of our activities in Kenya is spelled out, including when to meet our supervisor, where to obtain a generator, a VCR, and a monitor, etc. The ground rules are set:  It is very important to listen to people on how comfortable they are with the duration of work.  Everyone will be "pressured," I mean under pressure, except the community.  How come? Robert Chambers says PAR is fun, relaxed, etc. Other details:
It is important to have fun with the team. This might be a day off. The negotiation has to be well done, to make sure the group spends the day off together.

Conduct reviews during the evenings, and start logging the tapes as well.  Translations should be done, too!

Managing the general atmosphere of the caring is important. If you can hire a cook, it will be cool.

Make sure you start early, and find out their daily routine.
There is need for orientation with NGOs and partners. Set a work plan. For instance, 10 days in the field to allow for wrapping up of each project.

Work as a team to maximum advantage before the end of three days.

Conclusion:  The rest of this lecture and question/answer session was spent on the technical aspects of the cameras, PRA techniques, roles, dynamics of story telling, authorship, and evaluation. No doubt this was an exhaustive session. It fills one with awe, with excitement, with anticipation and with a "can - I - do - all – this?" feeling. It was decided we will fly out Jan. 7. Christie and Ade will go to Nairobi, Kenya.  Good News.  Dr. Susi Arnott would supervise us in Nairobi. She will have gone ahead of us to Nairobi and plans to meet up with us.
Wednesday Dec. 10, 1997, to Thursday, Dec. 11, 1997 

Project planning, overseas project preparation and evaluation: Nearly all the plans are in place. Christina's Visa application to Tanzania has been approved. Mine is rejected for Tanzania, but there is good news from Kenya High Commission.  I can collect my passport later.  We met and drew up a list of fears and fancies titled “Before we go.”  On the list were the following:
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Not enough practice in PLA tools. We need suggestions for one-to-one work.
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How to start (  continue (  progress (  conclude.
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Working with new equipment, how it works, how to organize it.
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Time code, editing in the field, and maintenance of VHS player headphones

SYMBOL 183 \f "Symbol" \s 12 \h
The organization of the three-day training, and how to work with groups
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Project planning and time management
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Shooting, when to move, to cut, to zoom

SYMBOL 183 \f "Symbol" \s 12 \h
Documentation/diary
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Another look at how to work with translators

SYMBOL 183 \f "Symbol" \s 12 \h
Combining this field work with dissertation

One after the other, we talked about each point and agreed that supporting each other in the field will aid learning. Dr. Susi Arnott will be in charge of the three-day workshop with the students giving her support.  We are still partners in Nairobi, the choice is still not certain.  We are to meet in the New Year to arrange for all other details, especially the tapes, equipment, purchases, mosquito nets, malaria tablets, first aid kit, and stationery.  The rule was to take along everything we thought we might need on location. 

Monday, Dec. 22, 1997
Comprehensive notes from Dr. Arnott in Kenya:
In line with the decision at the last meeting, Dr. Arnott had gone ahead with one camera, kits, and sound equipment to check if they are compatible with the system in Kenya.  In her e-mail to the Professor, she gave a detailed brief of her meetings with Oxfam Kenya staff, Adam Leach, the Country Rep., Dr. Ikaweba and Ms. Lynette Ochola, the program officer in charge of gender/urban issues.  The e-mail for the first time gave us an idea who our partners could be, what each Oxfam staff thought about the project and a description of which types of issues they would like us to further investigate.

The mail also included a breakdown of the project into three parts:


a)
An intensive three days of training and skills - sharing in video and PLA techniques. 


b)
Field work for 10 to 15 days addressing issues of land rights (to be determined?)


c)
Phase two of fieldwork for another 10 to 15 days

In passing, she hints that the camera kit will remain with Oxfam, or Kituo, as appropriate. There is no doubt that nearly every decision has been pre-determined on our behalf. It is looking like a clock-work precision program with dates and times complete with departure/arrival times.
I was surprised to observe that a VCR was to be taken along to Nairobi. The last we I was told, we were going to use the VCR in the Oxfam office.  We will also need customs clearance papers.  From the tone of the e-mail, every person in Oxfam office knew of our mission. There were phone numbers, contact addresses and every detail that can help a first-time traveller. The journey was becoming reality, and excitement was creeping in for six weeks of bliss in "Matatu land."
Jan. 5, 1998

Pre-departure meeting: We meet again to pack all the necessary items, and we continue with the inventory and cross-check the serial numbers of each piece of equipment to make sure there are no mix-ups. A new set of chords have been bought for monitoring sound on location. Saty seems to be on top of all the technical fixes. He is asked to demonstrate how to set up the wiring and warns me about the audio connector that needs to be gradually turned up.  We also have a good feel of the new camera, which replaced the factory defective ones.  Also, brand new tapes have replaced the ones that got stuck in the old camera.  This is a New Year, and with it comes new gear! 
More e-mails from Dr. Arnott, who seem to be having a fun time in Kenya.  Her New Year's day mail gives more directions and a little about the on-going electrons.  She does not envision trouble or any insurrection that may prevent us from going. I step up my prayers, Lord, let nothing happen that will change this well laid-out plan at the last minute. 
The Professor informs her about a new VCR she bought on New Year's Eve. They have scart and separate audio 1 and 2.  What in God's name is a scart for?  I did not ask, and no one volunteers an answer!  Hope I do not fumble with these new things just showing up at this stage. The e-mail also hinted about Cholera and a covering letter to wave at Customs. By the end of our pre-departure meeting it was certain the coast was clear.  To Nairobi we go!

Jan. 7-8, 1998

Departure date/arrival in Nairobi: We had a one-hour delay in London, and when we arrived at the Kenya Airspace, our plane could not land in Nairobi, so we were directed to Moi International Airport in Mombasa. Due to this delay, we were not met by the Country Representative; somehow we connect their office and met Adam Leech, Lynette Ochula, and Dr. Ikaweba Bunting in the office.
While in the plane, I asked for the country's newspaper to at least have an idea of what was going on.  East Africa Standards screams a banner headline: "Catholics say yes to Poll." and a corner piece saying "I will go to Court" - Kibaki.  From the look of things, nothing to worry about, no insurrection.

At the office:  We met the country rep formally, and he gave us a brief introduction of the set-up in Oxfam Nairobi. He introduced us to members of his staff and their various responsibilities. Furthermore, he informed us that a certain amount of shillings will be "advanced to us as a float to cover our lunch and dinner expenses. He implored us to keep an account of all of our expenditures.  We agreed that a more detailed briefing will take place with “potential partners” the next morning, but that we should extend our courtesy call to the offices of the other principal staff members.  One good thing about Mr. Adam is his soft-spokenness and disarming smile. He even tried to establish some form of bond with Christina and I. He said his birth place is Cross-River State in Nigeria and that he was once a member of the VSO in Asia.  In return, he wanted to know a bit about us, whether either of us had been to Kenya or worked with NGOs.  I told him I had visited Kenya before, and I was an active NGO activist back home in Nigeria, especially with Networks.  At that point, it seemed we had hit a raw nerve; Networks umbrella orgs?
Some important points came out of a brief encounter at Ms. Lynette Ochola's office. The issue of street children seems to be on the front burner. There are some observations worth looking into. They wonder the real reason behind the continual increase of street children in the last five years.  She thinks that the sudden interest of NGOs may be attributed as one of the causes.  She says the intervention of the NGOs might have attracted more children, whose means of livelihood was threatened and soon found themselves on the streets.  Also, demolitions and forced evictions carried out in first time may be another reason.  The norm was to have girls look after the other children while they boys went on the street to beg.  Apart from the socio-economic situation, peer pressure is another likely cause that can be attributed as a cause.  There are now more 8-16 year olds as prostitutes on the streets of Nairobi battling for survival.

What was done to arrest the situation? A few years ago there was an elaborate collaboration between NGOs, the private sector, especially banks, the Mayor's Office and the media. The scheme introduced the offering of coupons, instead of money, to street kids by the sympathetic public. The coupons could then be redeemed at designated centers set up to monitor, register and give food to the street children.  The scheme allowed NGOs and the government to have an idea of the magnitude of the problem.  It must be stated that the entire organization of the plan revolved around personalities, and as soon as they left the, whole plan collapsed.

Ms. Ochola pointed out the role of the media in raising awareness about the subject, and also the willing cooperation of some organizations to sponsor advertisements. But the question remains, how come the situation is unsolved?

What is being done now?  Since assuming duty in Oxfam, Ms. Ochola has tried, within the mandate of the Oxfam program area, to facilitate the formation of an umbrella organization for NGOs interested in rehabilitating street kids.  The primary task is to compile a directory of all NGOs and their target interests, encourage linkages and communication between the organizations. There will also be coordinated public awareness campaigns on the issue of street children.

During the briefing by Ms. Ochola, on the subject of street children, it seems three issues need further investigation: 

· The institutional capacity/support of organizations involved in intervention.

· How to sustain the initiative beyond the personalities that (may start) or facilitate the ideas.

· Advocacy. It looks like there is an anxiety collaboration and cordiality between the media and various animators. What informs this?  How true is this observation? How widespread is it?
The other issue discussed had to do with housing and land rights with focus on the activities of Kituo Cha Sheria.  Kituo, from Ms. Ochola’s account, is a grassroots advocacy group that started small and seems to be expanding from its Nairobi base to cover the other regions/provinces. Kituo works with, and facilitates other local groups that are struggling to keep the bulldozers off their places of abode.  Kituo also represents poor people in court, providing a sort of legal aid and general assistance to needy organizations. Kituo also focuses on women and children in slum areas. Oxfam on the other hand, works with Kituo by rendering institutional support and grants for projects. One of the groups we may come in contact with is Mungano, which means “come together.”  It is also a grassroots group linked to Kituo.  It was interesting to discover how Oxfam could assist them in their work.  Ms Ochola said she had known Kituo for a long time during her service with Nduga Society, prior to coming to Oxfam. She says Kituo existed as a grassroots group that had little institutional support.  On assuming duty at Oxfam, she discovered that the objectives of Kituo fit well with the program areas of Oxfam and thus started what appears as a fruitful and mutual partnership that is benefiting the society at large.

If the collaboration with Kituo has been smooth and non-controversial, the same cannot be said of the refugees who choose not to "take handouts" at designated camps, but instead live in rented apartments in town under deplorable conditions and the constant fear of police harassment. So what is the controversy? The refugees, mainly women, do not have legal backing on paper to be outside of the refugee camps, and because of this dilemma, it is not possible for Oxfam to work with them or assist them or try to organize them into a group.

On the contrary, those in camp have many international organizations "falling over each other" (literally) to provide assistance. It may not be surprising that they sometimes work at cross-purposes.  Oxfam would like to work with the refugees especially the harassed women but the issue of legal status must be cleared first.

In a nutshell, the briefing session ended with our restating the purpose of our mission to Kenya and our hopes from the field work.  As an aside, Ms. Ochola was informed that the internal dynamics of NGOs and how this impacts on their capability to function effectively and efficiently will be of interest to us.  We are interested in who does what at the Oxfam Kenya Office. 

She showed us to Dr. Ikaweba's spacious office. After the general introductions, he gave us an overview of what he perceives as our mission and the purpose of our research. In his presentation, it came across as if he thought we were interested in collecting materials for documentary on "Voices of the Poor."  We took turns to explain that our brief had changed from the extractive documental mode to a more people-driven, self-analyzing concept that will more than answer the three-point inquiry of Oxfam, to an inclusive participatory research method.

It was with this in mind that he now gave us a brief sketch of the situation in the country against the expectation of the people who for some time have been made objects of particularly research and other forms of study.

He said the many years of intervention have come to make the people devise strategies for managing and adapting to each phase of intervention, anytime it happens. The people, he said, now see interventions as assets and resources, and that is why they claim sitting allowance for participating in community projects.  It has even reached the point where there are mechanisms on the ground to decide who participates and who does not.  He also explained the difficult situation of refugee women and the new policy in the region that sort of runs counter to the spirit of the on-going integration in the East and Central African regions.

He asked us how we intend to juggle what appears as our three balls of concern.

· Who are the end users of the strategic review?

· How do we, as research students, intend to meet our expectation against the backdrop of "who should Oxfam be listening to," i.e. the pre-determined questions?
· How will the Nairobi voices key into the larger picture should their agenda be tangential to the pre-determined questions?


It appears we need more time to find out about how the society as a whole functions and how, in particular, it relates to the large numbers of international organizations operating here.

One very important point that gave me moments of reflection was when this amiable man, with rasta dread locks said, "To get to the poorest of the poor, you have to negotiate beyond the many layers to get to the voiceless." That is our main interest. Will the theories help? Communication and understanding, media and culture, project management - all these must have something in store especially Habermas' critical theory proper which is a theory of how the human species learns. 

The Silver Springs Hotel is posh, neat and conducive for reflection. Check-in was smooth, the room size was average, but no hot water to take our bath. When it was time for lunch at the well laid out restaurant, there was little choice and the ordered meal took almost forever to arrive. When it did, it was not worth waiting for.

Jan. 9, 1998
The day started quite early, and we arrived at the Oxfam office just in time for our joint briefing session which included potential participants, and a handful of Oxfam, Nairobi, staff.

The meeting was brief and to the point. We, the students, were given time to explain our mission.  How good it felt to just talk without a thought of someone assessing you.  I must say this felt good. 
Lynette introduced Christina and I. She said this is an experience-sharing session and a forum for frank exchange to get us familiar with what each of us does and to plan the work with Christina and Ade for the next six weeks.  Adam, the country rep, said that the main purpose of the exercise is to provide information to Oxfam on what people think about poverty and listen to their voices without an "expert" re-expressing them.  He further informed the group that this has become obvious in the face of increasing poverty that presents in different contexts and situations.  There is need to analyze these situations on their next and understand the deep roots of their causes.  He cited the poor in agricultural areas, which happen to be places of high economic potential yet the people seem marginalized from the benefits derived from their land and labor.

He highlighted some Oxfam program areas:

· Development intervention/capacity building. How poor people can work to help themselves.

· Emergency Relief.  Mobilizing resources to help in cases of emergency.
· Policy advocacy and communication:  it is under this that our present project fits.

He then elaborated that specific program areas involve such issues as food and livelihood security, livestock and low-input agriculture, livelihood in the urban environment, issues around land security, access to services, and protection of human rights. The times, he said, have witnessed not only increased poverty, but also abuse and marginalization.

Speaking specifically about our project, he said that development depends on capabilities for self-discovery.  He hopes the project will give people opportunities to talk directly to Oxfam.

In the short time Ika had with the group, he explained the strategic review.  He said it is an internal exercise which intends to look at the quality of intervention.  It is meant to collect voices from stakeholders, and that there is also an African efficiency.  He then read from an Oxfam in-house document which was not circulated.

He further stated that there are three pillars or components that deal with the reasons that cause emergencies or interventions: institutional process, advocacy and communication. There is a need for a medium or forum that allows people to speak and analyze their situation. There is also a need to shift the center from Oxfam to other places where individuals affected by the situation can contribute directly into program direction/content.

For a regional co-ordinator, it means lessons learned from processes can be "communized" and disseminated at a regional level.  There is need to draw linkages, speak at different levels local, national, interventional.  The hope is that this form of scaling up will have a "knock on effect" on poverty.  There is need to speak truth to powers that be. 

The participants then introduced themselves and told what they do.

Ms. Jane Wuru, a full-time lawyer for Kituo, spoke about legal aid provided to the slum areas. She said one of the problems encountered while organising at the slum areas is that "people are not speaking with one voice," so Kituo is trying to get them speak with one voice on issues affecting them.

Presently Kituo is assisting an organisation called Mungano.  She says the group is being organized for their rights.  People who live in slums are faced with the threat of eviction.  In Nairobi the main issue with slum dwellers is the title deed, which the government insists every claimant to a piece of land must possess but in essence land does not belong to the state but to the people who live on it or work the land.  She cited a few slum areas that were demolished between 1990 and 1995.

Lawrence Appiyo, introduced himself as a community organizer and explained that the concept/practice is a development approach that targets the LOOP, i.e. very poor people who see no alternatives, who seem not to "understand" their situation.  As a community organizer, he brings them together to collectively share their problems, with the ultimate goal of setting up a people's organization. One such group he is currently helping is Mungano, and they are presently under threat of eviction any time.

Shyri Mohammud introduced herself as a Kenyan-Somalian who travels around the Kenya - Somali border.  She interacts and works with mostly illiterate women. She said the Somalis live under a condition of fear typified by the high-handed nature of the local chief.  She illustrated this by saying the chiefs sometimes grab anybody's cameland sells it in town without making returns to the owners. 

In the Kenya-Somali area where she grew up, she noticed that mostly children of the rich get business for their education while the majority are uncatered for.  The main hindrance to effective action is the clan and the inability of the people to elect their own representatives who can speak for them effectively. This issue of representation apart, people in the clans are also busy killing each other.

She has been involved with refugees, especially women at risk, i.e. the very vulnerable women who are either under threat from home or who have suffered (suffering) from any other form of trauma.  Some international agencies in Canada have helped settle at least 400 such women.

Zahra Askir Guled is an agronomist who is the chairperson of the Women Relief Development Agency (WRDA). The group started in 1994 and has worked with women farmers in Somalia especially the lower Shabele Region where cereals are the main crops cultivated. She talked about the situation of Somalis in Kenya.  Most of the refugees, she said, do not have protection letter from UNHCR and this makes them vulnerable to constant police harassment.  She said there is a flat where about 10 women live which is a target of the police. They live under fear, and they are unable to move about freely.  The dilemma is that they do not want to be in the camp for physical, psychological and cultural reasons; but the Kenya government insists they must only live in camps. She is interested in how this project can help build groups cohesion and solve the problem of division in the communities.

Tom Mouya Odhiambo is from the Korogocho slum and is a member of Slum Dolphin, a youth association formed in 1996.  Its areas of focus are community education, human rights, and income- generating activities for youth groups. He said there is a high percentage of drug addicts, and idle hands around the slum area.  These various problems makes Korogocho insecure for residents and visitors. Slum Dolphin works by raising awareness through drama, and inviting other youth groups for the exchange of ideas.  The 27-member association is planning a forum for February. They need counselors to help improve on their stated objectives. 

Immaculate Kagendo lives in Korogocho and is a member of Kairos, a youth group affiliated with the church.  Kairos is a South African Team for a new beginning.

Review of meeting with prospective partners: The atmosphere of this meeting was so cordial and informative.  It is so interesting how people open up to speak their minds when they are meeting "visitors."  While introducing myself, I owned up to the fact that I am a student and that I have come to learn and share my experience with them in areas I had worked for the last 12 years in Nigeria.  I hope the training component of our work will not be seen as that of teacher-trainee, but of joint learners.  We depend on them to show us around, teach us the language, point our attention to facts and do things that may help us understand the people.  The workshop will be facilitated by our lecturer who will join us on Monday.  The main points of their concerns will be discussed with Dr. Susie Arnott when she joins us.
Later in the day: At the end of the conference, we checked the compatibility of our equipment with the monitor provided by Oxfam.  We tried everything, but the monitor showed only black and white images.  We asked if a technician could be called to take a look at what we thought was a technical problem.  At one point, Dr. Ikawaba came to the room where the set was and sat on the floor with us trying to find out what could be wrong. He was so concerned, and it showed.  I was impressed not with what he tried to do but the way he interacted with us.
The presence of mind to check equipment ahead of time before the workshop stated is very instructive, to prevent the element of panic. As a guide to the three-day workshop, it will be nice to adopt Galileo's saying that "You cannot teach a man (person) anything.  You can only help him discover it within himself." But what about teaching how to use a camera? Does the transmission mode of knowledge transfer not hold? 

Monday, Jan. 12, 1998
Today was our first day to meet with our tutor/supervisor.  We had a lengthy review session of events that preceded her arrival, the various briefing sessions we had and our general impression of the whole project.

As of now, we are still not sure of the actual number of PLA/PRA. We do not know whose responsibility it is in Oxfam to make decisions on such matters.  I suggested it would have been ideal if the three-day workshop could be residential.

While awaiting the arrival of the potential trainees for a pre-workshop session, we re-checked the equipment again, now with the new monitor brought from Emma's house.  Everything worked out fine. 

Ms. Zahra Guled was the first to arrive. She said she has no prior training in PLA/PRA and that most of her projects as an agronomist involve people participating.  Her NGO has done a lot of work in seed distribution with women around Afgoi district around the river area. It was evident that her expectation of the workshop and the brief she received seem out of our scope; but she promised to turn up and be around for the duration of the workshop.  Ms. Jane Weru, the coordinator of Kituo Cha Sheria, also showed up briefly to inform us that she would not be available for the proposed field work and that her participation at the three-day workshop is not yet certain. Tom and Immaculate, who were at the Friday meeting, confirmed that they will be available for the field work and training workshop. After the meeting we (Susie, Christina and I) met to discuss the program for the next day.  I pointed attention to the details of the three-day introductory video workshop.
Tuesday, Jan. 13, 1998
The Workshop

The detailed plan discussed while we were in United Kingdom was set aside, and Dr. Arnott shared one she had drawn up the previous night.  Here is a breakdown of the main program:
9 to 9:30 a.m.

The project is introduced, stating the Oxfam Questions. There is also a brief on the MA course, the intention of next the days and a schedule.
9:30 to 10:30 a.m.

Introduction as I/Vs; how to switch camera on and off, zoom and focus. (I/V i-e interviews). Each participant to tell us what brought him/her to the course and to share hopes and fears. There will be a playback time to ask them how they felt in front and behind the camera. The facilitator and the students first demonstrated the equipment showing the various parts, the instructions and a bit about how to record a shot that has been decided by the person behind the camera.  To make the procedure less complex, we switched the camera to auto-focus and explained why that was done. Also, we demonstrated white balance, and why it has to be done if the camera is on manual.  At this point, we had not introduced the external microphone or hand-held monitor.  When asked what it felt in front of the camera, Tom said, "I felt excited, it is my first time to see myself on the screen, if my friends at Korogocho have the opportunity, we will be able to do many things."

Furthermore he said, "Behind the camera I feel I can be a good reporter, I felt great, I felt excited."  When it was Sussie's turn, she said, "I get nervous in front of the camera."

Caleb:  "I feel confident in front or behind."
Lawrence:  "It is very interesting to see yourself on the screen, you can even use gestures."
Zahra:  "I could not see the person very well. Focusing was difficult.” "I will like to try again."
All the participants had a turn with the camera. The novelty of the idea was very visible, except for Caleb, who seemed so confident. They were a little reluctant at first, but the peer group encouragement and the immediacy of the image on screen made them more confident to want to try.  I too was handling the camera for about the second time. It did not come across as if I could dominate them with expertise.  No one was blamed openly for mistakes.  We had a break for tea.

10:30 to 10:45 a.m.

 Sussie introduced the "Oxfam 3 questions", asking who will be heard (discussion still on Tape).

10:45 to 11 a.m.

What is PLA? An exercise in mapping. "What happens where in Nairobi?"
Sussie:  "The way we work should be different from the TV camera crew."

Caleb, who has some knowledge working in a different way, talked about his experience in Tanzania. He also worked in various contexts, using media for human rights, and looking at questions of land, gender, and poverty.

"We make a video not by giving lectures, people are telling us what they are doing,” Caleb said. “The groups are organized into various tasks........ and we interview the group members."  In addition, he said, "We are not an events media, but a process media, the video recording we produce can be shown either in the community or on television."

Lawrence, the community organizer, said, "By participating, I see it as a process I am not imposing my ideas, they come together in a group and identify their needs and come up with a solution."
There were no disagreement within the group, not a lot of the participants have had such experiences, so it was peer group learning with the facilitator illustrating the difference between the conventional mode of using camera by the media and this collective mode of production.

Lawrence said something important during the session before they were introduced to mapping. He said, "The people are their own experts, you don't go there to impose but go there to guide them........achieve their goals.”
The participants were given big pieces of paper and coloured pens. They set up work on the table, but soon decided that the floor will be appropriate to make out where they all live in Nairobi. The facilitator asked them to show Christmas and myself where they live. At first it was difficult to start, as they were debating among themselves where to locate a reference point.  Occasionally the facilitator comes in ......"why did you start again?" "We chose the wrong reference point, where we chose was not central." Facilitators: People enjoy making maps, "who lives where can tell us how to find out other things" What did you think?  The idea of putting where what is could be very graphic. "What sort of things could you have used?"

Finally they get into the mood, as soon as places start showing up on the big sheet of paper, discussing the direction locations and structures they think are along their paths.  The city-centre seemed an equal distance from their various locations.  While the mapping was ongoing, Christina was recording while I took sound.

11 to 11:30 a.m.

Feedback: What does the exercise bring out that interviews or questionnaire do not?  What does video show that press doesn't? When the playback of their activity was shown, someone said, "I can know more places where each of us live."
Caro: "The video showed us how cooperative, and how we disagreed and agreed."
Caleb:
"The video gives you the context of where the map was done."
Shukri:
"We concentrated on what makes Nairobi great and not on the bad 
side....." "What will people like to see, and show a good representation of the city." "In the case of Somali, women we can show where they get things."
Caleb:
“It captures ones mood unknown without looking staged......see how we all concentrated."
Lawrence: "Mapping can be used to know where things or the nature of situations, like the street boys we can see at a glance where they are concentrated or the children themselves could show us with maps were they go."
11:30 a.m. to Noon

Describing shots CU, MS, LS, WS. The language of shots. The facilitator was in charge explaining with the aid of prepared diagrams the various shots: Close up - to see them clearly.................

The participants were then given the camera to frame shots of themselves.  While that was going on, they were shown how the various parts of the equipment fit and each of them was encouraged to practice.  The day's activity produced issues for discussion.  We were still learning each other’s names, so conversation for me was not who said what but what was said.

Noon to 1:30 p.m. 

Lunch

1:30 to 1:45 p.m.

Teamwork Game. All the participants, including the two research students, formed a circle by holding hands.  We were instructed to close our eyes while the facilitator moved around.  The game was for her to touch someone or all of us.  We then went back to our seats and tried to find out who the leader among us could be.  At some point, everyone felt he/she was the leader and tried to conceal the fact.  On the second trial, it participants decided that instead of cracking their brains for this elusive leader, they would rather nominate Caleb, who seemed to be ahead of everybody.  He was thus elected and the verdict communicated to the facilitator.

1:45 to 2 p.m.

This led to a discussion on roles within the team, and we discussed what each person felt comfortable with, the roles they thought could come from working together in various locations, participants listed roles such as interviewer, learner, watcher and video operator...... from their list the facilitator then talked about other roles and qualities needed to make a team function property.

2 to 3:30 p.m.

Rivers of Life in three different contexts: (a) video facilitator presents “results”; (b) video partner; and (c) video process.

The participants, including the researching students, were paired and each person was instructed to tell the story of his life, choosing a certain period of his/her that will tell the story in a specified time.  To aid the process, pens and paper were given to each pair to illustrate high points of the story. Most of the participants were reluctant to draw anything, however Caleb presented his "street of life" which he said was more appropriate to describe the development of his life.  It was Caleb's view of his life story that generated interest.

Ezekiel and Tom had noticed that of all the stories, it was only his own that had no downs, and he wanted to show us his interests in journalism.  The facilitator now intervened and asked what we thought.  Someone said that is what he wanted us to know, and he has a right to that.  In the same vein, we should be prepared to listen to what the people have to say.

The session ended with a written evaluation of the day's events.  We were to write three things learned and three things to know.  Most of the participants emphasized the technical aspect of the session, including camera operation, basic camera language, wide shot, middle shot (sic).

To end the day, there was scoring of things they wanted to work on. Information sharing/exchange at the community level was rated at the top, and interview/facilitation was rated second.  The technical side of camera operations now took a back seat.

 Jan. 5
The rain disrupted our planned activities for the last day of the training session, and we could not start effectively until mid-day.  To make up for non-attendance of the other five participants, we asked Lawrence and Ezekiel if they would like to practice facilitating each other to tell a story. So Caro set up the camera, and Lawrence took care of the sound.  They had agreed to find out from Ezekiel about his trip to South Africa where he and others were hosted by South Africa Homeless Federation.  The experience was very educational, and Ezekiel spoke with excitement in his voice.  He informed us that since his return, Mungano Wana-Wijiji - the group he belongs to, has started a political a political education campaign to make the people aware of their housing rights.

When Ezekiel was asked how he felt seeing himself on screen, he responded that, "I talked too much," meaning that the facilitator hardly asked him any questions. Before he said he did not feel comfortable talking he should have used the pen and paper more than he did. The facilitator, Sussie, said of the exercise, that Ezekiel is very articulate and seem to be comfortable with what he has to say because he might have presented the report many times over.

We talked a lot about language barrier we may encounter on the field, since Christina and Ade do not understand Swahili.  How do we, as a group, handle translations?
At mid-day, the remaining members of the team arrived, and they were briefed on what we had done while they were caught in the rain, and we asked for their comments.  Each member now took a turn to make a presentation. Once everyone had a turn, we worked on how we wanted to be identified as a group.  One suggestion was to say that we are interested in using various methods that will not score people, in self-discovery and self-learning with a view of assisting them take actions that can change their situations for the better. The, the facilitator came up with saying that we are a group of people from various backgrounds hoping to learn and share our experiences with communities. Tom said, "There are interested parties who want to hear from the people but who by some design have been excluded." Caro added that video is a means of delivering messages in a collective way. Sussie added that the method of making together with people that describe their lives and how they might change.

Finally, the facilitator put up a final statement: People most affected by problems need to be heard. We are from different villages and organizations, trying to make video messages with people that describe their lives and how they might change so that other people can understand and see the need for change.

Once this was over, we agreed to start our work from Magengo, the place Caro lives.  From the mapping earlier done it was obvious that Magengo is closest to the City Centre.

During Caro's presentation, she gave a vivid history of how the settlement developed from 1897 till date.  She said most people are tenants who depend on landlords. Sometimes the rich buy land from poor landlords who cannot meet the conditions set in obtaining title deeds. Most of the old people in the area belong to the ruling KANU political party.

There was always a need to obtain permits from chiefs before any meeting is held. Even the agenda of such meetings must be submitted in advance.  The reform in the constitution which the people fought for now allows for free meetings.  She said that the recordings made should be shown to government officials who seem not to know about their problems in Magengo.

Two interesting things happened today:
1. How we arrived at the decision to start our filed experience at Magengo still baffles me. The facilitator is ahead of the group members. Their expectations are second to the overall objectives of getting something quickly.  Someone must take the initiative, and our facilitator is super.

2. In a participatory process, plans are guides, and they need constant changing if things are not working.  We had to make a quick decision to start with something instead of "just copy tapes" like the facilitator had suggested. The opportunity given to Lawrence, Ezekiel and Caro to try their hands and skills this morning brought up a lot of things we may build upon later.  

Lawrence invited us to a vigil taking place opposite the Oxfam office where the training is taking place.  He had discussed with the facilitator to have the camera for the night, yet again was refused, I believe in a very diplomatic way.  Another lesson; do not let side activities distract you.  Good, but I can't tell what it has done to the morale of KITUO as an organization who can't have their friends stand by them in time of need.  The training is over, what I need to reflect on is how it was structured, how the group's expectation changed or was modified.

The simple exercise for discussing team building based on strengths and weaknesses made it difficult for each participant to decide how they will like to be seen. 

Probably it was nice that we were going to find out over time who we really are.  However credit must be given to Immaculate for her frankness and forthrightness. She said, "I do not work under pressure, and I must take a nap anytime my system demands it." 

Daily Training Programme Evaluation Form

Date:     Monday, Dec. 1
1. What were the major activities that you were involved in today?  Please list what you can remember best. Planning for the training workshop with Dr. Sussie Arnott, colleague and the partners - there was also a review of the previous briefings.

2. What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? I was collaborating most of the time with the facilitator.
3. What was the most useful activity that was conducted today? Why? The review and reading of the situation as it relates to listing trainees and the location of organizational responsibility


4.   What did you learn from today's sessions?  Please describe. My role in the project is becoming clearer and the creative perspective brought in by the two community organisers from slum Dolphins.

5.   What is your analysis of the training programme?


      (Excellent
    ( Good
( Not very useful 


      Give your reasons for your choice.


      We are still at the planning stage.


6.   Comments of logistics - feed, lodging, and other physical arrangements. Not much was decided before our arrival, our accommodation is good, but far, and not chosen in relation to our field trip.  We may have to move out.

Daily Training Programme Evaluation Form

Date:    Tuesday, Jan. 13
1. What were the major activities that you were involved in today? Please list what you can remember best. Helping to set equipment up, describing how to conduct the river of life to participants, assisting with basic camera operation and listening to, and observing participants.

2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitator?  The story-telling activity, showing camera set-up logistics for lunch.
3.
What was the most useful activity that was conducted today? Why? The mapping by participants and the discussion that came from the activity

4.
What did you learn from today's sessions? Please describe. Different kinds of facilitation skills. I am learning a lot from the participants from the slum Dolphi.n

5.
What is your analysis of the training programme?


(Excellent

(Good

(Not very useful


Give your reasons for your choice.


Thought it began with a measure of uncertainty, we were not sure who was coming. The Oxfam co-ordinator did not show up through out the event.

6.
Comments on logistics - food, lodging, other physical arrangements


The participants seem to be increasing by the day it was not until lunch that it became certain we were working with participants.  All other logistics seem okay.

Daily Training Programme Evaluation Form

Date:     Wednesday, Jan. 14
1. What were the major activities that you were involved in today? Please list what you can remember best. The first evaluation process by other participants.  Operating and showing how to 

set up the camera, white balance focus and show-back.

2.
What proportion to today's activities do you think you directed as participants and what proportion was controlled by the facilitators? The camera operation and in-camera editing, telling a story with shots.

3.
What was the most useful activity that was conducted today?  Why? Basic camera skills.

4.
What did you learn today's sessions?  Please describe. How to allow the voices of the participants predominate.  Helping them take over the coordination of tasks.

5.
What is your analysis of the training programme?


(Excellent

(Good

(Not very useful


Give your reasons for your choice. The participants were willing to try their hands on the camera and learn as much as possible within the limited time.
6.
Comments on logistics - food, lodging, other physical arrangements. I tried to arrange with a carpenter to make us a boom pole for the boom.  Lunch was smooth, and getting to Oxfam was not problematic either.

Day Two

We went through how to set up the camera in a step-by-step way, allowing the participants a chance to do-it-themselves. A lot of time was spent on how to record in camera. We then discussed how to work in the field. We reviewed these issues:
· Who are the people you will like to work with?

· What do you think Oxfam should be listening to?
· What do they need to know about us?

· Where and when could this work happen?

We formed groups to "describe someone making a cup of tea using a variety of shots, so that someone who has never made tea would be able to understand the whole process." After various attempts, Caleb's group came up with something close to the idea and the facilitator asked Christina and myself to go through the process step by step starting from an idea on paper, arranging what we wanted to do, taking decision with the person behind the camera as well as in front of the camera. There must be communication between both of them.  Framing the shots, determining how long each shot will be etc.

Daily Training Programme Evaluation Form

Thursday Jan. 15 (Day 3 Training Workshop)

1. What were the major activities that you were involved in today? 

 Please list what you can remember best. Helping the participants to line up shots for a story-telling session and taking an active part in the wording of a mission statement for the project.

2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? The lining up of shots and teaching basic camera skills from set up to operating.  

3.
What was the most useful activity that was conducted today?  Why? The wording of a mission statement and choice of locations for the start of participants’ observation.

4.
What did you learn from today's sessions?  Please describe. Effective communication amongst the team and the tough business of handing over the stick.

5.
What is your analysis of the training program?

(Excellent

(Good

(Not very useful

Give your reasons for your choice.

Today was just fine in that we had to manage a bad situation. The rain poured almost till mid-day. 


6.   Comments on logistics - food, lodging, other physical arrangements. As I write this note, the electricity supply in the hotel is still not restored. Our main contact person at Oxfam is indisposed, but in all the other things went well.

Jan. 16

The most important activity was the beginning of interacting as participants observers at Magengo.  We made out way to the place about an hour ahead of schedule. This allowed us to have a look around unguided.  We chose a restaurant near the mosque and there we sat for long. As soon as Caro came in we moved to our contact point.

The first thing we did was to map out a strategy for working in the area, we discussed our fears of working like this as a team. Someone asked "what if the people don’t want to work with us, what do we do?, after a few suggestions it was agreed we concentrate on those persons.  It may be that they want more attention.

Lawrence suggested also that we should always come back to our meeting point to evaluate and reflect on what happened not just report our observations.

· We should find ways of integrating well with the people. 

· Keep our explanations short and sweet – don’t be too long and boring.

· Since Magengo is noted for theft, our most reliable security will be to make friends with other Agencies, persons, groups working in the area. 

· We have to be clear about our objectives and who we represent. Why we are there to work with them etc.

· We should find ways of staying in touch with each other.
· We should think of other ways to work with the people beyond the one-on-one interviews. 

Caleb and Shukri did not show up till we left.  The reception at all the locations was cordial.  Our introductions did not in any way relate to what we had agreed.

Daily Training Programme Evaluation Form

Date:     January 16 
1. What were the major activities that you were involved in today?  

Please list what you can remember best. In the morning at Oxfam office, to get some administrative issues sorted, accommodation, equipment and brainstorm on how to use PRA techniques at the first location.
2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? The participants’ observation at Magengo Village. We visited three sets of potential participants at their locations. We later retired to Pumwani Social Club for a joint review of what we observed and how to go on.  

3.
What was the most useful activity that was conducted today?  Why? The process of introducing our team to various sections in the village.  It was a highly-educated tour mixed with a large dose of trepidation.

4.
What did you learn from today's sessions?  Please describe. It is getting clearer how much the group is keying into the project.  It was very interesting listening to the trainees explaining our mission to the community members.  Understanding is a slow process.

5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice.

The focus of the project seems to be crystallising.  We are inching toward a critical moment in the project.  Team cohesiveness is becoming reality. 

6.
Comments on logistics - food, lodgings, other physical arrangements.
Getting to, and travelling back to base was made difficult by the endless rain and consequent flood. We are making arrangements to move from our comfortable hotel to a more expensive one at the City Centre.

January 17
Our first contact with the 'parking boys' was at Solidarity Base in Magengo.  Caro, our contact person, had done a number of pre-visits to the group and informed them of our visit to them.  As soon as we arrived, we met the boys, but before we could explain our mission a certain “captain'”was sent for and he was introduced as the leader of the boys.  They told us that a group had worked with them, and they were promised assistance which never came. We explained ourselves using the credibility Caro had established with them as our cover. We knew right from this first meeting that we had to be transparent in our dealings with them. Our facilitator also contributed to the way we were received, they told us that the “muzungu” among us had come with a bag of money, of dollars and they were sure assistance would come. We gave them the loaves of bread and also bought them tea in a shop nearby. The rest of the day was spent preparing for the practice exam the next day.

Daily Training Programme Evaluation Form

Date:    Saturday, Jan. 17
1. What were the major activities that you were involved in today? 

 Please list what you can remember best. The participant observer continues today at Magengo Village with a visit to the street boys, the market and one of the youth cooperatives.
2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? The one-to-one familiarization with the street boys at the dump site, the singing with them and finally arranging to have lunch with them.

3.
What was the most useful activity that was conducted today?  Why?

The meeting with a street kids on their location.
4.
What did you learn from today's sessions?  Please describe. We discussed the issue of inducement to the kids and talked through why we were doing it with the “captain.”  Instead of giving dosh to the boys who came to me, we talked about giving a fish and teaching to fish.
5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice. We are beginning to work as a team, the reason for our presence in Magengo  Village is becoming clearer.  The trip was very informative.

6.
Comments on logistics - food, lodging, other physical arrangements. Two incidents happened today to confirm our fears of being robbed.  Our teacher's bag was cut open with a blade while at the location of the street kids. Also in town, Christie's wrist watch was almost snatched by a smart kid.  Also, we located a new hotel and we intend to move in on Monday. As far as I am concerned, we should have remained in Silver Springs.

Daily Training Programme Evaluation Form
Date:    Monday, Jan. 19
1. What were the major activities that you were involved in today?  

Please list what you can remember best. (Personal opinion)  Designing without partners a workshop schedule for work in Magengo Village without the overbearing pressure of our teacher. We went on, cautious of what we were doing it felt nice to know we could make mistakes and correct ourselves.

2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? The entire facilitation and planning session was carried out by us.

3.
What was the most useful activity that was conducted today?  Why? The visit to the old peoples’ home and the further contact with the parking boys on their site.

4.
What did you learn from today's sessions?  Please describe. Our teacher went through with us in step by step, on how to pack our equipment bag and get ready for the next day filming.  It is interesting how teaching and directing never seem to end on this trip.

5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice.

It was quite refreshing to feel a little sense of freedom to get involved with the team without looking over our shoulders to seek for assurance.

6.
Comments on logistics - food, lodging, and other physical arrangements. We have moved to the hotel the teacher likes, and it was quite hectic getting us there.  At the hotel, a mix-up with my keys and Christina almost upset what came through as a long day that ended in the most personal abuse and attack I have had to bear during this trip.  I keep saying to myself that "nothing will affect this work," at least from my end.  I shall stomach all the personal inconveniences.  It is a pity a student has to go through this much, just for knowledge.

Monday/Tuesday

First day with the boys

We repeated our visit on Monday to the solidarity boys, with each of us working in groups, singing and generally observing.  One of the important things that happened at their base was our initiation into their mode of greeting.  They showed us the process of touching first with fist, them to the chest and then to the head.  This was interpreted for us, as we meet, let’s be friendly in our hearts first and our heads can rule later.  I wonder what the boys themselves think.

During our post-visit meeting, the team agreed that from what the boys are saying, it will be best to come around very early in the morning before they disperse to their various locations for the day.

On Tuesday, we arrived early and started with songs. We formed a circle, and each of us in turn had to mime an action for others to decipher.  It was fun.  By the time we started the filming and the various activities, the kids, as well as the grown-ups, were all “charged” and willing to cooperate with us.  We started with their daily routine, got them in groups around a big paper to indicate their daily activities what they did, when, and where, and each of them then took turns to present what they did in groups.

Later we asked them to share with us three good things and three bad things they do not like using the drawings they made.  They told us how they came to solidarity base, their family background, education and problems they face living like this.  One tiny boy even volunteered that they sometimes snatch ladies hand-bags, but the older boys quickly stopped him from further disclosures.   They were eager to tell us about the substance in the bottles, which all except a few carried. The glue, as they called it, is bought from the open market and it makes them feel cool (high).

One day ended with translations and transcribing back at the hotel.  

First show-back of rushes
In keeping to our promise to let them see everything as we shoot, we arranged with a local video shop to allow us the use of his facilities (for a fee) to show the boys what we have been doing.  The room was tiny and dark, but the boys felt very at home in the place. They informed us that the owner of the place was one of the few persons that allowed them into his premises without hassle.

While the tape was running, it was possible to observe that each of them were in search of segments where they appeared. The effect was magic, and they said that much after the tapes ended.  We asked what they felt. The response was the same: happy, delighted, and appreciative.  Just toward the end, as the team was getting ready to go, one of the older boys raised the issue of "support."  He complained bitterly that we had cheated him by not including him on our feeding plans, the food we gave or did not give now became a central issue; if we do not settle, they will withdraw their cooperation.  Once again, Caro had to step in to calm frayed nerves and explain the oversight.  Matter resolved but it now became the bargaining chip.

This show-back has at least separated us from the group that recorded their drama and never showed them.  We went further to promise them copies of whatever we record.  One of the boys said, "We are packing boys and we do bad things, you have taken our video so that others can see us and help us.  Yet another said, "I'm complaining because I have not benefited from this project".  "You are taking our videos because we are poor.  I thank you for the way you took the video. I hope you can teach us more things so we can know" when asked if what we have done is a good or bad way.  One boy says, "True it is not a bad way but how come we have drawn and written our daily activities and what we have told you is our secret, and you reject us.  You have given money to the tea man and we have not got it."  

Jan. 28 (visit and show/back)

We went back to the old people's home early in the morning as agreed the previous day to join in their early morning chores.  We wanted to experience their daily routine.  Unfortunately a serious mis-understanding and/or misrepresentation had occurred between the home when we left them and when they met with members of their board of trustees.  They were under strict instructions not to entertain any questions from us.  So we left and had to make alternative arrangements to occupy the morning.

One plan was to go on a transect walk, in preparation for the Magengo group mapping by the team, the other was to visit a few elderly persons in their home.

Meantime, the arrangements for the show-back to the parents of the packing boys was in progress.  Caro had gone around to invite/remind the parents of the show-back at 2 p.m.  As soon as we were set, only two women were in attendance. One of the teachers at St. John’s School wanted to join, but we had to explain to him why we would appreciate that only the parents of the boys were present as we promised them.  He was surprised and annoyed, but let the event to on.  All we were trying to ensure was that nothing upsets the cordial relationship and trust we were building with the boys.  As a team, we were in agreement that the wishes of the boys must be respected.

January 30

Two things happened on Friday: The group mapping and video presentation.

We went back to Magengo to wrap up our activities there and start the team's mapping of Magengo as a whole. We had almost completed the presentation when we were asked to leave the pumwami social centre where we had adopted as our unofficial meeting point.  The map did show the various places and people we worked with, and also showed some important landmarks we did not visit.  The general atmosphere was relaxed and was almost turned into an entertainment for the team.  The street boys were the butt of jokes, their base was to be represented with a drawing of garbage.  There was also a debate whether to include the maternity hospital since it’s only important to women.  Also the representation of houses in Magengo made Caro defensive. She felt the group was not being fair by representing the houses in the area as scattered and unplanned.  She said what may appear chaotic is in fact planned and has a certain order only appreciated by those who have lived long enough in the place.

Later in the afternoon, we went to the solidarity base to present them with tapes we recorded of their activities and the edited version that looked at their problems from their perspective.  We had included a presentation by Kennedy, one of the boys, as a sort of introduction to the tape.  He said, “We are boys of solidarity and we have many problems.” They were also given the balls bought by Sussie as a gift to them.

We then asked them what they intend to do with the tape. Kennedy seemed to be playing the role Captain played when we first met them.  He said they have agreed to show the tape to the local chief and ask him for permission to start an income-generating activity on the land they presently illegally occupy.  Collectively, they expressed their fears at meeting the chief on his own turf and requested the 

team's assistance.  We promised them nothing but thought providing them with the equipment to show the tape will not be difficult.  Their parents after the show-back had also expressed their intention to have the team show the tape to the whole community.  By this community showing, they felt the problem of the children sniffing glue would have been made that of the community and not theirs alone.  Furthermore, they would be delighted if more persons could join in the fight against those who sell the glue.

Finally the boys asked if we could still be in touch with them and if they will ever know of what has become of the recordings we were taken to be shown to the "whites." As a team and most especially for the protection of Caro's credibility, we agreed to take a serious look at their request and get back to them.  In the interim, we promised that the copy of tape to be shown to the "whites" will be sent to them sometime in April.

Daily Training Programme Evaluation Form

Date:    Sunday, Feb. 1
1. What were the major activities that you were involved in today?

  Please list what you can remember best. We started the day editing the market activities.  We later left for Eastleigh to visit Young Women Somalis who are employed by Kenyans to work beauty parlours.   

2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? The editing and visit were collective activities.  However the recording of a demonstration tape was carried out by the partners.

3.
What was the most useful activity that was conducted today? Both editing and visit.

4.
What did you learn from today's sessions?  Please describe. A great deal about the life of a Refugee.

5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice. Our partner started a recording of a demonstration tape to remind them of how to set up the equipment and solve problems that may arise. 

6.
Comments on logistics - food, lodging, other physical arrangements. We took a look at the support system for our work in Eastleigh, a meeting place, places for show-back and where to have lunch.  Transportation seems not to be a problem.

Daily Training Programme Evaluation Form

Date:    Monday, Feb. 2
1. What were the major activities that you were involved in today? 

 Please list what you can remember best. We were up as early as 6 a.m. to keep a 7 a.m. appointment at Eastleigh where the Somalis live and work.  We were lucky when our partners turned up at 8 a.m.  

2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? We did a recording of mapping by the young ladies at the Saloon.

3.
What was the most useful activity that was conducted today?  Why?

The mapping by the ladies.

4.
What did you learn from today's sessions?  Please describe. Nothing much because the two Somalis in the team do not seem to understand the process of facilitation and translation.

5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice. Most of the prior arrangements did not seem to work well. 

6.
Comments on logistics - food, lodging, other physical arrangements.

We, Christie and I, were able to make it to Eastleigh for 7 a.m., but the elderly women with whom we had appointments did not cooperate with us after all.
Tuesday , Feb. 3
We had to change our plans since the elderly Somali's women would not co-operate.  We visited Toyi Open Air marked in Kibera.  At Kibera we encountered another problem, this time someone in the market wanted us to explain how we thought the people we were filming would derive any benefit from our activity.

During the introduction, our main contact at the market Ezekiel Rama, a team member, had introduced us people sent from Oxfam to record what they felt about their present situation and how they think they could improve on it.  He said the team is made up of Kenyans and a Somali from different slum areas and includes two students studying in U.K.  This introduction of course generated a lively discourse. The listeners wanted to know how they will benefit since we were students who most probably have come to observe and learn from then.  They wanted us to explain how our activity will solve their present material poverty.  According to the most vocal male spokesman, the people are already aware of their problems and know what to do in resolving the problems what they do not have, he said, is the means to solve it.  They need assistance in form of capital not ideas!

He introduced himself as a retired manager of a big company that folded up and since faced with redundancy has tried to "come down to their level" by engaging them in discussions  on how to make the market better.  He expressed a concern we were not unaware of, he said we may portray the people and their struggle for survival in a negative light like some "white" film crew had done to Massais in Mombassa.

We took turns to explain the difference between what we were trying to do and what he just deserved.  We were not only interested in taking images we were interested in the people themselves and hope that they can choose their own story or what they want to focus on, the choice of what to do with the recording is theirs.  We recognise the fact that Oxfam has given us the opportunity to create a forum whereby people can exchange ideas, talk about own problems or successes and decide what to do with it.  We are in no way like journalists or trying to do what they do.

The big lesson this has taught us is that some of our team members are unconvinced about how the community stands to benefit, in the short term, from this project.  they notion that the tapes been produced is for Oxfam Assembly, answering Oxfam's questions (as Sussie had referred to them) and not the people's own questions stands in the way of what the true position is.  In addition, the project seems to be raising expectations that it is possible to obtain assistance from international donor agencies.

It is interesting that three weeks into a four-week project, our team is still confused as to the real truth!

Daily Training Programme Evaluation Form

Date:    Tuesday, Feb. 3
1. What were the major activities that you were involved in today? 

 Please list what you can remember best. Visit to Ezekiel 's stall at Kibera.
2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators? The facilitation of the Somali ladies was carried out entirely by the Somali-speaking participants. Tom did most of the recording, while Caro recorded the sound.
3.
What was the most useful activity that was conducted today?  Why? The discussion with Zahra, the facilitator of today's activity.  She told us during the translation and review of the day's work that she was only carrying out instructions because she did not want to make mistakes.

4.
What did you learn from today's sessions?  Please describe.

The extent our partners are in tune with the concept of what we are doing.

5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice.

6. Comments on logistics - food, lodging, other physical arrangements.

The administrative chore of finding out about the team's allowances is becoming a drag.  The full picture of what is happening or why it is so is unclear to us.  One thing coming out is that morale is low.  We are picking up signals that Zahra is demanding for 40,000 shillings on behalf of the women that worked with us.  

Daily Training Programme Evaluation Form

Date: Feb. 4 

1. What were the major activities that you were involved in today? 

 Please list what you can remember best. Translation continued and editing of the Somali refugees tape, in readiness for the show/back on Thursday.

2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators?

3.
What was the most useful activity that was conducted today?  Why?

4.
What did you learn from today's sessions?  Please describe.

5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice.

6.
Comments on logistics - food, lodging, and other physical arrangements.

Today has been the most frustrating experience since our arrival.  It was extremely difficult getting across to the only Somali speaker. Every correction is taken as criticism.  But thank God it ended five hours of editing 7 minutes!
Thursday, Feb. 5, 1998
We had a heart-to-heart talk on our perception of participatory video as a means of finding out what communities think about themselves and their situation.  We visited Korogosho, the slum area where Tom and Immaculate live. We recorded the who-back process to the Somali ladies.  The atmosphere was so electrifying and emotional.  Some of the ladies broke down in tears after listening to their own story.  They told us it was like seeing one’s image in a mirror and not liking what is seen.  They all have one traumatic story or the other to tell.

The discussions we had on various issues was most useful.  It revealed to us the deep doubts about the sincerity of this method.  Most team members still think the project is about collecting information for Oxfam and a research by two university students.
At the evaluation later, we discussed the usefulness of the edited versions at show-back sessions.  It was agreed that the rushes should be the only tape(s) shown before discussions and that the edited version should be screened only when the participants have voiced the target audience they will want the tape shown to.  One of the reasons adduced for this position is that some portions not deemed important to a summary or structured version care usually left out making individuals who do not see themselves during the playback feel left out.  Also such persons feel dejected and may not be encouraged to fully participate in the group discussion that may follow.  Also the edited version has a potential of leaving people who are not articulate and it favours the "brightest and the able."
It appears we are now getting to a critical phase in our interaction, our team members are looking beyond the brief stay of Christina and myself and are asking how the idea can be sustained.
Saturday, Feb. 7, and Sunday, Feb. 8, 1998
Nothing seems to work out here in Korogocho. Most of our visits have not paid off.  Immaculate took us to some single-parent income-generating group, and we spoke to them explaining our mission.  We were told to come back today to meet.  The meeting lasted like forever, Christina was allowed to sit with other women and I had to stay outside - while outside I took notes in my writing pad.

There are inherent limitations of language as a vehicle for understanding the real intent and meaning of any person or people. The dictum “actions speak louder than words” make more sense to me now.  Is what we say what we mean all the time? Language conveys some measure of meaning, and the rest of communication is through other means like signs, gestures, body language and even silence.  The challenge of communication is to get beyond the mere sounds emanating from the speaker into the deeper constructs of thought.

Are there modes or means that can help individuals come up with the buried feelings or ideas that language cannot convey?  In reconstructing a past, what factors determine what is included and what is left out?  How can the missing gap be filled?  How is the final story constructed, considering the effect the audience, means of telling and context of telling all have on the outcome?

In a joint review session, we review our activities against the backdrop of how to help the marginalized voice their opinion on matters that affect them.  How can we combine words, codes and symbols to give us the kind of response we look forward? 

Sunday, Feb. 8
The day's activities started around 2 p.m. with more translation of the Somali tapes. Then, around 6:50 p.m., the remaining members of the team started arriving for our last week's planning and evaluation. After the review of the project and our style of encouraging people present their thoughts, we observed certain flaws and decided to try out an exercise which we thought may help us probe deeper.

Each partner was asked to put together objects which they think may give others a clue about what they have in mind.  One member put together a comb, a hard hairbrush and a pair of scissors as his own encoded message.  The group later tried to decode his symbols by guessing what the things he put together may represent.  This game led us into a discussion about alternative sources of income by skilled and unskilled persons. What benefits do vocations have in communities? Are workers, farmers, laborers not just pursuing their own self-interests, or can there be any community benefit in what self-employed persons do or do not do? We were all so amazed at how much the game generated.

We explained to ourselves why the project is different from what a conventional film crew does on location.  We examined again the potential of this method in working in a community where people hardly have the opportunity of voicing their opinions.

Monday's plan:
The group decided on alternative techniques to use in Korogocho. They will ask the artists to:

1. Pick any thing important to them

2. Ask why it is important

3. How is it important to the community and how is your work/vocation of use/benefit to the community.

4. Instead of a River of Life, ask them to draw a tree of life (seed, branches, plant).

5. What makes you happy? Play the buying game with imaginary money.

If there is time, the group will do skills mapping activity or an income/expenditure tree.

Daily Training Programme Evaluation Form
Date:    Monday, Feb. 9
1.
What were the major activities that you were involved in today?  Please list what you can remember best. We set out to Korogocho to link up with others, however as soon as Caro, Ezekiel, Tom and Immaculate arrived, we asked them to decide who will like to play what role.  We were told they would handle that when they got to their location.

2.
What proportion of today's activities do you think you directed as participants and what proportion was controlled by the facilitators?

3.
What was the most useful activity that was conducted today?  Why? Later in the day we set to review the tape but ended up setting bottled up misconceptions especially the role of Oxfam in this project.  They wanted clarification on why we called the questions asked, the  Oxfam questions.

4.
What did you learn from today's sessions?  Please describe.

How to make use of various techniques to resolve differences at meetings.

5.
What is your analysis of the training programme?

(Excellent

(Good

(Not very useful

Give your reasons for your choice.

6. Comments on logistics - food, lodging, other physical arrangements.

Tuesday, Feb. 10
While the team members were away working with the Batik boys, a phone call came from Oxfam office asking if we could bring tapes to show at the opening ceremony of their new office, later in the evening.

The review of the video materials the team members brought back was more issue-oriented. Unlike the materials we bring back, the Batik boys were not asking for assistance. They were concerned with issues of their society, like land grabbing, political representation, security and education. As it turned out, three of the boys in Korogocho were once street boys. They tell the team their history and how they were assisted by the team of get off the streets.

Like the team told us later, getting the Batik boys to cooperate with them was not easy, they had to pledge that the recording will not be used for commercial purposes.  They made the team to sign and include the bold "disclaimer" in the footage.  However, the edited version of their production was to be shown on the very day of our departure. As far as our Tteam members were concerned, our absence made a big difference. They did not have to explain our presence and convince any body why the project was being done.

To help our team recollect how to put together the equipment when Christina and I left, we suggested that they record a tape demonstration putting the equipment together. It would be a sort of self-made training manual in video. The recording was started, but unfortunately could not be completed because we got involved with other tasks.

Feb. 10-14
The last three days: To make up for what the team thought was a shortcoming of the Somali refuge tapes, a group of men whom we had indicated to meet at their places of work got invited to the Hotel by Zahra.  What resulted was like a studio recording of a group of men in tie and jacket contributing to a discourse on how to help refugee.  Much as we tried to make Zahra see reason, it was difficult.  So we readapted the exercise into an exchange of ideas forum. Two of the Somalis work(ed) in conventional media and public relations.  We asked them what they felt seeing themselves on screen when we showed back the footage. They used words like happy, my image----, presented our thoughts, gave us an opportunity, it allowed us express ourselves.  We then asked them if it was possible to give other Somalis, who through no fault of their own are never given the opportunity to express their pain or happiness, this opportunity. The exchange that followed led us into discussion about the question of ownership of images, how and what thoughts people may want to express, and how video could help.  Then the third participant who spoke a little English said he has come to contribute to this program without a thought of payment.  He then wanted to know who will benefit and what will they benefit. Thus started an informal training program with the assistance of our eam.

Feb. 11

The three participants agreed to continue with hands-on practicals the next day. Zahra, Tom and Ezekiel were to show these new participants how to operate the camera.  We discussed various uses of video for events, documentaries, participatory video, and we discussed the different stages of participatory video.  We agreed that the first stage involved planning, listening, observing, recording with, (not for), showing back, reflecting with the people, and deciding with them. The next stage is representation, when they take action about what they have resolved to do. We agreed that our choice of method is more of a process.  Members of the initial team were so happy they could try out what they have learned over the four weeks.  There are issues that must be considered:  the expectations of the people, question of who are and who they are, who benefits, how to approach the people, how to make such that the project reflects fairness, and whether it is just and true.

Finally, Lawrence submitted a long list of questions they wanted us to address before we left for the United Kingdom:

1. What is PLA?
2. What is the concept and principles that govern PLA?
3. What are the steps?
4. What is the PLA process?
5. PLA Rationale - reasons behind, why PLA?
6. Who is a PLA(ist)?
7. What are the Basic qualities of a PLA(ist)?
We used the events of past week to illustrate what we think participatory learning and action is.
Friday, Feb. 13: This was our last day in Nairobi and it was spent at the Oxfam Office presenting a comprehensive report of our 40 days of work. The team took turns explaining what we did in the field and some of the recommendations that resulted. It was here that I made my famous speech, "We have come to the end of our journey, only to realize it is a beginning of another."
Saturday, Feb. 14:  We depart with tapes, charts and a good feeling that one of the objectives of the project/research has been achieved. "It is the trainer's key to making the main workshop relevant and to leaving behind a core team of national trainers who can replicate the process on their own at a future date."  This is our hope, or dream - the pulse that will make our hearts joy-filled.

Back to base: As soon as I returned, I did a series of reports, which established my fears, hopes and anticipation for the project.  I got a few responses that sort of help link our effort to the larger pool of activities going on in various communities.  Meanwhile we started editing and reconstructing the story we brought back from Nairobi. We came back with four different stories made entirely in collaboration with our partners. We had endless moments of discussing, arguing what to include and what to leave out, and we showed the edited tapes to our participants at the community level.  The street children and their parents were presented with copies of the edited versions and the rushes.  We sent copies to the market people through Caro, the Somali women received a copy through Zahra, and we want to believe that the Batik boys also got a copy from the team we left behind. We also left behind the equipment and VHS copies of everything we recorded. 
Revelation

Reflection on the Participatory Use of Video Project

In the beginning, we went through six weeks of vigorous study and lectures on various subjects relating to communication, media and cultural studies and tools for working in the field.

This led to about four weeks of project one with refugees and finally out in the field in collaboration with Oxfam.  Theory, we are told, informs practice and reflection.  Practice brings about a deepening of knowledge.  "Ethnographic filmmakers are perhaps little different to tourists. They both 'take' images for those at 'home'.  However, where tourists look 'at' photographs, anthropologists supposedly look 'into' cultures through photography.  The former is for nostalgia's sake; the latter allegedly for knowledge." (Kenyan Tomaseli, Appropriating images.  The Semiotics of Visual Representation, page 2) It is pertinent to contextualise our practice and extend the distinction made between a tourist and an anthropologist by distancing this practice from both.  The purpose of filming in this project was not solely to take "home" not just for the sake of knowledge. It was our hope that our participants will in the process of production create their own knowledge and take with them images, text experience and learning to whichever space they choose.

In a way, "though the original field notes derive from the shared experience" of our team and participants at the local communities, this “writing up” cannot be said to be continuous of that experience.

Our field experience with our team cannot be said to be "training visual illiterates to study verbal illiterates" like Sol Worth would suggest.  Our work with the team was a real partnership. Though we had technical expertise, they, in turn, knew the world with which we sought to interact. They spoke the language of the community, they knew the roads, they understood the history and above all, these individuals are all politically conscious of their role in the society.  They believe and accept that change could come if a people get on to the streets to demonstrate and demand for change.  This of course is symptomatic of a society that excludes the voices of the majority in its mainstream media.  Our team saw participatory video as a potential tool that can give opportunities to "those living under inhuman conditions" to share their experiences.  They thought the tapes could be used for advocacy, for community organizing, for raising awareness, and for popular education.  They gave their time, they shared their lives, and they voiced the fears, but as we parted we took with us their plans hoping to alley their fears.  Between us, and beyond us lay a complex web of relationships that determined the past, shaped the present and on which hangs the future.  All we could do?

In brief we presented our slice of activity to Oxfam as:

a) The process - our relationship with Oxfam Nairobi. What we did (train, record, show-back), who we met, and who we missed.

b) The "product" outcome. More than 23 hours of footage, four edited stories, and secondary materials.
c) The proposal.  Follow-up by Team in Nairobi (training), follow-up of activities for street boys and parents, and equipment.
d) Questions the field work imposed on us. Where do we do from here?
Lessons: A poster in a restaurants reads; "The great thing in this world is not so much where we are but in what direction we are going." The direction was to hand over the stick to our team and to the collaborating agency.  In turn, we were handed over a stick, and we returned to our stations as changed 

individuals. What remains to be done is to also see how the learning process can be extended to the collaborating agencies.

There is no doubt that some form of learning has taken place all around, with our team, the boys of solidarity, the Batik boys, the elderly women at Gikomba market, and the Somali women, who had an opportunity to see and listen to their own story and the feeling that something can happen to change their course of life. 

So how does this project or parts of it fit into the larger development picture?  If by development we mean "the capacity to make and implement decisions," then from the process and methodology one can say that the ongoing process fits the bill.  There are contradictions that must be noted, but the resolution of which is beyond this project. Whose agenda of development is this project and how may it be sustained in a way that "gains" and progress made will not become illusions?
Furthermore, the term “handing over the stick” brings the open the issue of power relations in a participatory video methodology.   In this case, it was evident that the transfer of knowledge was moderated by the partnership status of both the "trainers" and trainees, whose "openness to learning and a willingness to admit mistakes and to hand over control and authority [becomes] crucial." (Chambers 1995) The training component was a mixture of structural and unstructured learning that promoted the democratic problem solving power of learners.  Once the understood, they were able to take control, albeit with unsteady steps at first.

The Audience in London

A re-edited tape containing portions of the story of the Solidarity boys and that of boys from Korogosho (another slum area where work was carried out) was presented to the Oxfam Assembly. This final tape, with an English audio sub-title dubbed over Swahili, was put together using sophisticated editing facilities in Britain. The idea was to "assist" the delegates of the Oxfam Assembly to comprehend the video. The edited version, entitled "Listen for Real," was well received by the Assembly. What cannot be ascertained is if by the act of re-editing, and dubbing audio-sub titles, the Assembly learned anything about the difference in producing video materials with people and not about them. One has to wonder what would have been the reaction of the Oxfam Assembly to original tapes or even the roughly edited tapes that were brought back from Nairobi. The poverty of filmic technique may have further reinforced the material poverty on screen. The choice was between refining the tape to allow the substantive issues the boys were presenting take precedence and that of allowing the ideological statement of "crude" form of production stand along side the "crude" way of life. While the former option was chosen for good reasons, this choice also makes a statement about the entire project. 
Conclusion: 
From the elaborate briefs given by the Oxfam project coordinator in the United Kingdom and consequently by the country rep of Oxfam in Kenya, the main agenda was to use participatory video production as a means of socio-economic inquiry into what constitutes poverty in different cultural contexts.  The result was meant for a strategic review of Oxfam and at the same time be open to life-changing components of a non-extractive process.  Oxfam, we were told, is also interested in knowing what the people learn from their own self-representation. (See page 11 of diary).
There are various outcomes that have resulted from this project:
· Video footage that can serve as sources of primary data,
· Structured text-like narratives that graphically depict the immaterial and production conditions of the grassroots people, and finally,
· An ongoing empowering process of three men and three women, who have acquired skills that can be put to the service of their community.
We found out from the daily interaction and expectations that participatory use of video technique is not only about self-representation. It also helps community articulate their problems and common concerns.  The issue of street boys and how to rehabilitate them must be seen against the back drop of what has been tried by other organizations before this project. How all the stakeholders can be brought together to confront the roots not the symptoms remains a task that must not be forgotten. The subject aside, critiquing the techniques and the other methods becomes a necessity.  
The PLA techniques are meant to generate critical awareness among the poor about their own life situations. In the case-study above, it was also used to provide planning input for Oxfam, a foreign non-profit organization. So, there was a tension intrinsic in the very nature of the undertaking. How did Oxfam fair on these two dimensions?  

The praxis of true representation demands that the communities being "spoken on behalf of" or, whose "image of" is constructed, must not only be seen to be participating as subjects but must somehow take control of the process. They must be allowed to determine their boundaries of representation. But then, the project involved an alien visualization technique that had to be taught. At the very outset, the facilitator, a foreigner, had to set up, without collective consultation, a framework within which the much-sought critical self-awareness would be generated. Consider, for example, very simple issues such as the contents of the workshop or even the number of trainees. These decisions, by their very nature, had to be made a priori by the facilitator. The bottom line remains that in the early stages of the project the community groups were excluded. The facilitator did not insist on the trainees making decisions about what they would like to know, decisions on the content and context were made long before the trainees were selected. The choice and composition of the audience that are allowed to participate in the semi-public space created, becomes a factor that influences the nature of story constructed. It is one thing to voice ones opinion; it is another to have it heard within the local space in which it was created.

The presence of foreigners at the various locations contributed to the inability of the participants to see themselves as real partners in the process. In fact, at times, it seemed as if our presence at the various locations was distorting the response of the participants who saw us as "development officers," some as representatives of "money-bag" Oxfam. Furthermore, meaningful participation cannot be generated via a "fly-visit" intervention. A considerable length of time is needed to build confidence, skills and trust. As Pretty (1998) argues, true participatory projects are those that empower people by building skills, interests, and capacities that continue even after the project ends. To Oxfam’s credit, it did take some what of a long-term view.

After the Magengo fieldwork, the facilitator left the scene. The research assistants and the trainees carried out subsequent fieldwork at a Somali refugee camp and Korogosho slum. Furthermore, Oxfam left the video equipment purchased for the project at its Nairobi office, with the hope that the trainees would have easy access to the equipment whenever the need arose. The Nairobi office was also asked to undertake follow-up actions on issues that were identified in the course of the fieldwork. Quite clearly, the trainees had acquired basic video camera and teamwork skills and also the ability to construct video messages. It is only time which can tell whether the enthusiasm of the trainees aided by assistance from the Nairobi office would be sufficient to sustain PLA activities. It is quite likely that a more robust systemic support will be necessary. Only when PLA techniques cease to be a novelty and become commonplace in the local context, we will start seeing the results Paulo Freire envisioned. Freire's approach lays a lot of responsibility on the learners themselves. The role of the facilitator is to assist the group develop critical insights into their situation. Even the issue of skill acquisition was meant to be a means to an end, but in the case of the Nairobi project it became the dominant issue. 
The other dilemma of PLA technique is that once the video-message leaves the context within which it was constructed it tends to take on new meanings when viewed by audiences far removed. That notwithstanding, one major site for the struggle for poverty alleviation is the international forum, where resources can be raised. The tape of the "parking boys" was a useful vehicle for this purpose; it stirred the consciences of those who saw poverty expressed in its total nakedness. Their cry for help went beyond their immediate environment to a gathering of more than 300 people who could write checks and also plan coordinated advocacy campaigns to influence institutions and public opinion. However, as Craig Ash, head of Oxfam Campaigns has said:

Campaigning can be a slow business. Poverty isn't going away overnight, and usually the things that must change to bring about improved lives for poor people are the policies and practices of governments and corporations. And we know how resistant to change they can be (personal communication, 1998)

This statement introduces other dimensions to this project and relocates the real site of change to governments and corporations. The more fundamental structural problems cannot be addressed by PLA interventions and required a determined effort on the part of the international community.

Production Work Sheet
March 20
Title  
Global Voices
Text
This tape is the result of a participatory....

Title card: 
Listening For Real

VIDEO
AUDIO

Introduction to team and process
Tape 15 (070122)

MS of group mapping
We assume we are here...

Tape 15 (045406)

MS Caro tilt down to Solidarity map
This is where the church is....Solidarity

T15 (124903) Close-ups of team 

Nairobi titles tape

Location I
Text
People most affected by problems need to be heard.


We’re from different villages and organizations,


trying to make video messages with people ...


...that describe their lives and problems and how they might change, so that other people can understand.

T 15  (305411, 310221)

T16 (0623)

Boys making title: SOLIDARITY BOYS

Tape 5 Kennedy on cam
(171514) We are members of Solidarity and we stay here. We are homeless, and we’ve got many problems. (172309)

Panning shot of Solidarity
Note: Caro’s voice from next tape starts from heap

Tape 5 (273604)

T 2  MS mapping Caro with boys
(082414-083117) Motemi Can you draw where Mutemi’s kiosk is?

T2 CS map (video insert only)
(094601) So li ni hapa

T 2 Mapping with Zahra and Lucas 
(255724) 


A: After playing football, I come and buy this glue.


Q: Where do you buy the glue?


A: From Lucas  (260808)

History
Tape 6 Boy with flowery cap
(082112)


Q: Tell me about your life.


A: My life? I survive on my own. I am like this because my father died a long time ago, so I ran away from home. I came here to stay with my friends. This is the way we live. (091100)

Tape 6 (052020) cutaway 1
Note: Cue out inserts at 0840

Tape 6 (142210) cutaway 2

Tape 2 
(150313) I ran away from home because I could not do the farm work for my mother. I decided to come to Nairobi where life seemed better than upcountry. Here I can have fun and I can pick metal scraps and charcoal.  (152000) maka
Tape  6 Mutuku
(172700) When I came here I joined Muthurwa primary school and I studied up to standard 6. Then I dropped on my own because other children were calling me names, like Mutula, meaning backward rural boy. I used to beat them in front of the teacher. I did not fear the teacher.  (180617)

Transect
Tape 3 Gitare 
(062001) We start from the base and we go around looking for firewood  and then we come here and sell the firewood at Gikomba. (063714) kose

N.B. At 62411. Cut to video of 

Tape 4, Jo and Gitare walking
(245610)

Tape 4, Jo and Gitare picking firewood
(234112-234603) 

Cut back to Gitare 
Nakuja nakuja...kose

T4 (2613) At the sari sari store
(261220) We carry ice for him. We come here in the evening and he gives us bread. We go to the kiosk and eat while sitting there or we stay here. We always end up at the base. (263720) 

T5 Sacks
(274005) This is where we come to sell sacks to this man. We sell one sack for two shillings. We go to Gikomba to pick the sacks, and we come back and sell it here. After selling we go and eat. (275818)

Tape 4 Transect walk
(244611-245123)

Tape 5 Gitare at the kiosk
(031014) If we have money, we buy food here at this kiosk. We can stay here until midnight, if we like. Here, nobody chases you away. Even nobody beats you, unless you do something stupid. Even if you broke a glass, you are not beaten, you’re just asked to pay. (03411)

Tape 4 Jo and Gitare’s sleeping place
(143702-144417)

Tape 4  Gitare shows how he sleeps 
(172220) This is how we sleep. First we take away the plastic, then we take this other plastic, spread it down this way. Then we cover ourselves with this. And then we sleep.


In the morning when we wake up, we fold this and we just go out. (182218)

Things they like
Tape 3 Gitare presents his map  
(74805) Caro: What are the three things you like?


The three things I like? I’d like to go back to school. I’d like to go back to school so I can learn and be helped. My eyes hurt. (80615)

Tape 3  Tony presenting map
Namina (0905) I like sleeping at Ali’s house. But he chases me away unless I give him 5 shillings. He chases me away, and I want to sleep there because it is cold outside. He chases me away because I don’t have money. He’s always asking for money and sometimes I have none... (322) hukosa
Things they don’t like
Tape 3 Gitare 
(80700) What are the things you don’t like?


I don’t like glue. (81623)

Tape 2 Tony presenting map
Ela (3148) What I hate is being beaten by Masaais for no reason. What I also hate, is when I feel hungry and then I borrow food from my friends and they refuse. (katak) (320614)
T 3 Gitare 
(81729)


Q:  What are the places you would like to go but you are not allowed to go?


A:  I’d like to go home. Sometimes, I like going home, but they chase me away.


Q: Are you chased away by the parents?


A: Sometimes. (84001) Sangine

Voice over
The parents of some of the boys had an opportunity to also watch the Tapes and they expressed thier feelings.....
Parents show/back sequence
T12 (90200, 84517, 82512, 64217 split to voice of next shot 85217)

T 12 Lady in green
(092400) I have two boys there.


What are their names?


There is Kaujumbe, and there is Pupu. But in their life they don’t steal, I’ve not seen them stealing. But their weakness is glue. (95012)

Tape 12  Lady in green
Siwatoto (191300) These boys are not the kind you can just send to school so easily. It’s hard, let me tell you it’s hard. What should happen is that you lock them in a house like this, if they stay there in a year or two, they will be used to staying in the house. (194918)

Lady in red:
They can’t be locked if they have done nothing. It’s only if they’ve done something wrong. (195706)

Lady in green:
Not locked like that. They can play there. (oko)
TAPE 12 Lady in red
(214417) You know when he goes there you get worried. And you look for every way you can bring him back. But you are defeated. And it reaches a time that you can’t see each other anymore. You know the bad thing with them, if you follow them all the time they ran away and go to town, that’s why we say there is no need of following them here because they’ll just run away. But we have love for those children. Even if you see us sitting here don’t think parents have no love, parents have love for those children. (221317)

T13(8.28) old woman
NOTE:  insert cutaway at 22.10  before zoom in

T13 Old woman
 (090412) As I’ve said, the problem is when I look around it is as if I am alone. The parents are many, and I believe you asked them to come. But the problem cannot be solved by me or you. That’s why I am asking you to call them again. Don’t be tired let them come--50 or 60 of them. Then we can solve the problem together. (2212) watoto
FADE OUT, THEN FADE IN VOICE
Showback to the boys
Tape 8  (100710, 075009, 80013, 90003)

T8 
(260324) How do others see you?

T8 Cutaway


Outsiders misunderstand us, we who appeared in this video. They call us chokoras, but we are not bad.

Cutaway   T8 (17.18)
T8 (271718) What message can you give to the people who  want to listen? (272613)


T9 (03406) My message is that I would like to be helped, to be taken out from the cold, sleeping on the street. We would like to go to school. Those who do not know how to write would like to go to school and be taught many things. (065617)


T8 (2141)  Q: After seeing the video, how do you see yourself 10 years from now?

T8 Saidi
(22.07-23.25)


I will be a carwash boy. You see we have a leader here called waidaka. He has tried to talk to the Authorities about giving us space to start an income generating activity. With the money we’ll make, we can help our grandparents, by buying provisions like sugar. You see if a grandmother leaves you with her blessing, then you’ll have a good life.

T8 (240303) cutaway
(22’29’10) After 10 years I’ll be a carwash boy and I’ll start a business, not just car wash-I’ll open a kiosk and sell  doughnut and cigarettes and soda and  the business will continue. In the end, I’ll become rich, driving a Mercedes in my tie. People who see me will not believe I used to sniff glue when I’m seen in my tie and suit, helping others the way I’ve been helped.

Future
Tape 7 Julius
(040802)


Q:  In 10 years, how will your life be?


A: In 10 years, my life would be very bad.


Q: How bad?


A: I would still be beaten by a stick.  (042308)

Tape 6
(132812) My future is bleak if I remain a street boy. In 10 years, my life will be very bad if I continue living in the streets. Now if I go to school, my life will be good. I think those who go to school gets more chances and they can get married. (135916)

CUTAWAY AT 105103 TO 110904

Tape 5
(140907) In 10 years, I would like to be a doctor. If someone becomes sick—for example if this boy is sick, I’ll ask him to lie down and then give him an injection. In case he has a boil, I will squeeze the pus out, and then put a dressing. (143500)

Tape 5  Kennedy
Tungefana We can do work that would enable us to earn a good income. We can do work which can help us, instead of being idle and not having money to buy food, to buy clothes. We are in an awkward situation, there is no beginning, there is no end. (2153)

Inserts tape 4 
 tape 15 

Fade out to black


We went to compare the lives of these Batik makers in Korogocho with that of the Solidarity Boys in Magengo

Inserts T 25
73324, 253200, 271200, 255707, 274210

Tape 24 Ghetto youths working 
153509, 145414, 150114


Boy in green begins to draw

Tape 22 Mapping Korogocho shots
045916-51120 (voice split at 050500)

Tape 22 (1805-1845)
Many of us were born here. If you ask our mother where else can you go, she tells you she does not know. “I met your father here and started living here, there is nothing else.”


So you find that with land grabbing, you suffer a lot because many people or families will not have shelter. If  my parents have five children, and I have a wife and five children too, it means we are establishing a big family. akuna maka
Tape 26 (150, 135, 318, 519) cutaways

Tape 20 
(142908) These roots represent the kind of upbringing I got from my mother. Without her, I don’t know how I could have been. She struggled very hard to see to it that I got proper growth. I went to nursery, and I reached Standard 1. I then I went on until I reached standard 5. But then I started drinking and missing school. I wanted to leave school and that is why this branch is going downwards. I started having problems with education. (151804) kawakadashida
T20
(13’29’07)) 


Q: Why did you choose this subject for your batik? (batik of a boy sniffing glue)

                                                      
Boy: This one? Because I had the life of a street boy in those days.

T 20 (900, 430) cutaways
Caro: What made you change?


Boy: It is this job of ours. Because we’re always busy. And one day the priest told us we should start reading the Bible and he was helped us reflect. I saw that being involved in drugs would not help me in my life.  (110720) 

Tape 20  (boy with red cap)
(031305) This brush is important to me. Without the brush, I can’t do this job. It gives me my daily bread.  This brush has replaced the bad things that we did to get our daily bread. Before I was using a  knife to get my daily bread. This brush is like my digging tool, and these dyes, I use them to get production which helps me earn my living. (40011) jakulajuku
Tape 20  screen
(015913) This screen helps me and others because what I get I must give a share to others .We take a percentage of the profit and other parts are given to the community and  a portion for materials. (022808)

Tape 22 
(121408) The way it is in Kenya, rich people with potbellies continue to be very rich and people like us in Korogocho continue to be oppressed. It affects our chances to get better jobs. In our jobs.  (130113)


And we are told that we are squatters, a person who is squatting is neither sitting nor standing. So you are not comfortable. You can either sit down, stand up or leave. As squatters, we can’t live in peace.

T  22 
(230622) We must find someone to represent us from here.  The rich get rich by exploiting us, so they can’t represent us. It is important that we unite in supporting our own, someone who has suffered like we have, to face the government. It would be an easy way to deal with landgrabbing and to support our rights the way they should be supported. 240012

Tape 22 
(142218) ...truly, any citizen who has permission to live in Kenya has a right to live where he wants. And that is something granted by the constitution. But this constitution is not followed. What allows rich people to continue to have big stomachs and to oppress people, is because majority don’t know their rights. You find that they are ignorant about their rights. If people can be taught for example, civic education, and they informed about their rights, they will know they have the same rights as the president. (150024)

Location II
“WE WANT A FUTURE”

SOMALIAN REFUGEES IN NAIROBI
Camp situation
T16 (505/ 1825-1840)
I came here by boat and we spent seven nights on the sea. I did not get any rest all that time, and I was very tired.  I spent the first three days in the camp, just resting.

T 16 (744-812 
The camp was far from Mombassa. This road is the one that leads to the camp. You ride a bus from Mombasa to Mochoni village. At the last stop, you get off the bus, and carry all your heavy baggage for half a kilometer to the camp.

T 16 (1201)
This is Section A. The houses were built with bamboo leaves and sheets. They can catch fire quite easily, and fire can spread quickly from one house to another.

Camp situation:
T 16 (1850)
The worst thing that happened to me in that camp was when my son died because of starvation.

T 16 (1442)
Hamdi: I got sick there. Also I was alone when I gave birth--my husband escaped from me....

T 16 (1726-1744)
Muabo: At 2 am a fire broke and caught us unawares. We escaped and left all our things behind.

What are the three bad things in the camp?
T 16 (1957-2038)
Zarah: One of the three bad things that happened there are: the camp got burned I lost all my money and clothes that I have been collecting for some time. We escaped barefoot. The second thing was the camp was dark and at night when you want to walk or go somewhere, there are holes where you can fall in. So I got hurt in my feet , and I still have that problem. We wasted our time in the camp because we didn’t study, we didn’t make money, and it was just staying there doing nothing.

T 16 (2122-2148)
Halima: One of the three bad things, I was alone. I had my own house made up of bamboo leaves. It was not safe because in the night, some young boys used to come and harass me.


Girl in red: All our things were burnt there.


Halima: We lost everything there.


Girl in red: We left everything and escaped barefoot.


Red & White: It would be better to change those houses to brick stones.


Amina: Better houses are needed.


Red & White: Bamboo leaves catch fire easily. It is very important to improve the houses. Second, it was so dark in the camp, there was no electricity. Old people and children can easily fall into holes. And because it’s in the outskirts of the city, there were snakes and wild animals like hyena.


Lady in red: Hyenas can eat you--easily! And lions!


Muhubo: We would like more health sectors in the camp. Diseases like gigale are widespread, and conditions, especially in the toilets are very unsanitary.


Red & white: The toilets were the worst.


Amina: We were getting scabies.


The food was a problem. We were not getting enough and the places where food was distributed was very small, the queues were long.


If you leave your food lying around, it is stolen. If you collect firewood and put it outside, you won’t find it again. There was no security.


Life in Nairobi
T 17 (19242007)
How did your life situation in the camp differ from the situation in Nairobi?


Hamdi: The life in camp and the life in Nairobi are very different. The refugee camp is for refugees. It rains, it’s cold, it’s dusty and it’s very hot when the sun rises.


The people we left behind; God knows their situation. But there is no life there. Sister, the life in Nairobi is a hundred percent better than the other one. They are not comparable.

T 17 (1819-1850)
But what are the things you don’t like in Nairobi?


Halima: Nobody is helping me here, and I am lonely.

T 17 (2334)
Khadija: We came to Nairobi and we didn’t know anyone. We didn’t know the rules of the city nor the language.  We were arrested for being illegal aliens and life was very hard in the prisons. After our release, we spent the night in a lodging house. We were very tired. That night a group of policemen came. There was no other man with us, there were only girls. They asked us to open the door but we refused. They broke in and violated us.

That 2520-2540
There was no way that we could tell anybody about it because we are here illegally in Kenya. We left our country because of the civil war, we had to escape.


We could not complain because we do not have legal documents.

T 17 (1912)
Zarah: What’s your hope for the next 10 years?


Ayan: I hope that my country will have peace. I hope to go back to my country.

T 18 (833-929)
Halima: There is no future for us, since we departed from our country. We have not done anything useful. We did not get education, housing, we have nothing, and it troubles us. We have no futures...


But we can change.  For example, we can solve our problems with the police if we can get legal documents. It is up to the government of Kenya or the UNHCR to give us a document that would allow us stay here in the country.


Loneliness is our second problem.  We can solve that if we get back to our families or if we can start a family of our own.


The last, is this lack of a future. We can overcome this by getting a job. We can improve our lives and with help from other people, like those from other countries, then perhaps we can solve our problems.


Their Song:


Wake up, Somalis, wake up


Depend on each other, help the weak ones


The reason I am crying, my tears are falling


We are not free, we are slaves.


Wake up, Somalis, wake up


Depend on each other, help the weak ones


The reason I am crying, my tears are falling


We are not free, we are slaves.

Location III
GIKOMBA MARKET

TAPE 4 (459)
At this place, you can see there are fruits being sold with the garbage standing next to it. Flies go from the garbage to the fruits. That’s a big problem for us.

TAPE 7 (2054)
We would like to get rid of the garbage because these bring flies and cholera. When customers come and they see the flies, they do not buy from you.

TAPE 10 (2620-2642)
Garbage is a big problem here. Sometimes we go to the City Council for help but we are asked to a little money on the side. And we just don’t have extra money for that.

TAPE 10 (1337)
Why is it that those who buy from supermarkets get for themselves a clean place, and ordinary people who buy from this market do not get a clean ground? It was good of you to show us the video. We have seen how the market is in the video. We would prefer to stay somewhere clean. If those government officials cannot give us a clean environment, why should they ask for our vote?

TAPE 7 (2659-2752)
The City Council does not collect the garbage. When it rains, the water carries the garbage and blocks the drainage. Then you get flooding. Especially with the cholera outbreak, this is very disturbing.


When it is very hot, it can be very difficult. Our produce, like spinach, cabbage gets spoilt. Even the shoes change color as well.


And we don’t have water. If you need water, you either go to the other side or go out of this market.

TAPE 7 (1759-1810)
Water, we don’t have--we have to go to this other side. Toilets we don’t have, we have to go to that side.

TAPE 4 (103-128)
Business here in Gikomba is neither extremely bad nor especially good, but it can be better. One way to improve the business is by fixing the roads. Some customers do not like walking on the mud and they do not reach that part of the market where we are.

TAPE 11 (2147-2211)
It would be good if the government can fix the road, because when there’s rain, the customers do not come. We lose our business.

TAPE 4 (342-352)
It is so muddy here as you can see. It is better if such heap is removed so we can get more customers. The mud is caused by the sewage water. If this mud or sewage problem is solved, we will get more customers.

TAPE 3 (2043-2155)
There’s a lot of business going on in those buildings. There are those who do knitting...others who are sewing jackets, different types of business that we cannot do here because we do not have amenities. Without electricity, we cannot use machines. We also need buildings  like those ones.

TAPE 11 (1850-1943)
If we can build sheds, we will have a better business. The rain damages our properties. We cannot get bigger stocks because when it rains, it sweeps away our products. 


We sell mineral stones to supplement our earnings. But getting more capital to expand the business is a problem. 

TAPE 10 (2903-3018)
What is important is that we get sheds first before looking into other problems. That will enable us to place our goods there. You won’t be worried even if you don’t have customers immediately, you’re sure it will be safe. We can form groups of 5 or 20 and get loans to improve our business if we can get help. As it is now, you will find people who owe his neighbour a box of tomatoes. Only after selling can we pay back the loans.

TAPE 7 (2249-2303)
We want to be free to do what we want here.  We want to be given a place where we can be free to build our sheds.

TAPE 10 (1843-1856)
In this market, we are strongly united. But the problem is when we go to the administration, they deny us a chance to construct sheds here. People who do construct sheds do it at their own risk.

TAPE 12 (430-442)
We can organise a fundraising.  Our problem is that we are not allowed to contruct sheds.

TAPE 11 (2845-2859)
We want to be given permission to build sheds. From there we can continue.

????TAPE 12 (014-031)
You see those permanent buildings, there was a time the people from there went to the City Council. They wanted to buy our market so they can build sheds and lease it to other people.

TAPE 11 (139-230)
We should have a free market where one is free to do his business. For example, I’ve got food I can eat, but I am chained, how can you eat that food? I will repeat what that man has said, if you ask me to take away the garbage from this market, where shall I take it? You know we don’t have any authority to take the garbage, it is the city council. We would like to have a market where we are free.


TAPE 4 (915-920)
We want the government to help us. Right now, we have nothing. We live no better than monkeys.

TAPE 10 (606-637)
We have been talking about different problems. We  need some assistance, because the city council has done nothing, the government is silent about it, even those whom we have elected have not helped us. Now we are stuck. Where can we get help? If we can get an NGO to help us, we can work together and find a solution to our problems.

Part Four (Section Two)

The social implications of the live broadcast of Spencer Van-Etten School Board meetings

Organizational context: The project included two separate communities: Spencer and Van-Etten. Economic similarities, more than any other factor, link these two communities. The New York State Department of Education joined the two communities for purely administrative reasons about 32 years earlier. The Spencer Van-Etten School District is part of a region known as the Appalachia in America. Tioga and Chemung counties, which make up the school district, are classified as an area of poverty, but of the sort seen in an industrialized country. The indices of poverty are not as explicit as can be found on the streets or homes in a developing nation. The children in the school district are not dressed in dirty torn clothes and the streets of the district are not untarred. Poverty presents in other ways.

The Board of Education representing these counties has seven elected members. In addition, there are district and school administrators who handle the day-to-day operations of the various schools within the district. The seven-member board is made up of two men (one of whom is the president) and five women. The school Board operates within the legal provision of the New York State Education Department. It is an autonomous entity responsible to its citizens and falling under the review of the state department. The activities of the school board are of public concern since it functions as a regulatory body for public institutions.

A live telecast of board proceedings was introduced as a way to communicate with the public and solve some internal problems. The telecast ran for more than two years without any evaluation. This explicit need for evaluation brought about this present study.

The need that precipitated the study: During a summer retreat, the board decided to evaluate the effectiveness of the television broadcast and also the quality of the interaction of board members. The board did not state how the task would be accomplished, nor who would complete it. But the board scheduled a completion date of Feb. 1, 2001, was set. Sometime in September 2000, the president of the board, who is an alumni of the Park School of Communications, presented the board’s intention to the seminar class, and I chose to take up the challenge.

 Objectives agreed to with the President of the School Board of Education:

(1) To evaluate the effectiveness of the live transmission of board meetings, which started two years earlier.

(2) To determine if the presence of the camera has any effect on the contribution board members make during meetings. 

The Summary of activities:  The initial task was to observe the board meetings and to evaluate the process of the telecast and design an approach to study its effect. During informal chats with some board members, I discovered that the telecast had gone through changes and phases represented more by what occurs during telecast than the nature of telecast. The hardware has changed very little since inception. There was a general feeling that the interest of the audience had gone from high to an all-time low. A convenient classification of the phases can be identified as follows:

The novelty phase

 During the initial period when the telecast started, some members of the public found the telecast an avenue to settle scores with members of the Board or the teaching staff. At this time, meeting attendance was appreciable. 

The fear of litigation phase: Somehow the situation got out of hand, and a teacher wanted to go to court to protect his reputation. Accusations had been leveled against him without the opportunity of a fair hearing. The situation was saved because of a legal clause, which states that individual board members could not be sued in their private capacities. This saved the board from what could have been an embarrassing and expensive lawsuit. The reality of the move to seek legal redress and the resulting acrimony, resulted in a division in the community. Attendance at meetings also dropped to an all-time low.

The present phase (calm but with little public participation)

Members of the community rarely attend the school board meetings any more. In addition, the quality of discussions by the Board appears to be affected. No one can tell for sure if the presence of the camera or the community apathy is affecting board members. However, a few members expressed their displeasure with the presence of the camera during informal sessions and the low viewership of the telecast in the community. The research question, therefore, was to find out if members of the community are watching the telecast and if the camera has any significant effect on members of the board.

Summary of project: The project was carried out in two phases. The first phase was to determine the internal communication process and the effect of technology on behaviour. The second phase was an audience perception survey that was meant to reveal the nature and number of viewers of the live telecast. Three distinct tasks evolved, and they dovetailed into each other. The tasks were:

· Observing the interactions of the board members and the structure of the meetings. 

· Designing a survey instrument.

· Selecting contact persons who lived in the area to assist in distributing and collecting the returned questionnaires. 

The use of the contact person compensated for my inability to move around the community. The limitation of sample size notwithstanding, the outcome of the study satisfied the expectation of the board members. Some of the recommendations contained in the final report have already been implemented. The local newspaper, Random Harvest, considered the outcome significant and included a summary of it in the Dec. 6, 2000, edition. There are already indications that further research will be commissioned in the future.

The intervention: The intervention was clear-cut and the mode for the two parts of the study was implicit right from the brief given by the contact person. On one hand, the study was to be a quantitative survey that could be determined by a systematic random sampling of the population. The other segment of the research required a mix of quantitative and qualitative survey backed by observations and collation of secondary data.

Deliverable: The final outcome is a 20-page report. It gives a summary of the quantitative survey, an analysis of the results, and a set of recommendations on how to improve the technical quality of the telecast. 

The survey results show that community members are aware of the telecast and that more than 75 percent of the respondents would like the transmission continued. Though only about 20 percent watch the telecast regularly, about 43 percent of those sampled find the information from the telecast useful. The implication of this is that while the community may not watch the program regularly, they will not want it stopped.

In addition, the survey showed that Random Harvest, a community newspaper of Spencer, Van-Etten and the surrounding areas, is one alternative and reliable source of information about what happens during Bboard meetings. Next to the printed matter, another source of information is word of mouth. The implication of this to a communication researcher is that a potential source of misinformation and distortion exists.

Apart from the quantitative results, a tentative diagnosis of the psychological discomfort was suggested. The diagnosis is an extrapolation from the study by Beatty, Dobos, Balfantz and Kuwabara (1991), which focused on the behavioral basis of communication avoidance and its relationship to reaction experienced during actual communication (p. 48). This is still speculative, and the report submitted to the board indicates that it should be treated as such until a more informed opinion is sought. However, it appears that the camera does inhibit communication in ways yet to be properly diagnosed.

Sally Marx, a local journalist, was given an advance copy of the data and asked to give a second opinion about the implication of the quantitative data. She pointed out that low or non-existent public attendance at meetings is not peculiar to the school board meetings alone. She cited other public forums around Spencer Van-Etten. Her views were also taken as part of the process of collective analysis. Her insight helped me to restructure the final report.  
Criteria for evaluation (process): The basic criteria for evaluating projects that incorporate statistics are; sample size, nature of survey instrument, process to administer the instrument, bias, and the extent to which the sample represents the population.

The study did not have a large sample size in relation to the population of the entire school district. There are about 1,789 households with cable connection. A representative sample would be about 10 percent of the total number of households. There were only 82 respondents for this study. On the basis of the small sample, the study was accepted as an exploratory survey with the potential to serve as a future reference for other surveys. An exploratory survey shows that the survey instrument has been tested and can be used over a larger population size. The issue of bias did not seem to arise in this case as the survey instruments were given to select but representative segments of the community.

Criteria for evaluation (product): The intention of the qualitative aspect was to “capture a holistic understanding of human behavior within a specific context or culture.” (Zell, 1997) The techniques used included participant observation, interviews, and survey research as a means to confirm and validate patterns of behavior. The evaluation of the outcome is dependent on how well these aspects were executed. How well could I understand the working of the board within the time frame? How freely would members share insights into the issues of concern? The nature of the organization did not allow for my active participation at either the meeting or the live telecast.

The final outcome is a comprehensive analysis of both quantitative and qualitative data collected from the survey instrument and from observation. The criteria here for a subjective perspective are brevity and internal logic. In addition, the client’s acceptability of the report will be a stronger basis for evaluation of the report.

Project Analysis

Strengths and limitations (personal, client, institutional): The strength of this project can be seen in the manner in which it was conducted. As an outsider to the culture being studied, the assumption was that I could objectively assess and judge the events. My naivete and ignorance of the cultural nuances in the community became both astrength and a limitation. I knew I could not be removed from what I had to study, so I chose to present myself as part of the study.

The research process was driven by client needs rather than research interest. At each stage of the process, I made the effort to contact all of the stakeholders to feel their pulse and to negotiate possible dimensions for the study. Luckily, I had the ears of the project initiator and one other member who had a personal interest in the study. I had no hidden agenda or a pre-conceived idea of the research question. There was transparency imposed by the dependence for transportation on the project initiator.  At first this was going to be a problem for me as I thought I felt obliged to tow his line. The contradiction was quickly resolved when I found out sources for reconfirming information I got from the project initiator. 

The client, the board as a collective, did not interfere with the process of the investigation and allowed me to observe meetings on and off camera. I had access to documents from the meeting like any member of the public.

Limitation: Logistics and the small sample size are the major limitations of this study. There were also people in the community that I would have liked to interview about their views on the telecast and the board meetings, but I was unable to do so. The technique of interviews as a means of social inquiry has its inherent limitations. As Zell (1999) observes “interviews are a powerful means to explore individuals’ views in great depth, but they cannot determine whether how people say they behave is really how they actually behave.” (p. 43)

Interaction with the board members could only happen during the times of the meetings. Even informal responses through email were not forthcoming. Only one member took active interest to discuss the context of what happened during the novelty phase. The inability to interact with the members sufficiently made the drawing of conclusions tentative.

Issues (causes, effects on decisions): During the course of this project, there was a need to obtain extensive background information to construct a reasonable personality profile of each board member. To prevent the exercise from being too intrusive and to encourage openness, I shared the information I received with the member concerned. For a while, this was well received and seen as a sign that I was learning fast and building confidence. As the information about each individual increased, I noticed a withdrawal and unwillingness to speak freely. Those who were once free with information soon started to restrain themselves. The issue now became one of openness against information control. The ethos of participatory research design, or that of ethnography, was threatened and the effect is obvious in the tentative nature of the recommendations as it relates to the effect of the camera on each member. As hard as I tried to disguise the identity of who said what, the members still felt it was not enough. The non-verbal clues in this group were great, and I could read how uncomfortable the members became when I chanced on their informal conversations. They did not like the idea of being studied and reported in written documents. Attempts were made to explain even casual comments that I thought were pointers to the study.

As a guide to the observations and interviews, I knew I had to justify my methods and the condition under which the interviews would take place for them to be authentic. I chose to meet with the board members shortly before the meeting started or shortly after. This did not work out in my favor. I later tried emails as personal reflections: that also did not work. This project had little room for me to share myself and come out as transparent as possible so that the board members as subjects would make room for my bias. They just had no time to listen. The ideal would have been to become friendly with the board members to an extent that I would be able to gain their confidence. This raises the question of how friendly a consultant can get without crossing the private/public boundaries. 

Alternative methods/probable results: An alternative mode for conducting the survey would have been the use of the telephone directory to select the research sample. A line is drawn, like a transect, on each page and all the names in the area are called to respond to prepared questions. In this way, the selection and sample will be totally randomized. The results might not have been different but it confers on the results a statistical validity.

 If time and facilities were not constraints, I would have introduced the camera as a part and symbol of this study. Since one aspect of the study was to determine if the camera has an effect on the construction of thought by the participants, I would have introduced it at a very early stage as a non-intrusive tool if its operations were demystified. The board members would have been asked to film themselves and watch instant playbacks for their assessment. This way each person in the group could have come to terms with the image projected on the screen. It would have removed the misconception of how they appear on the screen. The next stage would be how to use the camera as a means of tracking the thought process of participants and getting them used to the idea of having a camera as part of the thought-speech binary.

The results from these alternative methods might not have been significantly different, but it is hoped that they would affect the behavior of the participant in a fundamental way. The data generated from the survey would also have an acceptable validity. 

Consequences of this project-social, political economic and institutional: The clients determined the scope and content of this study. The board was interested in finding out if members of the community were watching the telecast or not. The outcome was to help them reach a decision based on evidence from the community. One of the recommendations I suggested has been adopted. I had suggested that the seating arrangement for the meeting did not allow for enough light for the camera. I based my suggestion on reviews of past tapes and observation at the meetings. My contact person informed me that the board decided to change the seating arrangement as a result of my observation. This is one immediate consequence of my report. In addition, members of the board think the focus of the study is allowing them to self-evaluate their interaction as a group.

Another consequence is the interest the survey is likely to generate in the community through the extensive coverage given to the outcome in the local newspaper. It also has given some form of rating to Random Harvest as one of the alternative sources of information.

Furthermore, the finding that word of mouth is taken seriously has made the board take a second look at the Key Communicators initiative. The board has agreed to invite the Key Communicators to a reception soon.

Ethical consideration and solutions: Feedback is a critical component to build confidence and at the same time it has a disruptive potential. When does one begin to invade the privacy of research subjects? I found this a dilemma that had to be resolved quickly. The problem that led to the reduction of viewership had to do with unfortunate incidents in the private life of one of the board members being brought into the open. To properly evaluate the present, it was necessary to understand the past. The more I sought to know, the more it appeared that someone else’s private space was being violated. The solution was to change the focus of that aspect of the research and to speak directly to the person concerned.

At one point I felt there was the need to interview, (without the board’s approval), the member of the public who gave the board so much trouble. I believed that to do a good job, I should seek out information in any way I thought would give me such information. I was struggling with the issue of ownership of the process. At this point, I thought the project was about uncovering facts and not socially constructing the facts. Just as a last check before I executed my decision, I informed one of the members about my intention. In a gentle way, I was directed to my initial contract of assisting the board to find answers to their research questions. I did not pursue the interview with the citizen. I realized that this study was not about what I wanted, but what the board wanted.

There is no doubt that the issue of ownership of this study caused a big tension. I felt the Board was not doing enough by way of interest only the initiator of the project and the other member who had a personal interest in the study showed any interest.  

Linkage to theory and philosophy

World view: The use of a survey instrument connotes an assumption that reality can be measured, predicted and controlled in an objective manner. According to Zell (1997), “survey research is useful for confirming and validating patterns of behavior.” (p. 43) One objective of this study was to evaluate the effectiveness of the live transmission of board meetings within the community. The board was interested in determining the number of people watching the telecast. Audience research presupposes that it is possible to know the kind of programs people in a community watch and why. The positivist perspective assumes that the researcher can detach him/herself from the subject of study. The design of a standard and uniform survey instrument signifies that the same treatment will elicit the same kind of information once the right kind of question is asked. This is the worldview that assumes cause-effect linearity. It is assumed that the watching of the live telecast can be isolated and studied independently from all the other events that happen in the daily lives of the people.

The survey instrument is now approved as an acceptable one that can deliver the kind of response over and over again with the same result obtained from the community. It assumes that the instrument can be used irrespective of the researcher. It has assumed a neutral dimension like any tool.

On the other hand, instruments could not determine the interaction with the Board. The success of the interaction is dependent on the researcher. As a subjective perspective, reality is seen from the point of view of the collective. Facts are not just measurable, independent data that can be generated from the experiment or observation. These are extensions within the community that are determined and constructed on the basis of the political, economic and epistemological belief system(s).

Subjective analysis is based on the construction of self in relation to the other. The model for research of this nature assumes that as the research progresses, meaning will be constructed and shared. In addition, depth is the goal and not just numbers that identify patterns. This methodology accepts the involvement of the researcher as a valid part of the research. It is both a strength and limitation. However, the researcher must state his/her socio-cultural bias that may distort or affect the outcome.

In effect, subjectivity assumes a measure of cooperation between the researcher and the clients, and it functions primarily on the principle of participation. The extent of participation is dependent on the background and attitude of all concerned with the study.

Specific Theories: The choice of a particular mode of technology seems to be at the root of the project at Spencer Van-Etten. The board did not really carry out an analysis to determine the effect of the introduction of live telecasts to the dynamics of their small group communication. Socio-technical systems theory gives guidelines and a basis for future projections. The socio-technical system approach allows for a change in focus from the task alone to all the other factors that the organization needs. Application of this theory during deliberations would have allowed the members of the board to discuss at length how the technology (camera) might affect them on the long run. However, the board simply approved a suggestion made by one of her members without considering the technical, psychological and social effects. 

The various households that make up the district and the Board seem to be linked by an observable communication process that is now mediated by technology. An objective of the study was to understand the nature of the internal communication process and its effectiveness in the community. There are systematically related sets of ideas that can be used to describe the internal communication process and the context of the communication. From these sets of ideas (theory) we can then predict the communication behavioral pattern of the board and the community. Members of the Board are also from the Spencer Van-Etten community, and by meeting together on a regular basis, they can be termed a small group. The small group can be framed within the systems viewpoint in a way that one part affects the other. According to Bormann (1990), “viewing groups as systems assumes that their communication is dynamic and inter-related and that the sum of the communication is somehow greater than any given comment.”(p. 8) In the case of the board, the outcome of the dynamic communication process reaches the audience spontaneously as it is happening through the cable system. What the audience receives is mediated by the presence of a camera, which has certain effects on the quality of decisions and the number of members that contribute to the discussion. It’s been said, “groups should be judged on the social satisfactions members receive from them as well as on their efficiency.” (Bormann. 1990) To better understand this phenomenon, the nature of small group communication dynamics should be analyzed against the backdrop of the observations made during the study. The members of the board felt the presence of the camera was inhibiting their contributions and causing them internal displeasure.

According to Tompkins (1982), certain characteristics like shared interest, communication, hierarchy, identification, and long life define a small group. The size of small groups is an important factor in the communication process, and it has been observed that some articulate members tend to speak more than others do. It is not unusual that “in groups of seven or more the talk centralizes more and more around a few people, and group interaction falls off.” (Bormann, 1990) Small groups can be examined on the basis of their cohesiveness and the concept of what Bormann refers to as the “communicating human being” (p. 9). This concept is similar to the construct of the economic human being that is highly predictable depending on the factors in play. Exchange theory, symbolic convergence, and emergence then hold true for small groups in a general sense.

It is also possible to look at the activities of the board from the input-process-output model which helps to interpret the effect of an input variable, (in this case a camera), on the amount of talking in the group and the effect of interaction patterns on members’ satisfaction. (Littlejohn, 1999) The board, from the study I conducted, is confronted with tasks and interpersonal obstacles that affect the accomplishment of the tasks. According to Littlejohn (1999), tasks in this sense could be the approval of a policy or planning an event. The differences in background compound the group’s ability to discuss effectively and develop solidarity beyond the meeting place. Most of the board members think it is the presence of the camera that is an obstacle to interpersonal relationships. From the focus group exercises carried out off-camera, there seems to be more communication apprehension than what the presence of a camera alone can induce.

Apart from the various theories that explain the nature and internal workings of small groups such as the board, audience reception theories will also help to explain the response of the community to the survey questions. According to Hiebert, Ungurait and Bohn (1982), audiences can be classified into available and actual audiences (p. 184). Available audiences just switch on the set during telecast, while the actual audiences are tuned in to watch. There are three perspectives on the audience interaction with media and message. There are the Individual-Differences perspectives, the Social-Categories perspectives and the Social-Relationships perspectives. These three perspectives combined present a description of what can be termed an audience theory. This model helps to better understand the discrepancy in the high figures of those who are aware of the live telecast of the board meeting and the low percentage that watch regularly.

Links to professional practices in internal and or external consulting

Client relations: The Spencer Van-Etten Board of Education is made up of seven members who come from different backgrounds. To a casual observer, the power play is so implicit that one may think it never existed. I still recall the only focus group meeting I held with them off-camera. One of the male members drew a chess pawn as the icon that best represented him at that time. The root of the games being played may never be reached, but it speaks volumes about the interaction between members. I wanted to establish how the board makes decisions, who contributes the most to discussions and why. It is interesting to know that the board does not appear to have a dissenting voice within its ranks, but it faces a formidable voice of opposition in the community. No one on the board wants to talk openly about the situation or deal with it. In fact, the interventions of this man appear to be one of the major reasons the live telecast was introduced. The assumption was that his actions would be curtailed if the public were informed. As a means of resolving the conflict, I offered to speak to him, and also contact the Community Dispute Resolution Center, an inter-mediation non-profit organization, to help settle the problem. But my offer and suggestion were declined nicely.

Lines of Authority: This is a flat system of administration where the task at hand is making policy decisions on school appointments, discipline and assisting the superintendent in an advisory capacity.

The objectives of the Board include the following: Make policy for the Spencer Van-Etten School District, improve governance of the district, adjudicate on disciplinary cases and liaise between the school and the community.

The seven board members are all equals, with the president as the first among equals. They were all elected to serve for a term of four years, though some have been on the board for multiple terms, including about 12 years. The board has the power to hire the school district’s chief executive who becomes the chief accounting officer for the Board. The Superintendent attends the meetings too, and there seems to be a very cordial relationship between him and the board. There are hardly any issues about which the members are passionately in disagreement. Most of the votes taken on issues are unanimous. Though I did not have the opportunity to observe them in executive session when administrative matters were tabled for discussion, I want to assume that they exercise the authority vested in them in an effective and mature way.

I had equal access to all of the officers on the board; the only problem was that most of them did not exhibit a sense of ownership in the study. There are many probable reasons for their reaction. They might have been under the impression that I was carrying out a college survey for an employee of Ithaca College. The close relationship of the board president and this program made the situation the paradox it turned out to be. The study was very dear to the president because he was the one who suggested the telecast while he was just a member.

Communication styles: The survey results show that this close-knit community relies on word of mouth as one of its sources of information. The board has a structure in place to effectively control the output and minimize damage. Word-of-mouth communication has the potential to distort messages if not properly handled. In recent years, the board has not been able to rally support for capital projects that need endorsement from the community. To solve this problem, the board has hired communication consultants to systematically make the situation of the school district known to the community and persuade them of the urgent need for expansion. 

The board’s internal communication is a combination of written word, emails and, to a limited extent, phone calls. According to the president, members rarely communicate outside of meeting times especially if it concerns issues for decision. The communication workload is heavy, and I know from experience that response time takes more than 24 hours.

Project management (scheduling, budgeting, and resources)

Scheduling: To structure this project in a meaningful way, I had to work my schedule around the board meetings, which took place only in the evenings. Tasks had to be accomplished from one meeting period to another. This made the timeline task-oriented. At first it was difficult to understand what the group wanted from the study, why they wanted it and how it fit into their overall strategic plan. The board wanted project completion in February. It was difficult to schedule the individual interviews with the members and the administrators. There was a fluid provision for drop-ins. An advantage was that the president of the board was only a few meters away and could be contacted onshort notice. It made clarification of issues and testing of ideas fun, in an informal way.

Time had to be managed effectively in a way that no backlogs affected the next stage of the project. As soon as the deliverable was agreed upon and a feasible date chosen for the presentation, it was easier to make up for the time in-between. The major time leak was waiting for transportation into the communities. This, in turn, affected the nature of the distribution and collation of the survey instruments.

As a debriefing session, I would have loved to have met board members in a social space where our meeting would have been in a more relaxed atmosphere.

Budget: The final budget was not too different from the estimate prepared. The difference can be accounted for by the unanticipated problem of logistics and slight apathy from the board members. I had an opportunity to see what the consultant is earning for her six months effort, and I saw that what I’m asking for is not totally out of reason. The nominal budget is very reasonable and it covers as much of the expenditure lines as possible.

Conclusion: The result of the survey for the Board of Education of Spencer Van-Etten School District shows the role of a communication consultant in the society. The report raises a few issues about the insider-outsider perspectives and cross-cultural research. At no point did the issue of race or difference come up during the survey, but it would be nice to further research this issue to find out if it had any effect on the outcome. This is in line with the conceptual framework of the project design, which took a phenomenological stance. Qualitative and quantitative methods were used to construct what can stand as the reality of the situation. The limitations of the processes are built into the statistics and lack of opportunities to relate at a depth this kind of psychological survey demands.

The research questions were simple, and the strategy for the social inquiry was not complicated. It had to be re-negotiated as an exploratory survey that can be expanded later to cover a wider sample size.

The time the survey was conducted appears to be crucial in the history of the board. It is a period of calm, a transition from a tumultuous period of immense distraction to one of rediscovery. As the board prepares for this next phase of re-organizing its internal and external communication strategies, it is hoped that the final report of this study is helping in a fundamental way. 

Part Five

Reflexive Diary: I propose to respond to this task in a learning diary mode. I have engaged myself in an internal discourse that interrogates the learning process, and I have tried to record the different options I considered before arriving at a decision. As in the nature of diaries, this journal in some places may be longwinded, because I just think and write as the process unfolds. Hopefully, I can intersect my positions with readings from other sources and research materials. 

Week One

The Introduction: The aim of a reflexive diary

Reflection can be a helpful part of the self-development and it works best using a journal, so that patterns in behaviors and reactions become visible. It is based on the action learning cycle:

· Planning, 

· Acting,

· Observing,

· Reflecting, and 

· Renewed planning.

Presentation of possible Projects: It’s possible to carry out a project that will not demand the construction of a website or the production of a brochure. Thank God, I can carry out a communication research. I fell for the Jim Loomis proposal, but I'm torn between this one and the possibility of working for Beth Rugg of the Conference Events and Services Department. The idea is to take a look at the training component for summer student employment and make recommendations. As a former employee who has experienced the training and listened to other students express their opinion on what it takes to work for CES, I find this very seductive.

Deciding on a Client: My initial dilemma. I spoke to Jim Loomis about the possibility of working on the project he suggested. I understand this to be a survey on the implication of broadcasting the school board meetings on local cable television system. I recall that I had toyed with different topics that could serve as a working title for me; "participation or intrusion: cost-benefit implications of live broadcast of school board meetings.” This was before I spoke with Jim on his idea of what to do.

I found out that the client is interested in knowing the effectiveness of the live broadcast to the Spencer Van-Etten community and the implication of the presence of a camera at their meetings. Could this be a psychological survey of some sort? Will the respondents feel free to open up? How can I get them to cooperate with me on this project? I guess these are valid fears I must deal with. According to Jim, the deliverable could be a report that gives the result of my study. Maybe I should title it "The Report of the Social Implications of the Live Broadcast of Spencer Van-Etten School Board Meetings." Well, I'll see how this unfolds.

Week Two

I had to report to the class about my first contact with Jim Loomis. I said that the project was very seductive, and I can hardly think rationally. My only fear is that the project as described by Jim appears simple enough. The limitation is that I have to rely on him to attend the Tuesday meetings. He gave his word, and I’m encouraged by comments from Professor Shapiro. I have decided to drop the Conference Events and Services option and go with Jim’s project.

To help us understand the process and outcome of the project better, Bill Underwood briefed us on his project at Cornell. His was different from that of Uliases Mejias’ project, though they both worked for Cornell organizations.  The main highlights of Bill’s presentation included;

· Thinking through whatever has been proposed;

· Avoiding being caught up in the euphoria of the project;

· Narrowing the scope of the project to what is manageable;

· Keep reminding the client about the deadline; and

· Making sure there is enough time to complete the tasks.

While reading E.M. Griffin’s book, I came across materials on experimental and ethnographic research. The segment on ethnography appears relevant to what Jim Loomis is proposing. The segment refers to the: 

· Justification of the observation or interview as the appropriate methods.

· Questions about where the observations were conducted.

· Interrogation of the condition under which the people interviewed did so.

Week Three

Writing the Proposal: I thought I knew enough about the organization with which I was interested in working. I felt the website URL I was given had information about the board. I checked and found something instead on PTSA. I imagined that the board was that of the Parents Teachers/Students Association. On this assumption, I went on to write my proposal in form of a letter. I did write also under the impression that what was to be submitted in class was a draft to be reviewed. All my assumptions proved false, and I had to meet Jim Loomis to help clarify the position of things. Meeting with Jim Loomis in his office. (The meeting lasted for about half an hour.) The visits to Jim’s office are always unscheduled, and he never seems to mind. I asked him how long the board had been in existence, and he informed me that the Board had been in existence since 1968. Prior to that, the two separate Boards of Spencer and Van-Etten existed independently. 

The board is a constitutional provision of the State of New York. Officials of the board are elected for three-year terms. The board reports to the state school board in the region. Apart from the website on which the agenda of the meetings are posted, there are a few printed materials, like the Viewpoint newsletter, which help the board share information with the community.

At present, it’s a seven-member board with people from varied backgrounds. There are individuals who have spent more than three terms as board members. The objectives of the board include: Making policy for the Spencer Van-Etten School District; improving governance of the district; adjudicating on disciplinary cases and serving as a liaison between the school district and community.

The class presentation: After my presentation, it became obvious that I had to re-write the proposal. A few changes were also suggested. The word collaborate should be changed to something like cooperate or any other word that does not lay so much emphasis on the client.

On Saturday, Jim sent me three emails in answer to my questions. In one of the messages, he mentioned the board goals and objectives for 2000-2001, which included this survey. It has a deadline of Feb. 1, 2001, to “evaluate the use of the TV broadcast and the quality of board-member interaction.”  The nature of the survey is getting clearer. It is likely that I may attend my first meeting of the board on Tuesday. From the look of things, I guess this survey will include: 

· Attending a few meetings

· Interviewing board members and the superintendent on their feelings about the TV broadcast

· Random sampling of community members 

· Reviewing tapes and printed matter

· Interviewing the Cable company (Haefele TV Inc; Tel: 589-6235)

· Web Research (This week I’ve spent close to five hours in search of the constitutional provision that establishes school boards)

Readings: Sue DeWine’s book on “The Consultant’s Craft,” Chapters 4 and 5, and Michael Harrison’s paper on “Hard choices in Diagnosing Organizations.” Conducting Needs Assessments gives a lot of information about how to obtain samples. It looks like the section on random sampling will be useful for the survey. One big lesson here is the caution that random sampling is not a “haphazard approach” to finding out what a population thinks about a subject. In addition Content Analysis is a systematic analysis of text. In content analysis, categories are predetermined and examples are found in text that fit these categories, whereas, in Grounded Theory the categories emerge from the text itself. I’m getting scared at the amount of work that needs be done before the final presentation. Most of the other materials have been covered in other classes.

Class presentation: We looked at some operational issues of 501(c)3 organizations.

Week Four

The day of reckoning: My proposal came back bleeding with corrections. This is the aspect of learning I dread the most. It shakes me to my roots, but I just brace up for the better. The project is getting defined. Now I have an idea where it is headed. I made the changes suggested by the professor and peer reviews.

Preparation for my first attendance at the board meeting started. Jim gave me two tapes of the board meetings for review. The quality is very poor, especially the audio. The lighting is subdued and only two members do the talking. I’m not sure how to take these issues up with Jim without offending him. I’m very mindful of his generosity, and I guess I have to be very careful in the way I access his facilitation at the meetings.  So from watching the tapes, it appears one of the issues to include in the survey will be about quality and how that affects reception. In terms of schedule, I guess I should not watch more than four to five tapes, as each is a little over an hour. That will be five hours in total.

Class work: Part of our assignment is to critique the proposal of one of our classmates. I have to review and submit my review during the next class. I guess I can’t make any meaningful contribution to the process.

Impressions on first visit to Spencer Van-Etten

5 p.m., Tuesday, Sept. 26, 2000

Jim, in keeping to his promise, gave me a ride to Spencer and Van-Etten communities. He took me on a quick tour of the area, taking time to explain the layout of the two communities and a bit about the demography. What struck me first was the seeming emptiness of the streets; there were hardly any cars or people around. When we got to the only industry in the area, Jim explained that 20 years ago Spencer had a thriving agricultural business and jobs for most residents. It could be said to be self-sufficient. Now the situation has changed, and there are fewer jobs around. The community is now referred to as a “bedroom community” where professionals who work in adjacent towns own properties. They pay more taxes than the residents who own smaller properties. The disparity in income plays a big role in the way the society is structured and the contribution of the residents to the school board. Like Jim said, “If you are poor here, you are really poor, because there are hardly social services in communities like this.” We did not get to see the real poor side of town. Jim promised to gradually introduce me to the town.

Spencer is one of the few places in America where the prohibition law still holds. It’s referred to as a dry town since Alcohol is not sold anywhere around. There are no drinking pubs where a listening survey could be carried out to feel the pulse of the people. There is a strong conservative and religious atmosphere pervading in Spencer.     

The board meeting (7 p.m.): The camera operator announced that the camera was rolling, and Jim called the meeting to order. The start of the meeting was that simple. There was a special guest from Syntax Communication Group. Kit Dunn is the regional director, and she made a presentation on the communication strategy and schedule for the board’s next capital project. She spoke for all of 40 minutes. Her interest and study are broader than my concerns, but it looks like there will be a lot to learn from her own study. She has worked in other districts and seems to exude a lot of confidence. The board members are swayed by her presentation, and they seem to follow her presentation with deep interest. During the question and answer session, Nancy makes the most comments and asks the most questions too. The distribution of participation is a little skewed. 

Other Observations?

· It appears that a lot of consultations go on before the actual meeting. What the public sees during the meetings may not be a true reflection of the work of the board. It will be imperative to focus on the process of the pre-meeting dynamics.

· Technical issues; white-topped tables reflecting light away, distribution of light, one camera situation, pressure zone microphones, haul-back of sound from monitor.

· Available channel where the meeting is telecast.

· Feelings of members after the meeting about the presence of the camera.

My general feeling is that the atmosphere at the meeting was informal. Members did not appear uptight during the telecast, but there was a big difference when the camera was switched off. A few people expressed a certain discomfort about the presence of the camera. They were conscious of how they were been perceived by viewers. One of the female members said, “When Jim called on me to respond to an issue, I felt if I did not say something quick, I would look stupid.”

There is so much to be done, as this project is more about finding out the effectiveness of the telecast. How many people watch the program, or how many are aware that a channel devoted to bulletins also features the live transmission of the school board meeting? I’m thinking that the first point of contact should be the schools. Give the teachers the questionnaire to administer in class. Will that work? Jim does not think so. 

Class schedule for the week: The peer review of our proposals was handed in. Looking at my proposal and the multiple markings on it is very depressing. I really cannot put a finger on why there are so many mistakes on just a two-page document. In any case, the points are well taken. Much thought has to go into the construction of the survey instrument. I guess I should spend the better part of the coming week looking at issues in ethnographic research methods and how to structure the survey instrument. Once the component parts of this project are decided upon, I guess the monitoring and evaluation will become clearer. The reviewer said that I should, “State precisely what board members are expected to write and when.” How was I to know at that point when I had not met the members? I did not even know anything about them when the proposal was written. So determining what I expect the board members to write and when becomes one of the activities for the coming week.

Week Five

Much of the week was spent researching the web for information about Spencer and Van-Etten and how to tackle the survey. The first thing that I came across was a website on keeping logs. The notes below will guide the organization of the project report from now on. I still had to ponder the ethical issue of either becoming a part of the research or maintaining a distance by the way I offer suggestions before the final report is presented.

The aim of a reflexive diary: Reflection can be a helpful part of self-development, and it works best when both thoughts and decisions are faithfully recorded. The result is that patterns of behaviors and reactions become visible. It will allow me to recall not only what was done, but also why it was done. Bill Harris and Bob Williams suggest that, “It is based on the action learning cycle: Planning, Acting, Observing, Reflecting, and Renewed Planning.” (http://facilitatedsystems.com/llogs.html#files) To come to terms about what can be planned, I had to look into the issue of ethnographic research. I found Deone Zell’s book on “Changing by Design” useful in this regard. The definition of the research method points me in a direction for this project. Zell defines the goal of ethnography as wanting to “capture a holistic understanding of human behavior within a specific context or culture.” It points attention to certain techniques such as participant observation, interviews, survey research as a means for confirming and validating patterns of behavior.

I also gathered from Zell that building trust must be the very first task in this type of research. In this regard, I have decided to write each member of the board a story about myself and why I, as an international student, am interested in the project. The dilemma is how to construct my story in a way that will grab their attention and quickly endear me to them. Time is of the essence, and I can see how a cordial relationship can be built with a largely women’s group. Added to this is a limitation imposed by technology. I’m not sure if e-cards will serve the same purpose as an ordinary card. Task: Write a personal story of introduction to all members as a complement to the first visit on Sept. 26. The interviews should include accounts of unplanned events, crisis situations, unanticipated situation and how they were resolved. Zell proposes that these accounts may give useful leads into the way the group operates.

Tasks

· Develop/locate a data base of S-VE residents (Surf the web)

· Look for stakeholders meaning “anyone who has a ‘stake’ in what they unit does, or how it does it, or who can affect the operation of the unit.” 

· Create a separate account for the survey. (SVEsurvey@ yahoo.com)

In designing the survey instrument, it appears effectiveness may have to be defined in some concrete terms. I have developed a pool of parameters from which a few can be selected:

· What has been the contribution of the board to the community knowledge base?

· What changes in the school system can be traced to the board?

· What memorable incidences or things can you recall about the board meetings?

· How much information do the receivers get from the meetings? (This will be more of Likeart attitudinal scale survey instrument.)

Questionnaires will also be given to members of the Board on various issues. The questionnaires will be followed up with interviews and observations. Some suggestions below are to be considered:

· How important do you rate the board’s function?

· Why did you agree to serve on this board?

· Do you relate with other members outside of the board meetings? 

· What is the most frequently used communication channel?

· How are new members initiated (accepted) into the board?  (This is meant to establish the group culture)

· How would you describe the decision-making process of the board?

· How is the board evaluated?

· What, in your opinion, is the most significant decision made by the board since you joined?

· What is the board’s relationship to the superintendent and the school administrators?

There will be need to reconstruct the history of the telecast. There is also need to generate certain parameters to determine the effectiveness of the board. The members will be asked to contribute to the list below:

Indicators:

· Have material contributions to the school increased?

· Have visits to the school by members of the community increased?

· What constitutes an effective board?

· What is the opinion of the PTA about the board?

Tasks:
· Write to the Van-Etten historian for contact details

· Test the questionnaires before administering on members of the Board.

· Structure a time line from the various tasks outlined above. Start from the date of delivery and work backward.

Week Six

I think this week has been the most productive. A lot has happened, and the survey is taking a life of its own. I guess I should start with a review of the previous week’s tasks.  

Tasks and review:

· Write a personal story of introduction to all members as a complement to the first visit on Sept. 26. * Writing a personal story of introduction was unnecessary because of time constraints. During the class presentation, I told why I wanted to write such a story. It was suggested that considering the time at my disposal, following the principles of an ethnographic survey might not be feasible. In the alternative, I decided to try and achieve the same purpose at the venue of the meeting. I sent an update to all members asking questions that would clarify for me their understanding of what I was doing and to keep them abreast of my activities. An interesting incident occurred that taught me a lesson on how not to communicate with a group. I sent the email with all the email addressees’ appearing on it. I should have specified that I would appreciate individual responses. Since I did not, Jim Loomis, the first to respond, sent his response to everyone on my list. I had to quickly write back to him that his response might rob me of individual positions on the questions I sent. Somehow, we managed to resolve the issue.

· Develop/locate a database of S-VE residents (surf the web). * To search for a database of S-VE residents, I surfed the web for materials. I came across various sites maintained by local historians in the two communities. I have written them both hoping to receive a response.
· Look for stakeholders, meaning “anyone who has a ‘stake’ in what the unit does, or how it does it, or who can affect the operation of the unit.” * I finally linked up with a stakeholder. I spoke at length with the cable television operator who promised to link me with the local listserve and run a free announcement about the survey on the cable television’s bulletin board. During our discussion, I sounded out on the possibility of re-transmitting the recording of the live board meeting. He seems very interested in the idea, which I hope to include as one of my recommendations for increasing audience awareness. 

· Create a separate account for the survey. (SVEsurvey@ yahoo.com) * A yahoo account has been created. s_vesurvey@yahoo.com.

· Write to the Van-Etten historian for contact details. * See above about database search.

· Test the questionnaires before administering to members of the Board.

· Structure a time line from the various tasks outlined above. Starting from the date of delivery and work backwards.

Most of the tasks were accomplished and each brought its own lessons. At one point, I had planned to go into the community and start the survey without clearance from Jim. I felt I already had a blanket cover to carry out an investigative work. I had to re-consider this position when I was made to realize that I was working for the board to find out questions they had set for themselves. I had started to develop alternative sources of information other than those Jim and the other board members were willing to give to me. 

Attendance at the board meeting for the second time

As usual, Jim Loomis gave me a ride to the meeting, and we used the hour before the meeting started to drive around the community. This time our drive was to the mobile home neighborhood, where low-income residents live. The disparity was not too glaring for a first-time visitor. He tried to explain the disparity in terms of taxes paid and the number of children per household.

The meeting itself was really long as teachers from the Art Department made elaborate presentations. Their presentations, though well intentioned, can hardly hold the interest of a viewing public. One thing that is becoming obvious to me is to question the structure of the meetings and its goals. What exactly is the board meeting meant to achieve?

Jim, Nancy (former board president) who works at Cornell, and Helen (vice president), were the only ones who responded to my emails. The remaining four persons had not responded at the time of writing this report. I used the meeting to appeal to three of the members present. 

The responses to the questions show different perspectives of the board members. Each has different reasons for what led to this survey. I’m convinced that the request for an upgrading of the equipment during the annual retreat must be the main reason for the survey. It is interesting that none of the respondents mentioned it in their responses, but while talking, Jim mentioned the fact that he suggested to the board that another camera would be ideal for the live coverage. I guess it is important to understand the main reason the board felt a survey might be needed. In the same vein, there does not seem to be a clear consensus on whether the camera affects the members in any way.

One other issue that no one wants to discuss openly is the incident of a certain resident who was said to have disrupted the meetings and obstructed the work of the board. I was told by a few of the teachers that the resident’s behavior must have been a contributory factor to the idea of the camera. It is also interesting that leadership of the board changed during the transition to live coverage. This is one reason members think it might be difficult to fully assess the effect of the camera. The cable operator confirmed the incidence of the disturbance. Each person who spoke about the incident did so with some passion. I have started to ask detailed personal questions about each board member to construct a profile that will help come to a conclusion about their inter-personal relationship with other board members. I must confess this is not an easy task. It feels like gossiping.

Design of the survey instrument/distribution: The questionnaire has gone through various changes. There has been a peer review of the initial draft and an approval by Jim Loomis. Other members of the board were sent email attachments of the copies. No one has raised any issues with the format of the survey.

Copies have been given to the heads of the various schools in the district. In addition, my colleague Terri Reinemann is helping with further distribution to specific groups. The rationale here is that it is easier to carry out this pilot survey among carefully selected groups. The time limitation also makes a random sampling also impossible.
Contact with the cable operator: In a lengthy telephone interview, Lee Haefele commented on the technical quality, feedback from subscribers, the approximate number of subscribers based on households and likely contacts of cable operators where similar facilities exist.

He thinks the picture quality is  good, but that the sound quality was terrible and needs attention. He has no systematic way of monitoring audience reception of some of the programs broadcast on his cable station. He thinks there are about 1,787 Households that subscribe to his service. Of this number, there are about 600 subscribers who live outside the school district boundary. He says he watches the live broadcast about six times in a year. During the discussion, I asked him if he could play recorded tapes of the meeting, he said it would only require a janitor or anybody with a little technical knowledge to put in the tapes and switch on the system. We agreed that this should be one of our recommendations to the board.

Further readings: Jacobs, R. & Yousman, W. (1999) did similar research on audience reception of cable television community access viewership. The conclusion to the study suggested that residents in the communities relied on access programming for local information. Data from other studies corroborated their hypothesis that most viewers were unaware of the programs. “One major problem that access channels face is a lack of audience awareness.” (p.306) They concluded that programs such as non-English language, live call-in, religious, lifestyle, and entertainment programs were the least watched.” There is no doubt that this research will play a role in analyzing the results of the survey.

Week Seven

Somehow the tempo of activities is dropping, and I really don’t understand why. I have done everything in the books I know to make sure that the remaining three board members respond to the first questionnaire. I made phone calls and left messages without anyone responding. The survey instruments are just trickling in. I can’t imagine how enthusiasm can drop this much. One thing is clear. “Before coming to a conclusion about the impact of the camera on board members. It may be necessary to understand the nature of the board. Are the issues on which decisions are made those that require high-quality technical input or do the decisions simply require a high level of group acceptance.” (a note to myself after reading Small Group Communication Theory and Practice ( p.79) 

I started to think a lot about the composition of the board and how to set up appropriate research methods that can help in uncovering the impact of the camera on this group. I went to the Center for Research on the Effects of Television (CRETV) at the Department of Psychology, thinking someone there may help me. I’m still awaiting a response from the coordinator I met.

 I included in the emails I sent to a few of the members my own personal reading of the impact of the camera. I wrote that “there are definitely members who feel hindered by the presence of the camera and the leadership that thinks the camera is a useful tool for information dissemination and part of the right of the public to know.” I base this observation on a few of the comments in the questionnaire and my discussion with Dave McNamara, the Deputy Superintendent. 

I also sent an email seeking help from the middle school principal, whom I learned is a trained psychologist. She could not come up with anything useful either. The only person that has made a suggestion is Nancy Rice, and she thinks that I should arrange for a workshop outside of the board meeting time. I really do not think I have such time, but I’ll give it a shot. Nancy offered an elaborate suggestion, which may be a project for next year’s graduate students. She wrote, “I think that if you have had a chance to do some statistical measurement of who speaks, during what portion of the meeting and for how long, that might be a gauge.  I'm not sure if you saw a meeting that was not being televised.  If not, it's pretty hard for you to know.  I don't know if you are looking at body language issues, but that might be another clue. Maybe the quickest way is for you to put together a questionnaire just for the board members to answer about how they feel the TV has affected them.  You could also have the administrators who are present as well as the TV camera man and possibly Sally Marx, the press person who has been around a long time, answer the questionnaire as well.”

I have sent 50 copies of the questionnaire to Sally Marx. I have also spoken to the husband, who is the head of one of the churches in town. I have done a quick review of the responses, and I’m getting curious about the nature of my respondents. "Who in the Spencer Van-Etten School District is interested in the performance of the board? What are the interests of such a person? I'd like to compile a draft profile of the target audience for the Board.

When I gave Jim my initial observation that came from the Veterans of Foreign Wars, he explained the composition of the group to me. The members, he said, are mostly tradesmen who are not well educated. He told me that, he too, was a veteran of foreign wars, but he does not attend their meetings. However, Dr. Mercie Bishop, the middle school principal, feels that “people who are interested in the quality of education in the district may be interested in the performance of the board of education.  

There are probably several levels of interest, or several types of people.  The people with immediate concerns are those who have children in the district.  Some people are very involved, volunteering in their child's school.  Some, whose children are grown, continue to volunteer.  Some people may not be directly involved, but they "follow" what is going on by reading the newspapers, or possibly watching BOE meetings.  My guess is that few people watch every board of education meeting, but it’s only a guess.”

To the same question Helen Ricker, a member of the board, would rather give me a list of names that says little in understanding the composition of households that show interest in the live telecast. In her response she wrote, “They [viewers interested in activities of the board] are concerned with the children in school so would like to see a positive, supportive school board.

· Sandra Mallula, former teacher; has a niece and nephew in school

· Ruth and Bob Bowen, had children in school; interest in sports

· Lillian Williams, former Board member;  had children in school

· Steve and Gail Hall, interested in good schools; Gail is now a nurse in the district

· Neil and Merilyn Smith, Merilyn is a former teacher; they have grandchildren who will attend S-VE

These are a few of the people that I know who really care about the district.  Hope you get other names from other members.”

I need Jim once again to give me an interpretation of the social placing of these names.

Issues: There were really not many this time. My interest was to find out how to assess the impact of the camera on the members beyond asking them to tell me themselves. I thought about a workshop. My idea will be to give the members the camera to interview themselves and watch the play back immediately. The idea is to get them used to the device and at the same time come to terms with how they look or sound on camera. I really cannot see how this will happen. I guess it will have to form part of the recommendation.

Jim Loomis indicated that he will be away, and that implies that I’ll be unable to attend the next meeting. The alternative will be to call up people in the community who may be watching at the time of the time of the telecast. One more issue is how to get the other three members to respond to the questionnaire. The superintendent seems to have lost interest, too. Since he sent the hurriedly completed questionnaire, he has asked no question or even made an inquiry as to how the survey is progressing. Nancy Rice gave me an indication of how the members think of my relationship to the project. In the true spirit of a project like this, she thinks I’m helping the board. How I wish the superintendent could show such sentiments.

Week Eight

Monday, Oct. 25, 2000, is significant to this project. On this date, Dennise Price, the youngest board member, finally responded to the questionnaire. Her response is comprehensive. She tells it just as it is. In her response there are clues about the board’s history. She wrote that the board “is now much more cohesive, we would really be able to learn from such a study.” The implication is that previously, the board had members that were troublesome? Or assertive?  Or why would she think the board has changed?

In addition, she states, “I'm most concerned with how effective we are, how freely we express our ideas and relate to each other as board members at the meeting.” These for me are the real issues. How to get the other older members to discuss these issues with me is most frustrating. How can I know how freely the members express themselves outside of the meeting space?

The questions she raises are pertinent to the entire survey. She seems to be speaking my mind when she wrote, “I think the greater questions are how do we, as a board, become most effective? And if the TV is inhibiting this in some way, how can we change that without alienating the community in the process?” 

Jim Loomis already indicated that he would not be attending the meeting and that the vice president will stand in for him. I sent a quick note to Helen asking her if she could arrange for an informal session with other members at her space. I thought it may be a nice idea if I was able to observe them at such a gathering.

The meeting, I was told, was short but eventful. Rainer Langstedt, the community member whose name kept coming up as a source of tension to the board, shows up in Jim’s absence. There are divided opinions about why the telecast started. Some respondents think it was started as a way to check the excesses of Rainer Langstedt. I have a different take on Rainer Langstedt, and I tried to sound Dennise out. I sent her a message shortly after I learned that Rainer Langstedt showed up at the meeting. I wrote, “If you compare what happened at the meeting on Tuesday with your idea that the live telecast started as a way to check Rainer Langstedt, what will your position be? Jim and Tom were absent, as was announced during the last meeting, and Rainer Langstedt shows up to ‘run down the efforts of the school’ in regards to the visitation. Has anybody tried to find out the ‘hidden’ interest of Rainer Langstedt? Is he trying to tell the board something? What could he be saying? Why does he have more interest in how the board conducts its activities than the rest of the community? Is this one conscience that is necessary to keep the board in check?”

As a way of getting to the root of this issue, I spoke with Nancy on the phone about going to interview Rainer Langstedt. She advised against it, but on a second thought said I should sound Jim Loomis out on the matter. I promise to do that. It is still an issue of speculation if understanding the board from his perspective may bring up more things than anticipated.

Week Nine 
Project Update:

Dear Members of S-VE Board of Education,

        I must apologize for my silence since the last time I attended the meeting. I have been trying to figure out how to go about the very important survey you want carried out. I think the survey is important for many reasons. One of the reasons is that it will afford you the opportunity of evaluating the effectiveness of televising board meetings in the community and also observing if the presence of the camera affects you as board members in any way. The other reason has to do with me as a graduate student interacting with the board and studying at such close range the workings of your community and the board. I must confess that I feel very honored, and I look forward to an enriching but very short time with you.

      Talking about time, I have come to a conclusion that this present survey can only be a pilot because of the scope of what needs be done for it to be very thorough. As time goes on I shall explain better why I may not be able to carry out a comprehensive survey that may be said to be scientific and representative of the population sample. The course and the degree program of which it is a part come to an end in December 2000. The implication of this is that I have less than six weeks to come up with my findings. I am sure that with your support, response and commitment, I’ll come up with valid and realistic recommendations. In addition, a written evaluation of the survey and presentation to be made will be appreciated from you as soon as possible.

       Meanwhile, I have a few questions for clarification about the survey. Please feel free to respond to me in any way you deem fit. You can either hit the reply button to answer the questions or copy the questions or answer them without my introductory letter above. I could also be reached through James Loomis. 

(1) Whose idea is this survey?

(2) What led to this idea?

(3) How does it rate on the priority scale of the board?

(4) How does it fit with the board’s future plans? 

Rationale for questions: As I try to figure out how best to set my frames for the second part of the project, I think I should understand individual relationships to the entire project. As you are well aware this is a learning process for me, and I’d like to share my inner feelings with you in very honest ways.

What you need to know: I shall give you an update from time to time about what I am doing or about observations on the project. I hope you read the report of what I’m doing in the Finger Lakes Community Newspaper, Oct. 4, 2000, p.3.
I have been looking around on the web for the most effective way to start the survey in the community. I intend to seek the support of Sally Marx, who a colleague wants to link me with. I intend to ask church members about their opinion of the telecast. In addition, I hope to ‘walk around’ the two communities with questionnaires and finally I intend to make random calls to homes of some selected residents. Please let me know if you have objections to any of the suggestions above.

In my next email: As soon as I receive responses to this one, I hope to begin the one-on-one interviews with you as members of the board. I’d like to ask a few questions about your activities on the board so that I can have a deeper understanding of the impact of the camera. Please let me know how you’ll like us to discuss: email, telephone, or face-to-face interview. Whichever one suits you will be ok by me. Thanks for giving me this opportunity to enrich my practice.
From Jim Loomis:
Kole accepted our invitation to do a communications study of our board, particularly the impact of televising our meetings. His proposal to do the study has been accepted as a project for his graduate course in communications, and he met with me briefly, yesterday, in a follow-up to our earlier interview. We may expect to receive some email questions from Kole, and I know I can count on you to give him as much support and assistance in your responses as you are able. As always, the quality of data we make available contributes greatly to the value of the conclusions.

Week Ten

Tuesday, Nov. 14, 2000
The Random Harvest, the local newspaper, had an announcement about my project in the Nov. 8, 2000, issue (p. 3), and it also informed the readers that the camera would be turned off earlier than usual at the next meeting. The title of the piece reads "S-VE school board meeting will go off-air this week. I guess this must be in line with the transparency policy of the Board. I attended the meeting specifically to engage the members in an off-camera dialogue after the usual live telecast. 
Observations during the off-camera session:  The superintendent introduced what turned out to be an exciting issue. The atmosphere was significantly different, and more members had things to say in a very animated manner. The other male board member, apart from Jim, surprised me with his informed interjections. He seems at home with the issue at stake.
I had two activities planned for the group dialogue. First, I wanted each individual to reflect on the research question as it concerns the members directly. The other activity was to encourage spontaneous dialogue among members and observe how they interact without the camera. I preceded the 30 minutes I was allowed with a statement about my background and how I got involved with the project, what I thought the board was interested in, and I tried to raise the issue of project ownership. I still feel that the board members felt I was been helped with a college project. Only two of the members understand my relationship and stake in the project. I could not become more strident. Though I wished I could be explicit that I was helping the board reach a conclusion and that we both had equal stakes in the outcome.

The first exercise: I read five short questions that I wanted the members to answer in writing.
(1) Look around this room and write down five things that call your attention.

(2) How do you feel after this session without the camera?

(3) When you think about the school board meetings, what comes to your mind?

(4) How do you feel with a camera looking at you?

(5) Look around again in this room and write down five things that call your attention.

The rationale for this exercise was to find out how focused the members were after the session without the camera. What kind of objects will call the attention of an active mind? Can words be found for what they are looking at?  Do they understand my question?  The last question was to also gauge if their attention had changed. Did they see different things now that they had time to reflect on the question about the camera?  I asked each person to write their names and choose an icon that represents them, and told them that I was going to collect the papers.

The second exercise: This was a group dialogue. I simply asked them to address the question of how they felt in the presence of the camera. What bothers them about the camera? I became the passive facilitator, listening and recording each contribution on a small tape recorder. I’m not sure any one realized I was recording the session. If they did no one showed any objection. After the discussion, I attempted a quick summary of their various positions and thanked everyone for their patience and accommodation. The time was well past 10 p.m.

Analysis of the exercises: All 11 persons present at the session turned in their contributions. All but one person listed five things that called their attention in the room, which happens to be the school library. The list had different things at the beginning and at the end of the exercise. I take this to be an indication that the list was not just mindlessly compiled but that some thinking might have gone into its construction. The mix of what interests each person is instructive. As expected, nine of the members listed books as one of the things that called their attention. Someone noticed the hole in the ceiling, the same person noticed a book with a title “raising a daughter” (this is interesting because she came along with her daughter), another noticed his son, and someone noticed the presence of the child by her name. A tattered flag, someone listed the clock, the globe, computers, and the TV set were other objects common on the lists. 

Somehow none of the members indicated the presence of a camera. This may not mean much when looked at for the first time, but I guess it presents what may be going on in the mind of the members after a hard day’s work. Did they take the exercise serious? The second attempt had different objects except in a few cases.

How do you feel after the off-camera session?

The words chosen corroborate my observation. Words like “more open” “honest discussion” “elated” “relaxed, yet stimulated” “I feel tired” “much more lively discussion” “free to speak spontaneously” “Happy!” “Don’t understand” represent the immediate feelings. Why this is so I still cannot tell. It calls for further interrogation. These comments can be very useful during one-to-one in-depth interviews. They could act as triggers that will help probe deeper into why turning off the camera produced such dramatic change. 

When you think about the school board meeting what comes to your mind?

The words come out strong this time: engaged, genuine, some anxiety (both positive in a sense and negative in case of unexpected things), policies, programs, work, boring mostly, lots of reading, school board meetings are fascinating, enthusiastic, educational issues, discussion and preparation.

How do you feel with a camera looking at you?

The responses show a level of internal discomfort the source of which can only be discussed with each individual. One thing that can be said for the responses is that they were honest feelings of the individuals. I guess this should be taken as a cry for help. Here are some of the phrases: “I have a mixed feeling” “don’t necessarily like it, more like a necessary evil” “more reserved, cautious” “self-conscious, but ok, aware of my image to the public as a principal” “I try to avoid it. I never say a word” “somewhat conscious of people listening/watching” and “shy but feel it’s necessary for community to hear and see. Someone wrote “pain” and another indicated that “I’m not comfortable, I’m afraid whatever I say will be misinterpreted.”
These two responses come from the two who facilitate the meeting; “I’m infrequently aware of the camera” and “I’m in a presentation mood.”

Finally, there is a long response I feel is worth documenting. It raises certain issues that should reinforce a second look at the live telecast:
“We misconstrue democracy and communications. The enemies of public education have been the beneficiaries of our desire to convey liberal belief with our desire to placate. Voyeurism is not communication. Exhibitionism is not dialogue. Planning should occur in an environment that encourages authentic interaction, not political posturing. Conversely, I like the idea of putting presentations on the camera to communicate what we want. As leaders we need to take back the ROLE OF DIRECTOR. Our role is to manage the movies, not put out an inauthentic role.”

The second exercise (group discussion): The recording of the discussion is on tape. It brought home in an unequivocal way that something is going on that needs attention.
Tentative conclusion: I feel that these exercises have revealed repressed feelings and internal discomfort the members and administrators feel. The signals should not just be ignored. Something urgent in form of a confidence-building workshop or a “throw-it-all-out” forum should be organized as soon as possible. One thing that is still intriguing to me is what meaning can be read into the person who drew a chess pawn as the icon that best represents him. This person spoke the most, and in fact, offered to make the announcement of the shutting off of the camera should the board decide to do so.

I still feel the perspective I had from week one still holds true. I had noted in the log that the focus of this study should be "participation or intrusion: cost-benefit implications of the live broadcast of school board meetings." This was before I spoke with Jim on his idea of what to do. I reasoned that I should title it as "The report of the social implications of live broadcast of Spencer Van-Etten School Board Meetings."
Week 11

I spent a part of the week reviewing tapes recorded earlier in the year. It showed me the former arrangement and some members of the former board. The lighting in the part of the library appeared better than what now exists. There were hardly any dull moments. One of the tapes had Mrs. Landstedt talking about what the board has done to reduce public participation. She felt the board had been too hard on some members and wanted the members to note her displeasure. Sally Marx, a member from the community commended the board for re-arranging the seating arrangement. In her words, the way some members’ backs were turned in the previous arrangement was a non-verbal communication that could be misread.

Work also commenced on the presentation to the board. While going through my log, this entry caught my attention: “I found out that the client is interested in knowing the effectiveness of the live broadcast to the Spencer Van-Etten community and the implication of the presence of a camera at their meetings. Could this be a psychological survey of some sort? Will the respondents be free to open up? How can I get them to cooperate with me on this project? I guess these are valid fears I must deal with.

According to Jim the deliverable could be a report that gives the result of my study.”
The results from the questionnaires are proving interesting. The community wants the telecast to continue. A look at the previous week shows the members are struggling with having the camera at every meeting. This dilemma would have to be handled with care. The presentation will speak to common issues while the report will contain all materials of all the sides.

Week 12

Tuesday, Nov. 28, 2000
I made a presentation to the board of my findings. In about 32 minutes, I delivered the 13-page report which had results of the survey. I included a few recommendations I felt could be for public consumption. Sally Marx was invited to contribute the interpretation as an insider in the community. She gave a different, but not totally out of sync with mine, interpretation about the low figure (21 percent) of those who watch the program regularly.

Personal observation: Members of the board seem pleased with the outcome, and the superintendent has requested that a detailed plan of action for the technical changes I suggested be included in the final report. This request is totally out of my initial brief and it will take too much time and effort.

Apart from the technical changes necessary, the needs of the members should be met somehow. Community involvement must be encouraged, monitored and measured. I had suggested a replication of the research carried out by Eric W. Rothenbuhler on the “process of community involvement” (1991) published in Communication Monographs Vol. 58 (1).
The evaluation of the board on my performance will come in the next couple of weeks. I have informed  Board President Jim Loomis of this request.

Part Six
The report of the social implications

of the live broadcast of Spencer Van-Etten School Board meetings
Introduction

One of the objectives of this survey is to afford members of the Board of Education the opportunity to evaluate the effectiveness of the live transmission of board meetings, which started about two years ago. In addition, it was also instituted to find out if the presence of the camera has any effect on the contribution board members make during meetings. 

The first objective comes within the framework of audience reception survey, which allows for an evaluation/quantification of those watching or listening to a program. 

The second objective is more of a psychological inquiry that demands that those involved in the inquiry play an active role in the process of coming to a conclusion and making an informed opinion. One of the limitations of this kind of research is how to eliminate what Johnson and Bolstadt (1972) refer to as participant “reactivity.” This means “the effect of the observation process on the observee.” The indicators to look out for are “changes in voice tone or level, gestures and direct references to camera and changes in the amount of focal behaviour.” (Renne, C et al 1983) These indicators are not the sort that can be easily identified in a short time as this project was carried out. It calls for a long-term familiarization with the participants and an understanding of their ‘off-camera’ behavior over time and in different circumstances. The method used to make up for this shortcoming will be discussed later.
This study also raised a number of ancillary issues. One issue is the extent of the community involvement and how to monitor and maintain it over time. It also calls attention to the structure and substance of the communication options. How efficient are the structures, and what is the quality of the substance? As time will not permit, these issues shall be left for future considerations. I shall make a few suggestions on how to conduct such research in the future.

History of the cable system

The cable system was started as a way to make sure communities had access to local programs of their choice and in some case of their making. It’s said, “from 1980 to 1990 the number of households equipped with cable increased from 17.7 million to 53.9 million.” (Willis and Aldridge, 1992) In the Spencer Van-Etten School District, there are about 1,789 households connected to the cable system. In compliance to the regulation of the Federal Communications Commission (FCC), cable operators in various communities “provide access channels for public, educational, and government use.” At the Spencer Van-Etten School District, Channel 4, which also serves as a bulletin board displaying local information, transmits the live telecast of the board meeting. The initial idea of the operator was to transmit extra-curricular activities of the school district like Basket Ball games. However, with the infrastructure in place, Jim Loomis, the President of the School Board, suggested that a live telecast of the board meetings should be considered. Since that decision was made, many changes have been instituted to ensure that members of the public are made aware of board decisions and activities in a timely manner. 
According to Neil Postman (1985), “Americans are now part of a culture in which information and ideas are disseminated predominantly by television, not by print.” In addition, Newcombe and Hirsch (1983) see television as a cultural forum that is central to the process of public thinking. The choice of cable television as a means of communication is in tune with these perspectives. The issue, however, is how well the live telecast has been able to motivate participation and maintain the community’s interest in its activities. A part of the question is answered by the survey.

Background to survey

Jacobs, R. and Yousman, W. (1999) did similar research on audience reception of cable television community access viewership. In the conclusion to the study, it was observed that residents in the communities relied on access programming for local information. However, data from other studies corroborated their hypothesis that most viewers were unaware of the programs. “One major problem that access channels face is a lack of audience awareness.” (p.306)  The contrary happens to be the case in this study. More than 61 percent are aware of the program, although only 21 percent view the program regularly. The main reason for audience apathy still needs to be further researched, but a few reasons were adduced for what appears as a drop in interest.

Furthermore, Jacobs and Yousman concluded that “programs such as non-English language, live call-in, religious, lifestyle, and entertainment programs were least watched.” They also brought up the issue of engagement and disengagement as a result of satisfaction with the quality of programming. In the Spencer Van-Etten School District, the quality of the pictures and audio does not seem good enough.

In a lengthy telephone interview, one respondent commented on the technical quality of the telecast. The respondent thinks the picture quality is very good, but that the sound quality was [is] terrible and needs attention. Personally, I noticed a few technical problems that need urgent attention. For example, these basic technical issues need attention: white-topped tables reflecting light away from the board members’ faces, the distribution of light at the venue, the one-camera set-up that can’t keep pace with the continuous action during the meeting, pressure zone microphones that take in atmospherics, and the haul-back of sound from monitor during transmission. 

Summary of the survey of community perception

on the broadcast of Spencer Van-Etten school board meetings
Introduction

An eight-question survey was distributed to carefully selected areas in Spencer Van-Etten School District. The copies of the survey instrument were given to contact persons in the institutions that make up the school district, including the Presbyterian Church, Tioga State Bank, and the meeting places of the VFW, Senior Citizens, and Parent, Teachers & Student Association (PTSA).
This mode of selective distribution was decided upon because of time constraints. In addition, this phase of the project was framed as an exploratory survey from which a more comprehensive random sample of the 1,787 households (in the school district who have access to the cable service) could be based in the future.

A colleague and members of the board tested the survey instrument to see if it was comprehensible and easy to complete. A few changes were made before copies were eventually circulated. 

Results 

The results will be given in two parts. The first part will show a summary of all locations, while the second part will show a location-by-location summary. 

Results at a glance

1) Do you live in the S-VE school district?

Yes-75   No-7   (Total respondents 82)

2) Do you have active cable access at home?

Yes-55 (67%)             No-27 (33%)

3) Are you aware that the Spencer Van-Etten School Board of Education transmits the proceedings of each meeting as it takes place?

Yes-63 (77%)        No-18 (22%)   undecided 1(1.2%)

4) Have you ever seen a live telecast of Spencer Van-Etten School Board meeting on the cable channel?

Yes –50 (61%)       No-32 (39%)

5) Do you still watch the telecast? 

Yes-17 (21%)   No-46 (56%)  undecided-14  (17%)                  

6) Do you find the information in the telecast of the board meeting useful?

Yes-36 (44%)     No-23 (28%)  undecided-18 (22%)

7) Do you suggest that the telecast should keep transmitting?

Yes-63 (77%)  No-11(13%)  undecided-11(13%)

 8) How else do you receive information about decisions reached at the school board meeting?

This was an open-ended question that allowed the respondent to include whatever sources they found useful.  The Random Harvest newspaper was cited by many of the respondents as one of the reliable source of information.

Analysis

The objective of the survey instrument was to determine if the residents of Spencer Van-Etten were watching the live telecast of the board meeting. The result of the survey shows clearly that the community is aware of the telecast and that more than 75 percent of the respondents will like the transmission continued. Though only about 20 percent watch the telecast regularly, about 43 percent of those sampled find the information from the telecast useful. The implication of this is that while the community may not be watching the program regularly, they will not want it stopped.

In addition, the survey showed that Random Harvest, a local newspaper, is one of the reliable sources of information about happening during board meetings. Next to the written form, word-of-mouth communication is another source of information. This, as expected, can lead to misinformation and distortion. 

Survey results (with location-by-location breakdown)
Questionnaire from the VFW and Senior Citizens meeting. 32 respondents.

1) Do you live in the S-VE school district?

Yes-30 No-2
2) Do you have active cable access at home?

Yes-17     No-15
3) Are you aware that the Spencer Van-Etten School Board of Education transmits the proceedings of each meeting as it takes place? 

Yes-19    No-12  Did not answer question-1                             

4) Have you ever seen a live telecast of Spencer Van-Etten School Board meeting on the cable channel?

Yes-14    No-18
5) Do you still watch the telecast?

Yes-4   No-23    Did not answer-5

6) Do you find the information in the telecast of the board meeting useful?

Yes-7   No-10   Undecided-11
7) Do you suggest that the telecast should keep transmitting?

Yes-22   No-4  Undecided-6 

8) How else do you receive information about decisions reached at the school board meeting?
The Random Harvest, View point, other parents, Ithaca Journal, and reading newspapers were some of the sources mentioned.
Questionnaire from the Tioga State Bank. 12 respondents.
1) Do you live in the S-VE school district?

Yes-12   No-0
2) Do you have active cable access at home?

Yes-9     No-3

3) Are you aware that the Spencer Van-Etten School Board of Education transmits the proceedings of each meeting as it takes place? 

Yes-10    No-2                              

4) Have you ever seen a live telecast of Spencer Van-Etten School Board meeting on the cable channel?

Yes-9    No-3
5) Do you still watch the telecast?

Yes-2   No-10   

6) Do you find the information in the telecast of the board meeting useful?

Yes-8   No-1   Undecided-3

7) Do you suggest that the telecast should keep transmitting?

Yes-8   No-2  Undecided-2 

8) How else do you receive information about decisions reached at the school board meeting?
The Random Harvest, View point, other parents, Ithaca Journal, direct mailings, personal friendship and reading newspapers were some of the sources mentioned.
Questionnaire from the Church. 13 respondents.
1) Do you live in the S-VE school district?

Yes-13 No-0
2) Do you have active cable access at home?

Yes-11     No-2

3) Are you aware that the Spencer Van-Etten School Board of Education transmits the proceedings of each meeting as it takes place? 

Yes-13    No-0                             

4) Have you ever seen a live telecast of Spencer Van-Etten School Board meeting on the cable channel?

Yes-11    No-2
5) Do you still watch the telecast?

Yes-5   No-8

6) Do you find the information in the telecast of the board meeting useful?

Yes-9   No-3   Undecided-1

7) Do you suggest that the telecast should keep transmitting?

Yes-10   No-3  
8) How else do you receive information about decisions reached at the school board meeting?
The Random Harvest (5 respondents), View point (4 respondents), face-to-face communication, radio, mailing from the school, Ithaca Journal, and reading newspapers were some of the sources mentioned. One respondent wrote “talking to others about what is behind decisions.”
Questionnaire from the BOF School district. 17 respondents. 

1) Do you live in the S-VE school district?

Yes-17   No-0
2) Do you have active cable access at home?

Yes-14     No-3

3) Are you aware that the Spencer Van-Etten School Board of Education transmits the proceedings of each meeting as it takes place? 

Yes-15    No-2  
4) Have you ever seen a live telecast of Spencer Van-Etten School Board meeting on the cable channel?

Yes-13    No-4
5) Do you still watch the telecast?

Yes-5   No-4    Sometimes-4  Did not answer-4

6) Do you find the information in the telecast of the board meeting useful?

Yes-9   No-4   Undecided-4

7) Do you suggest that the telecast should keep transmitting?

Yes-17   No-0  

8) How else do you receive information about decisions reached at the school board meeting?
The Random Harvest, View point, other parents, Ithaca Journal, and reading newspapers were some of the sources mentioned.
Questionnaire from the PTSA meeting. Eight respondents.

1) Do you live in the S-VE school district?

Yes-3  No-5
2) Do you have active cable access at home?

Yes-4     No-4

3) Are you aware that the Spencer Van-Etten School Board of Education transmits the proceedings of each meeting as it takes place? 

Yes-6    No-2  
4) Have you ever seen a live telecast of Spencer Van-Etten School Board meeting on the cable channel?

Yes-3    No-5
5) Do you still watch the telecast?

Yes-1   Sometimes-1   Did not answer-3

6) Do you find the information in the telecast of the board meeting useful?

Yes-3   Undecided-5

7) Do you suggest that the telecast should keep transmitting?

Yes-6   No-2    

8) How else do you receive information about decisions reached at the school board meeting?
The Random Harvest, Newfield News, View point, through faculty and teacher associates, Ithaca Journal, and reading newspapers were some of the sources mentioned.
Addendum

A few completed questionnaires were returned after the collation above, the results are summarized below.
The results of the post-test survey. 43 respondents.
1) Do you live in the S-VE school district?

Yes-43  No-0
2) Do you have active cable access at home?

Yes-27 (62 percent)    No-16 (37 percent)   Undecided-16 (37 percent)

3) Are you aware that the Spencer Van-Etten School Board of Education transmits the proceedings of each meeting as it takes place? 

Yes-30 (70 percent)    No-13  (30 percent)                             

4) Have you ever seen a live telecast of Spencer Van-Etten School Board meeting on the cable channel?

Yes-25 (58 percent)    No-16 (37 percent)   Undecided-2 (5 percent)
5) Do you still watch the telecast?

Yes-4 (9 percent)   No-37 (86 percent)    Undecided-1

6) Do you find the information in the telecast of the board meeting useful?

Yes-17 (39.5 percent)   No-12 (30 percent)   Undecided-15

7) Do you suggest that the telecast should keep transmitting?

Yes-32 (74 percent)   No-5 (12 percent)  Undecided-9 (21 percent) 

8) How else do you receive information about decisions reached at the school board meeting?
The Random Harvest was cited by many of the respondents as one of the reliable sources of information.
Notes   

The results above are similar to the results from the five other locations. The implication of this is that the survey instrument is a reflection of the various segments of the community. The results above are from a sample of parents who should have more interest in the decisions of the board of education.

Section B 

The Effect of the Camera 

Assumptions and background to study: The objective of this part of the survey is to examine if the presence of the camera affects deliberation during board meetings. This calls for prior understanding of the nature/personality of the board members and their public speaking competence, before deductions about the impact of the camera on members can be conclusive.

As a small group, it is imperative to know if there are issues on which decisions made require high-quality technical input or whether decisions simply require high level of group acceptance. 

(Bormann, 1990, P.79)
Observation: During the four meetings I attended, I observed that only a few members really contribute to discussion when the camera is on. It is difficult to tell if the business of the board requires high-level technical expertise that will make contributions difficult for those interested in doing so. However, according to a board member, “there are definitely members who feel hindered by the presence of the camera and the leadership that thinks the camera is a useful tool for information dissemination and part of the right of the public to know.” My observation is based on other comments in the submitted questionnaire and my discussion with one of the administrators.
Since the email questionnaire did not reveal much, the second phase was a workshop outside of the board meeting time without the camera.
Qualitative survey method: A combination of methods was used to engage the members. The first was a set of questions sent through electronic mail. Secondly, group interaction in the form of a facilitated dialogue was also introduced after one of the meeting. Finally, individual interviews were held with those within reach.

The email questions included a direct question about how each person feels about the presence of the camera. The responses were ambiguous in some cases. A sample is presented below.
When asked about the origin of the survey, one board member indicated, “My recollection is that we discussed whether, on the whole, the board was not having a full discussion of issues due to the presence of the TV camera. We agreed that the TV served a useful purpose in disseminating information but wanted to determine if that made it worthwhile to continue. We decided against stopping the coverage until we understood what the community wanted.”
“How do you feel in the presence of the camera?”
Sample of responses 

A member put it this way “we all felt that the TV. Prevented us from being relaxed thus we weren't sure we were really being true to ourselves.”  (Note the use of the collective here when the question asked was specific to the individual.)
It was becoming obvious that the effect of the camera on members of the board would rather be seen as a collective effect as opposed to that of individuals. When the response was personalized, it was not really clear what message was intended. The member in question starts with “in my own mind, when I think about the ‘effects’, I'm most concerned with how effective we are, how freely we express our ideas and relate to each other as board members at meeting.  I'm NOT, (sic) at this point, so concerned with how we portray ourselves to the public during discussion at a meeting.  I'm not discounting that aspect, but I believe it is more important for us to [do] our job, not ‘save face’ because we know the camera is on.  However, as I have told you, I was a bit nervous and intimidated initially (first few meetings) at the thought of live broadcasts.  Now, I don't notice it so much. Although I may change my mind in the future.  I know that some board members have commented that they don't feel as free to truly speak their mind on camera because they have had their words thrown back at them.  Who knows how I will react if this also happens to me?” 

There are many issues being expressed by this member. The perception of the public is a major one and the inner feelings of those who have to construct their thoughts in public view is another. This view captures the feeling of majority of the members. The camera is intimidating and the public potential reaction is another.
Interaction and tentative conclusions
The second phase of interaction with the board was preceded by an announcement in the Random Harvest newspaper on Nov. 8, 2000, p. 3. It informed her readers about the study, explaining that the camera would be turned off earlier than usual. The objective of this phase was to engage the members in an off camera dialogue after the usual live telecast. Board members participated in a couple of exercises, which revealed many repressed feelings of discomfort. A confidence-building session or open forum might be advised for the board.
Another interpretation of the observation might lead one to a conclusion that some of the members may be experiencing what speech psychologists identify as “Communication Apprehension” (CA). This condition is defined with the predisposition to avoid communication, if possible, or suffer a variety of anxiety-type feelings. (McCrosk et al, 1976) The statistic of this condition lends weight to a possibility that the situation is real. Published survey results from over a decade show that “between 10 and 20 percent of the American population experiences apprehension at levels less extreme, yet high enough to adversely affect communication behavior.” (cited by Martini et al, 1992) There are various methods of diagnosis and strategies for assisting those who suffer from this kind of condition.
The written impressions about the negative effect of the camera were reconfirmed. However, one of the members also added the fact that most senior citizens find the live telecast a dependable source of board decisions and that most of them find driving at night difficult.
It could be safely concluded that the camera causes internal discomfort for a majority of the members, and they would rather have it turned off. Meanwhile, the respondents in the community are in agreement that the telecast should be allowed to run.

Recommendations

(1) I suggest that the telecast should not be discontinued at this crucial time when the public needs to feel and see the transparency in board activities. 

(2) Holding confidence-building workshops can solve the problem of board members feeling intimidated.

(3) The cable-operator agreed that a repeat telecast was possible and helpful for those who might miss the live telecast.

(4) There is need to expand the production crew. The suggestion is to ask for volunteers in the community who would like to assist in production.

(5) There is need to repackage the opening and closing sequences. Pre-designed graphics for the opening and closing sequence will add a little sophistication to the telecast. In addition, it is necessary to make the telecast as interactive as possible for those watching at home. The suggestion is that the board should consider installing phone-in facilities during the telecast.

Limitations to this study
· Time was a major constraint, and this was compounded by the fact that I had no means of transporting myself to the project site. I depended on the President of the Board to give me a ride to meetings and on a colleague to show me around the community. The inability to have a free rein within the community limited my interaction with a greater cross section of the community.

· The sample size was also limited for logistical reasons and the general apathy of respondents. The rate of return of completed questionnaires was not unexpected. In addition, the structure of the two communities made distribution and retrieval difficult.

· Interaction with board members was practically impossible outside of the times of meetings. Two of the members did not respond to the email questionnaire.

Suggestions for future research

· There is a need to further understand the correlation between “word of mouth” as an alternative communication mode and the constant misinformation and misrepresentation of board views and decisions.

· A comprehensive survey to determine the social involvement index of Spencer Van-Etten is advisable. Replication or adoption of the Eric Rothenbuhler “process of community involvement” survey is highly recommended. (See notes for bibliographic details.)

· A question on whether people record the live telecast off air should be included in the next questionnaire. 

Notes
1) On the issue of community involvement mentioned on pages 1 and 19 (CHECK THESE PAGE NUMBERS). Eric W. Rothenbuhler’s article can be found in Communication Monographs, Volume 58, March 1991. A detailed description on how to determine social involvement index is included. It is interesting that reference is made to how many people want to stay informed and how many have “ideas for how to improve things may be less common.”

2) There are research strategies for managing communication apprehension. The article by Beatty et al is published in Communication Quarterly, Volume 39, Number 1, Winter 1991.

3) Martini, M.; Behnke, R. R., and King, P.E., (1992). The Communication of Public Speaking Anxiety: Perception of Asian and American speakers. Communication Quarterly (40) 3 p.279-288.

4) There is a need for a detailed technical plan for the telecast. The following areas need looking into:

a. Process of recording and production ambience, check the lighting against the color of tables and backgrounds, the placement of microphones, elimination of haul-back effect.

b. Camera movement should vary from time to time to include listeners as well as the speaker. A second camera may be necessary in the long run. 

Epilogue
To better understand the consequences of emerging technologies in any society, it may be imperative to take a look at certain socio-cultural sequences that have shaped (and continue to shape) the nature, vision and projection of societies in the past. A possible reading of the development pathway is to assume that societies move from community-organized economics to what Eric Hobsbawm calls “market sovereignty” where individuals function more as consumers than as citizens. Prior to this period of excessive consumption, the West too, like the rest of the world, painfully went through colonialism, slavery, and neo-colonialism. At present trans-nationalism seem to function as the main global organizing principle.

According to Cynthia Stohl (1993), there are evidences of the internationalization of social experiences. Added to this is an intensification of social relations in a fast shrinking world, which demands and commands a certain kind of value system. The rapid transition from local organizations into giant conglomerates has not only changed the internal dynamics of most organizations and nation states, but also the driving philosophies that define their being, rights, and responsibilities. Corporate organizations tend to claim more rights than responsibilities leaving the nation states with dwindling resources to maintain stability and growth. To stay ahead of competition, international and intra-organizational competition constantly replaces cooperation and the human beings that manage nations and institutions seek self-interest beyond manageable levels. By extension, nature bears the brunt of these excesses.

As communities transform from simple traditional societies to complex industrial societies, the need for time-saving technologies becomes an imperative. In the same way, a unity of space and time becomes the ultimate goal if effective communication is to be achieved. This transformation is not without hidden costs. The community relies more on the media selection of information and interpretation. Construction of reality and identity becomes a function of national media systems.
What is not difficult, however, to appreciate are the benefits of technology in making these experiences and relations possible. Unfortunately, the profit driven capitalist ethos hardly reckons with the larger societal implication of its actions and inactions. It seems too focused on its own survival and profit motif. The classical economic model of supply and demand which is the foundation of capitalist production and reproducing systems has no place for ecological “cost-benefit” analysis nor a linkage with spirituality in a fundamental way. There are governmental legislations that impose certain limitations on the operations of the corporations but these are hardly reflected in their pricing or operating systems. Environmental and cultural resources are treated as externalities and extraneous factors to their accounting system.

Furthermore, the trans-nationalization of capital and the ascendancy of information as one of the valid factors of production are constantly helping to redefine the future of most societies and a consolidation of corporate power on the global commons. Controlling the means of production is just not enough in present power relations, controlling the means of mental production is becoming a necessity. Communities like organizations must possess means to store and re-process their institutional memory as a way of predicting the future and defining the present.

On one hand, a community that grows in step with communication technology is bound to conquer space and time, open up its boarders to other cultures. The community also acquires the capability to move information and data in a most efficient way beyond the limitations of human abilities. On the other hand, what results from these conquests are disoriented individuals that are unable to personally contribute to socio-political processes, which is a precondition for stable societies. Looked at from another perspective it is likely that the present political lethargy in western countries could be a symptom of deeper societal distortions. For instance the loss of interest in political activities appears to be superficial but the heavy demands of workplaces where technology has increased productivity without an expansion of the workforce might be the real cause.

These consequences of overworked and underpaid individuals are beyond the artifacts of technology or the facts of their polluting potential. According to Neil Postman (1992), “technology does not invite a close examination of its own consequences” (p.xii) its seductive potential removes any such cerebral engagement that can lead to critical analysis. It appears that the western-dominant paradigm has relegated the issue of morality into the province of rites and rituals of a religious kind. Nations, organizations, local communities are divorcing the sacred from the secular and their operations are on the binary oppositions without shades of gray in-between.

 Eco-philosophy speaks to the principles behind the acquisition of technology and demands that deeper consideration be paid to intentions and actions. It’s invitation is to ask whether individuals prefer to be shaped by communication technology they install or if they intend to use technology in the service of nature? Whichever answer is eventually given will show the kind of future that is sustainable. It is hoped that it is not a future where machines are humanized and humans mechanized to the point where cultural foundations are replaced with dependency and continuous atrophy of human capabilities. The mediation of computers in communications is encouraging individualization and the sense of community is being eroded. The educational institutions may be the worst hit when on-line courses replace the student-teacher interaction. How, for instance, will speech and oral skills be effectively taught? What kinds of learners will this system produce? Will they be those with psycho-motor skills but who lack inter-personal communication skills?

Conclusion

Eco-philosophy  can be understood as a systems theory where every parameter is interdependent. Alan Drengson (1995) identifies these parameters as cultural, organizational, technical and environmental. It is anticipated that social and environmental impact analyses will be carried out before, during, and after the project or initiative. It is acceptable that these analyses may be simulations, which can only offer predictions into the future. They at least will bring to light how one change can bring about a chain reaction in the entire system. Economic changes affect ecosystems, which in turn lead to multiple crises that task all social institutions. It must be borne in mind that organizations do not exist in a vacuum and that their sustenance lies beyond their immediate selves. The core issue here is productive partnership with nature and a recreation of environmentally harmonious production processes that considers the work, the worker and the space beyond the work place. The resources of nature are not to be exploited without consideration for the health of both humans and other living organisms. 
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